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ABSTRACT 
Rationale for the Study 
The rationale for the study is primarily based on certain 
fundamental considerations of the socio-economic characteristics 
of the target group. Most of the time, it happens that language 
teaching done in colleges seems to be losing significance simply for 
the reasons beyond the control of the variables that are local to the 
target area of language teaching: teacher, learner, curriculum and 
resources. The teaching is simply not effective since the wants, 
needs and lacks go unnoticed or underrepresented. Rather 
language teaching is meant to be one-size-fits-all approach and it is 
actually distanced from the socio-cultural and contextual realities in 
which it takes place. Hence teaching done in colleges does not 
provide enough opportunities for learners' needs. Even when 
teacher puts in a serious effort for good teaching for a purposeful 
end, it is sometimes good but not effective. Hardly any studies are 
available to explore these connections; in fact no such studies are 
specifically available in the region confirming this connection. As a 
result of this reflection, language teaching is a highly 
decontextualized activity. Moreover, it is the teacher who is 
expected to perform magic and wonders in classroom. As for any 
serious effort to sensitize teachers, most of the educational 
institutions have no region-specific or need-based program. 
As part of this investigation the study involves analysis of learners' 
needs. No attempt is made in this study to formulate any 
theoretical construct. A very simple rationale is used to report the 
state's educational and ELT policies and a review of theoretical 
approaches to needs analysis keeping in view survey findings based 
on learners' needs analysis at undergraduate level. 
Problem to be Investigated 
Although significant developments have been made in the field of 
ELT in Assam, after studying English for 10 long years the 
undergraduate students fail to acquire functional use of English in 
real life situations. The policy, curriculum and the teachers often 
place much more emphasis on linguistic knowledge such as 
grammatical accuracy, vocabulary, and syntactic analysis at the 
expanse of communicative skills like listening, speaking, reading 
and writing. The concern of the study is to explore the needs of the 
undergraduate students in the select target areas familiar to 
investigator. The basis for needs analysis stems from the facts and 
certain indicators reported in the tables. The target areas of the 
study Nagaon and Morigaon have lower HDI than that of the state 
average and they also rank 12 and 17 respectively. Going by the 
literacy rate figures of these two districts: 62.28 "^and 59.46% for 
Nagaon and Morigaon, the district wise performance is not so poor, 
however the percentage of students failing HSLC examination from 
1997-2000 is comparatively higher. The pass percentages for these 
two districts from the year 1997 to 2000 are 30.34 and 25.36; over 
the years results have improved, yet they fall below than the state 
pass percentage figures. The data procured for these neighbouring 
districts and investigators' native familiarity with Morigaon become 
the potential ground for problematizing this study. 
Research Objectives 
1. what is the current status of educational policies in the state 
of Assam? 
2. What is the current status of ELT programme in the state in 
the light of the language policies in Assam? 
3. What are the implications of ESL learners' needs at the 
undergraduate level? 
The sub objectives of learners' needs analysis are as follows: 
3.1 To identify the needs of the first year ESL Undergraduate 
Learners on the basis of Gender. 
3.2 To identify the needs of the ESL Undergraduate Learners on 
the basis of Faculty-wise distribution; Science, Arts and 
Commerce. 
3.3 To identify the needs of the ESL Undergraduate Learners on 
the basis of family income. 
3.4 To explore the relationship between attitudes towards 
English and skill-specific needs. 
Research Methodology 
Quantitative information was obtained through needs analysis 
based survey questionnaire administered on 250 first year ESL 
undergraduates enrolled in 6 colleges of Nagaoan and Morigaon 
districts affiliated to Gauhati University. 
Tools of Investigation 
1. Needs Analysis questionnaire (NAQ) on Socio-Economic 
Profile. 
2. Needs Analysis questionnaire on Motivation to study English. 
3. Needs Analysis questionnaire determining Attitudes towards 
Learning Language. 
4. Needs Analysis questionnaire determining Skill-specific 
Needs. 
Data Interpretation and Analysis 
Information collected through the questionnaires was classified 
into different categories; Socio-Economic profile, motivation, 
attitude and language skill-specific needs .Mean and standard 
deviation were used for data analysis. 
For the purposes of analysis, the 12.00, SPSS (a statistical analysis 
software package) version was used with the results tabulated, 
cross tabulated and analyzed for statistical correlation between the 
various responses. 
Learners' Needs Analysis at the Undergraduate level 
Against this background, a review of needs analysis has been 
attempted in order to conduct learners' needs analysis related to 
select variables such as skill-specific preferences (LSRW), attitudes, 
motivation and certain related activities. The rationale for 
conducting the learner's needs analysis was to suggest indicators of 
English language learning development in the regions that were 
familiar to the researcher. The following section takes a brief 
summary of the findings related to learners' needs analysis. 
The findings of the research confirmed the hypothesis of the study 
since there is dearth of baseline data on learner's needs analysis. 
The data for boys and girls suggest that English plays an important 
functional role in career building, seeking employment and even in 
completion of their studies. The data for the most preferred activity 
under the comprehension skills as well as the most preferred 
language skill (LSRW) supports the aforementioned view. 
Delimitations of the study 
1. The study is a small scale project undertaken primarily to focus on 
the undergraduate learners in the few colleges of Assam. This was 
possible since the investigator's has a native familiarity with the 
local surroundings. The various approaches to needs analysis 
involving triangulation of sources, various methods that specifically 
relates to wants, lacks and necessities both at the level of the 
learner and the teacher, as discussed in chapter 2 need further 
research enquiry. 
2. This study is limited to undergraduate learners of the select 
regions of the central part of Assam; henceforth proper needs 
analysis is needed to establish the linkages and connectivity from 
Primary to University level language Education. 
Organization of the Chapters 
Chapter 1: states the research design of the study keeping in view 
the rationale and the formulation of the problem. 
Chapter 2: reviews the theoretical framework of Needs analysis, 
following a brief discussion on models of needs analysis and various 
approaches to Needs Analysis. Finally, a brief discussion is 
attempted on methodology and factors in conducting needs 
analysis. 
Chapter 3: This chapter attempts to review a brief history of English 
education in Assam against the backdrop of colonial rule in English. 
This is followed by progress of Primary, secondary and higher 
Education in Post Independence period in the light of national 
policies on education. Subsequent sections consider the status of 
women Education in Assam followed by teacher education, teacher 
training institutes in Assam and medium of Instruction issue. 
Chapter 4: Chapter 4 traces the growth, status and development of 
ELT in Assam. Subsequent section deals with the vision and 
prospects of ELT in the state. Finally, policy and operational issues 
are examined, each critical to the task of improving the reach and 
quality of ELT education. 
Chapter 5: states the research methodology for conducting the 
field work on ESL learners' needs. This is followed by results and 
discussion featuring the learners' data and related findings to 
support the research questions of the study. 
Chapter 6: presents the conclusions and comments on the 
limitations of the present study followed by a discussion of 
implications and recommendations of the study. 
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CHAPTER 1 
RESEARCH DESIGN: STATEMENT OF INTENT AND 
FORMULATION OF THE PROBLEM 
1.1 The State of Assam at a glance 
Assam is situated in the North East region of India and it is located 
in the center of the North Eastern regions and covering an area of 
31,000 square miles. It is surrounded by the 6 north-eastern states: 
Arunachal Pradesh, Nagaland, Manipur, Mizoram, Tripura and 
Mehgalaya; together these states are known as the seven sisters 
while it shares international borders with two countries; Bhutan 
and Bangladesh. Assam occupies 2.4 percent of the country's 
geographical area. According to 2001 Census, there are 26.64 
million people. The State's 23 districts vary considerably in size and 
population and 87.28 percent of the population live in rural areas 
(Assam Human Development Report, 2003). 
1.2. The current Linguistic and Educational Data in Assam: 
Linguistic 
Assamese is the official language of Assam and it is part of Indo-
Aryan family of languages. It is also spoken in certain areas of 
Arunachal Pradesh and other northeast Indian states. The table 1.1 
shows Assam as a multilingual state in India. Various languages, 
mentioned in the table are also used as mother tongue. 
Table 1.1 
Distribution of Mother Tongue 
Languages 
Assamese 
Bengali 
Bodo/Boro 
Deori 
DImasa 
Miri/Mishing 
Manipuri 
Rabha 
Hindi 
English 
Others 
Total 
12,841,744 
4,820,573 
1,176,635 
15,955 
84,371 
381,562 
126,987 
112,408 
769,076 
461 
1,704,861 
Rural 
11,678,593 
3,989,319 
1,156,168 
15,667 
79,826 
379,537 
112,111 
111,542 
476,824 
153 
1,559,441 
Urban 
1,163,151 
831,254 
20,467 
288 
4,545 
2,025 
14,876 
866 
292,252 
308 
145,420 
Source: Census of India, 2001 
HDI Indicators 
Table 1.2 shows the significant variations of HDI' indicators across 
different districts of Assam. Only 7 districts (most of the Upper 
Assam districts and the districts of Kamrup and Karbi Anglong) have 
HDI values higher than that of the remaining 16 districts. Ail the 
Lower Assam (except Kamrup) districts have HDI values lower than 
the State average. Nagaon, Hailakandi, Lakhimpur, Karimganj, 
Dhemaji and Darrang also have HDI values below the State average. 
P .; - .: I 2 
Table i.i 
Distribution of Mother Tongue 
Languages 
Assamese 
Bengali 
Bodo/Boro 
Deori 
Dimasa 
Miri/Mishing 
Manipuri 
Rabha 
Hindi 
English 
Otiners 
Total 
12,841,744 
4,820,573 
1,176,635 
15,955 
84,371 
381,562 
126,987 
112,408 
769,076 
461 
1,704,861 
Rural 
11,678,593 
3,989,319 
1,156,168 
15,667 
79,826 
379,537 
112,111 
111,542 
476,824 
153 
1,559,441 
Urban 
1,163,151 
831,254 
20,467 
288 
4,545 
2,025 
14,876 
866 
292,252 
308 
145,420 
Source: Census of India, 2001 
HDI Indicators 
Table 1.2 shows the significant variations of HOr indicators across 
different districts of Assam. Only 7 districts (most of the Upper 
Assam districts and the districts of Kamrup and Karbi Anglong) have 
HDI values higher than that of the remaining 16 districts. All the 
Lower Assam (except Kamrup) districts have HDI values lower than 
the State average. Nagaon, Hallakandi, Lakhlmpur, Karlmganj, 
Dhemaji and Darrang also have HDI values below the State average. 
Table 1.2 
District-
Rank/ District 
i Jorhat 
2.Kamrup 
3.Golaghat 
4.Karbi Anglong 
5. Morigaon 
6. Dibrugarh 
7. Sibsagar 
8. Cachar 
9. Barpeta 
lO.Tinsukia 
11. Hailakandi 
12. NC Hills 
13. Sonitpur 
14. Nagaon 
15. Kokrajhar 
16. Nalbari 
17. Lakhimpur 
18. Goalpara 
19. Karimganj 
20. Dhemaji 
21. Bongalgaon 
22. Darrang 
23. Dhubri 
wise Human Development indicators 
HDI Value 
0.650 
0.574 
0.540 
0.494 
0.494 
0.483 
0.469 
0.402 
0.396 
0.377 
0.363 
0.363 
0.357 
0.356 
0.354 
0.343 
0.337 
0.308 
0.301 
0.277 
0.263 
0.259 
0.214 
Income Index 
0.564 
0.573 
0.409 
0.491 
0.562 
0.162 
0.242 
0.266 
0.385 
0.082 
0.234 
0.211 
0.071 
0.179 
0.145 
0.076 
0.154 
0.146 
0.078 
0.026 
0.103 
0.057 
0.102 
Education 
Index 
0.722 
0.701 
0.650 
0.535 
0.551 
0.654 
0.702 
0.634 
0.527 
0.571 
0.563 
0.650 
0.552 
0.583 
0.474 
0.641 
0.657 
0.536 
0.620 
0.622 
0.557 
0.514 
0.454 
Source: Assam Human Development Report, 2003 
Similarly, Table 1.3 shows the significant variations across different 
districts of Assam measured by Human Development Indicators by 
Rank. Nagaon and Morigaon districts rank 12 and 17 respectively as 
shown In the table 1.3. 
Table 1.3 
District-wise Human Development Indicators by Rank 
District 
iJorhat 
2.Kamrup 
3.Golaghat 
4.Karbi Anglong 
5. Morigaon 
6. Dibrugarh 
7. Sibsagar 
8. Cachar 
9. Barpeta 
lO.Tinsukia 
11. Hailakandi 
12. N C Hills 
13. Sonitpur 
14. Nagaon 
15. Kokrajhar 
16. Nalbari 
17. Lakhimpur 
18. Goalpara 
19. Karlmganj 
20. Dhemaji 
21. Bongaigaon 
22. Darrang 
23. Dhubri 
HDl Rank 
1 
2 
3 
4 
4 
6 
7 
8 
9 
10 
11 
11 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 
23 
Income Rank 
2 
1 
5 
4 
3 
12 
8 
7 
6 
18 
9 
10 
21 
11 
14 
20 
13 
14 
19 
23 
16 
22 
17 
Education Rank 
1 
3 
6 
19 
17 
5 
2 
9 
20 
13 
14 
6 
16 
12 
22 
8 
4 
18 
11 
10 
15 
21 
23 
Source: Assam Human Development Report, 2003 
Literacy Rate 
The literacy rates 2001 (%) for Nagaon and Morigaon districts are 
62.28 and 39.46.The comparative picture of literacy rates in the 
districts of Assam are shown in Table 1.4 
Table 1.4 
Comparative Data of Literacy 
District 
1. Jorhat 
2. Sibsagar 
3. Kamrup 
4. Golaghat 
5. Dibrugarh 
6. Lakhimpur 
7. Cachar 
8. NC Hills 
9. Nagaon 
10. Karimganj 
11. Nalbari 
12, Dhemaji 
13. Hallakandi 
i4.Tlnsukia 
15. Morigaon 
16. Bongaigaon 
17. Sonitpur 
18. Goalpara 
i9.KarbiAnglong 
20.Barpeta 
2i.Darrang 
22.Kokrajhar 
23. Dhubri 
ASSAM 
Literacy Rate 
1991(%) 
65.51 
58.32 
65.04 
58.54 
58.32 
58.96 
59.16 
57.76 
54-74 
54.71 
55.90 
53.84 
53-07 
50.28 
47.99 
49.06 
48.14 
46.81 
45.57 
43.24 
42.00 
40.47 
38.38 
52.89 
Rate in the Districts of Assam 
Literacy 
Rate 
2001 (%) 
77.91 
75-33 
74-69 
70.36 
71.21 
69.59 
68.42 
68.59 
62.28 
67.21 
68.08 
65.96 
59.84 
63.23 
59.46 
60.27 
60.29 
58.56 
58.83 
57.35 
55-92 
52.55 
49.86 
64.28 
Male 
Literacy 
Rate-2001 
82.76 
82.08 
81.24 
78.01 
79.58 
78.26 
76.51 
68.11 
68.52 
73-87 
77.12 
75-15 
68.47 
72.16 
66.13 
68.81 
67.64 
61.90 
68.11 
68.81 
64.32 
61.90 
61.90 
71.93 
Female 
Literacy 
Rate-2001 
72.54 
68.00 
67.31 
62.07 
62.10 
60.47 
59.85 
59.40 
55-57 
60.09 
58.40 
56.11 
50.65 
53-14 
52.36 
51.16 
52.36 
51.40 
48.65 
48.16 
49-95 
42.65 
42.64 
56.03 
Source: Census of India, 2001 as cited in Assam Human Development 
Report, 2003 
At the same time the percentage of students failing the HSLC 
Examination from 1997-2000 are shown in figure 1.1. 
6.Lakhimpur 
7. Cachar 
8. NC Hills 
9. Nagaon 
10. Karimganj 
11. Naibari 
12. Dhemaji 
13. Hailakandi 
i4.Tinsukia 
iS.Morigaon 
16. Bongaigaon 
V-Sonitpur 
18. Goalpara 
ig.Karbi Anglong 
20.Barpeta 
2i.Darrang 
22.Kokrajhar 
23. Dhubri 
ASSAM 
22.79 
28.53 
35.92 
27.72 
24.79 
27.55 
39-47 
16.28 
26.81 
18.43 
26.23 
28.89 
23.84 
18.67 
32.18 
26.17 
29.38 
27.71 
28.94 
24.73 
28.48 
24.49 
29.05 
31.28 
33.65 
30.92 
32.52 
34.25 
22.41 
28.93 
32.61 
26.24 
18.06 
35.11 
27.62 
26.11 
31.01 
31.23 
25.57 
30.02 
19.66 
27.29 
27.29 
32.25 
40.89 
32.73 
34.64 
25-45 
26.97 
33.42 
29.12 
15.86 
38.28 
26.28 
27.40 
37.81 
31.13 
38.63 
39.83 
19.27 
30.34 
31.84 
39-71 
51.16 
53.94 
32.58 
25.26 
32.61 
35-85 
28.20 
18.32 
48.54 
35-49 
39.62 
37-34 
38.69 
Source: Board of Secondary Education, Assam 
1.3 Rationale for the Study 
The rationale for the study is primarily based on certain 
fundamental considerations of the socio-economic characteristics 
of the target group. Most of the time, it happens that language 
teaching done in colleges seems to be losing significance simply for 
the reasons beyond the control of the variables that are local to 
the target area of language teaching: teacher, learner, curriculum 
and resources. The teaching is simply not effective since the wants, 
needs and lacks go unnoticed or underrepresented. Rather 
language teaching is meant to be one-size-fits-all approach and it is 
actually distanced from the socio-cultural and contextual realities in 
which it takes place. Hence teaching done in colleges does not 
provide enough opportunities for learners' needs. Even when 
teacher puts in a serious effort for good teaching for a purposeful 
end, it is sometimes good but not effective. Hardly any studies are 
available to explore these connections; in fact no such studies are 
specifically available in the region confirming this connection. As a 
result of this reflection, language teaching is a highly 
decontextualized activity. Moreover, it is the teacher who is 
expected to perform magic and wonders in classroom. As for any 
serious effort to sensitize teachers, most of the educational 
institutions have no region-specific or need-based program. 
As part of this investigation the study involves analysis of learners' 
needs. No attempt is made in this study to formulate any 
theoretical construct. A very simple rationale is used to report the 
state's educational and ELT policies and a review of theoretical 
approaches to needs analysis keeping in view survey findings based 
on learners' needs analysis discussed in chapter 5. 
1.4 Problem to be investigated 
Although significant developments have been made in the field of 
ELT in Assam, after studying English for 10 long years the 
undergraduate students fail to acquire functional use of English in 
real life situations. The policy, curriculum and the teachers often 
place much more emphasis on linguistic knowledge such as 
grammatical accuracy, vocabulary, and syntactic analysis at the 
expanse of communicative skills like listening, speaking, reading 
and writing. The concern of the study is to explore the needs of the 
undergraduate students in the select target areas familiar to 
investigator. The basis for needs analysis stems from the facts and 
certain indicators reported in the aforementioned tables. Table 1.2 
reports that the target areas of the study Nagaon and Morigaon 
have lower HDI than that of the state average. Although, Morigaon 
does not figure here, but surprisingly, again Nagaon and Morigaon 
districts rank 12 and 17 respectively (see Table 1.3). Going by the 
literacy rate figures of these two districts: 62.28 %and 59.46% for 
Nagaon and Morigaon, the district wise performance is not so poor, 
however the percentage of students failing HSLC examination from 
i997-200o(see Figure 1.1) is comparatively higher. The pass 
percentages for these two districts from the year 1997 to 2000 are 
30.34 and 25.36; over the years results have improved, yet they fall 
below than the state pass percentage figures (see Table 1.5). The 
data procured for these neighbouring districts and investigators' 
native familiarity with Morigaon become the potential ground for 
problematizing this study. 
1.5 Research Objectives 
1. What is the current status of educational policies in the state 
of Assam? 
2. What is the current status of ELT programme in the state in 
the light of the language policies in Assam? 
3. What are the implications of ESL learners' needs at the 
undergraduate level? 
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The sub objectives of learners' needs analysis are as follows: 
3.1 To identify the needs of the first year ESL Undergraduate 
Learners on the basis of Gender. 
3.2 To identify the needs of the ESL Undergraduate Learners on 
the basis of Faculty-wise distribution; Science, Arts and 
Commerce. 
3.3 To identify the needs of the ESL Undergraduate Learners on 
the basis of family income. 
3.4 To explore the relationship between attitudes towards 
English and skill-specific needs. 
1.6 Hypothesis 
1. Lack of information on Needs Analysis in a given second 
language context results often leads to unplanned, 
ambiguous and misdirected language teaching. 
2. A proper Needs Analysis would always help the language 
experts, teachers, educational administrators to know the 
specific as well as general language needs of the target 
group. 
3. There is insufficient data on ESL undergraduate learners' 
attitudes to the use of English in the given context. 
1.7 Subjects 
For the purpose of this study 250 first year undergraduate 
students (130 male and 120 female) of 19-23 age group (Mean age 
20 years) were selected from six different colleges affiliated to 
I l l 
Guwahati University. Tiiese six different colleges are A.D.P. College, 
Nowgong College, Dhing College in Nagaon and Moirabari College, 
Marigaon, College and Jagir Road College in Morigaon Districts. 
The procedure used was stratified random sampling. The 
respondents were the native speakers of Assamese and were 
learning English as a second language. The students came from 
different faculties (96 from Bachelor of Arts, 80 from Commerce, 
and 74 from Science). The informants had already received English 
language instruction for 10 years. The samples collected for the 
study were from 6 different colleges affiliated to Guwahati 
University, where English is taught as a compulsory subject at the 
Undergraduate level. 
1.8 Research Methodology 
Quantitative information was obtained through needs analysis 
based survey questionnaire administered on 250 first year ESL 
undergraduates enrolled in 6 colleges of Nagaoan and Morigaon 
districts affiliated to Gauhati University. The survey questionnaire 
was designed with a view to identifying needs of the respondents 
relating to their English language use and exposure. The aim was to 
do the needs analysis according to different domains, genres, 
relative importance of the skills, attitudes to learning English in 
formal and informal settings. The design of the Needs Analysis 
questionnaire was primarily based on 4 broad variables as shown in 
the following sections: 
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1.9 Tools of Investigation 
Sectfon i: Needs Analysis questionnaire (NAQ) on Socio-Economic 
Profile 
Section 1 relates to the objective of seeking information on 
participants' brief personal details sucli as gender, age group, rural-
urban categories, medium of instruction categories etc. Further, 
this variable has been limited to gender category. 
Sectionz: Needs Analysis questionnaire on Motivation to study 
English 
Section 2 relates to the objective of seeking information on 
different activities on Reading, Listening comprehension skills and 
exposure to English Media and seeking information on Motivational 
needs for learning English in terms of academic English, 
communication skills, personality factors, current events etc. In 
addition, certain items were designed to ascertain the order of 
rating importance to LSRW skills 
Section 3: Needs Analysis questionnaire determining Attitudes 
towards Learning Language 
Section 3 relates to the objectives of determining the attitudes to 
English in terms of English Teaching, Syllabus and course contents, 
language teaching materials, Examination system etc. 
Section 4: Needs Analysis questionnaire determining Skill-specific 
Needs 
This section relates to determine the skill-specific [LSRW] needs. 
This is bifurcated on two broad assumptions; Reading and Listening 
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skills viewed under comprehension skills and writing and speaking 
skills grouped under conveying information. 
1.10 Data Interpretation and Analysis 
information collected through the questionnaires was classified 
into different categories; Socio-Economic profile, motivation, 
attitude and language skill-specific needs. Mean and standard 
deviation were used for data analysis. For the purposes of analysis, 
the 12.00, SPSS (a statistical analysis software package) version was 
used with the results tabulated, cross tabulated and analyzed for 
statistical correlation between the various responses. For the 
convenience of statistical analysis, attitude towards English shown 
in section 3 and skill-specific needs in section 4 have been 
correlated. 
1.11 Significance of the Study 
Research stresses upon the importance of needs analysis as the 
basis for curriculum development. Needs Analysis takes into 
account learners' backgrounds and goals. The rationale for needs 
analysis is simply to identify elements of learners' target English 
situations and use them as the basis of language instruction. It is 
hoped that teachers will be able to meet the specific needs of the 
learner so that they plan their future careers. Not only this, 
identifying elements as part of needs analysis enquiries will make 
the database accessible to all those involved in the business of 
language teaching and decision-making in curriculum planning. In 
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fact a proper needs analysis, if defined accurately, would prepare 
the learners for real life language use. 
1.12 Relevance of the Study 
Studies related to needs analysis can promote 'learning-centered 
approach' and this will provide a firm footing for achieving greater 
equality and access particularly where needs analysis is viewed as 
highly subjective or top-down process. The identification 
methodology of needs analysis would provide greater scope in 
bringing innovations and experimentations as regards the 
practicalities and constraints, teaching methods, learning strategies 
and material selection and design and testing procedures. 
1.13 Organization of the Chapters 
Chapter 1: states the research design of the study keeping in view 
the rationale and the formulation of the problem. 
Chapter 2: reviews the theoretical framework of Needs analysis, 
following a brief discussion on models of needs analysis and various 
approaches to Needs Analysis. Finally, a brief discussion is 
attempted on methodology and factors in conducting needs 
analysis. 
Chapter 3: This chapter attempts to review a brief history of English 
education in Assam against the backdrop of colonial rule in English. 
This is followed by progress of Primary, secondary and higher 
Education in Post Independence period in the light of national 
policies on education. Subsequent sections consider the status of 
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women Education in Assam followed by teacher education, teacher 
training institutes in Assam and medium of Instruction issue. 
Chapter 4: Chapter 4 traces the growth, status and development of 
ELT in Assam. Subsequent section deals with the vision and 
prospects of ELT in the state. Finally, policy and operational issues 
are examined, each critical to the task of improving the reach and 
quality of ELT education. 
Chapter 5: states the research methodology for conducting the 
field work on ESL learners' needs. This is followed by results and 
discussion featuring the learners* data and related findings to 
support the research questions of the study. 
Chapter 6: presents the conclusions and comments on the 
limitations of the present study followed by a discussion of 
implications and recommendations of the study. 
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CHAPTER 2 
LITERATURE REVIEW ON NEEDS ANALYSIS 
2.0 Introduction to Needs Analysis (NA) 
Needs analysis has been generally understood as the identification 
of priorities and problems and difficulties faced by the language 
learner in a target learning situation. The term 'needs' is often seen 
as an umbrella term (West, i994).Richards et al. (1992:242) broadly 
defined needs analysis as 'the process of determining the needs for 
which a learner or group of learners requires a language and 
arranging the needs according to the priorities'. The overall aim of 
the NA is not only the identification of elements but to establish 
relative importance to find out what is desirable for training (Gillet 
1973; Chancerell 1987 cited in Basturkmen, 1998: 2). West(i994) 
states that NA is primarily a pragmatic activity whereas Hutchinson 
& Waters(i987) maintain that the term NA is used to mean lacks 
rather than needs that shapes curriculum. 
West (1994:1) defined needs analysis broadly as two separate 
concepts: first, 'what learners will be required to do with foreign 
language in the target situation and second, how learners might 
best master the target language during the period of training'. The 
primary concern is to address the gap between the target 
proficiency and the present proficiency of the learners. Needs 
analysis Is described as ' the gap between current and desired 
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results or the gap in results between 'what is' and 'what should be' 
(Triner et ai 1998) in terms of necessities or learner's needs. 
Brindley (1989) lists some concepts of needs: 
a) Necessities or demands of the programmes (objective, 
product oriented or perceived needs); 
b) Learners' wants (subjective, or felt needs); and 
c) The methods of filling the gaps between these two (process 
oriented needs). 
Nunan (i988a:42-43) too adds certain factors that are 
necessary to determine the needs of the learner. They are: 
a) Objective information: It gives current proficiency level, 
educational background ,age previous language courses , 
nationality etc of the learner and 
b) Subjective information: It gives information about learning 
goals, preferences of methodology, learning strategies about 
the learner. 
Thus, to correlate the above mentioned points, needs analysis 
serves as an important tool to obtain information on: 
a) the situation in which a language will be used, who it will be used 
with 
b) The objectives and purposes for which the language is needed 
c) The types of communication that will be used (e.g. written, 
spoken, formal and informal) 
d) The level of proficiency that will be required (Richards et ai 
1992:243). 
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2.1 Needs Analysis: Theoretical Framework 
Needs Analysis attained prominence in the literature of language 
teaching during the last two decades of the twentieth century. The 
term 'analysis of need ' first appeared in India in 1920s (Howatt, 
1984; White, 1988 cited in West, Op.cft). Before 1970s NA was 
generally informal and little research was done in its area (Cowling, 
2007).The concept of needs was formally introduced by Council of 
Europe Modern Language Projects group during 1970s in the field of 
ESP (Richterich,i983 cited in Cowling, 2007:427). It replaced the 
informal or intuitive analysis of the students' needs (West, 1994). A 
detailed formal concept was introduced by Munby's Communicative 
Syllabus Design (1978) and later this concept has been redefined by 
task-based Needs Analysis (Long, 2005). Research and studies 
conducted by the Council of Europe team resulted in the 
emergence of the communicative approach to language learning 
which replaced the situational approach dominant in language 
teaching and learning at that time. A great deal of work has been 
done in the field of Needs Analysis in the last decade having 
implications for the practice of ESL/EFL teaching. 
Needs Analysis has developed through various stages, each of 
which shifted and broadened the scope of analysis (West, 1994, 
i997).The stages, concerns and scope of Needs analysis are shown 
In the table given below: 
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Table 2.1 
Various Stages of Needs Analysis 
Stage 
1. 
2. 
3-
4. 
period 
early 
1970s 
later 
1970s 
1980s 
early 
1990s 
Focus 
EOP 
EAP 
ESP& 
general 
language 
teaching 
ESP 
Scope of analysis 
Target situation 
analysis 
Target situation 
analysis 
target situation 
analysis 
deficiency analysis 
strategy analysis. 
means analysis 
language audits 
integrated/computer 
based analysis 
material selection 
Examples 
Richterich,i97o/i98o 
ELTDU,1970 
Stuart 8iLee,i 972/85 
Jordan & 
Mackay,i973 
Mackay,i978 
Tarole&Yule,i989 
Allwright & 
Allwright,i977 
Allwright,i982 
HoIlidayS; 
Crooke,i982 
Pilbcam,i979 
Jones,i99i 
Nelson,i993 
Adapted from West (Op.clt.:2) 
The dominant focus of early Needs Analysis was English for 
Occupational Purposes (EOP) but later it tilted towards English for 
Academic Purposes (EAP) and English for Specific Purposes (ESP) 
and General English. The study of languages for specific purposes 
(LSP) has a long and a varied history (John & Dudley-Evan, 1991). 
Hutchinson and Waters (1987) 
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identified the emergence of ESP as the demand for English to suit 
the particular needs. This led to the natural extension of 'learner-
centred' or 'learning-centred' perspectives on ESP (Alhumaidi, 
2009). The end of the second world war and the oil crisis in 1970's 
led to the era of scientific, technical and economic expansion and 
thus, this in turn, shifted the focus on English as International 
Language and on the communicative needs of the learner. 
Needs Analysis became significant with the appearance of ESP in 
the 1960's at the Makerene conference(West,i994;Shin 20o8).The 
ESP movement in the 1970's focused on Needs Analysis as its 
fundamental consideratlons(Robinson 1991:7) in categorizing 
learners' needs for applying them to course design. Needs Analysis 
was a watershed in the development of ESP in general and in 
particular (Braine, 2005). Halliday, Mcintosh and Strevens (1961:19 
cited in West, Op. dt.:2) refer to 'English for Specific needs'. 
Hutchinson & Waters (1987) propose that NA is one of the 3 factors 
(the other 2 being language description and learning theories) 
affecting an ESP course design. The general background of the 
development of NA is explained by Tudor (2001) as mostly due to 
the increased need for language learning to relate to 
communication in international milieus. From the early 1960s ESP 
has grown to become the most prominent area in SL / FL teaching. 
Strevens (1980) outlined 5 analytical stages for determining a 
particular ESP requirement and designing a suitable course to meet 
that requirement. The stages are; Needs analysis, (based 
information provided by the ESP stakeholders such as learners. 
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clients etc) second stage involves content analysis (based on field 
or discipline in question) the third involves, Categories of ESP 
include various academic Englishes, e.g., English for science and 
technology, followed by English for graduate teaching assistants, and 
finally "general" English for academic purposes, in addition to a number 
of occupational Englishes, e.g., English for Nursing, Tourism etc. 
2.1.1 Models of Needs Analysis 
2.1.1.1 The Threshold Level (Van Ek 1975) 
The Threshold Level stemmed from the Council of Europe in 
facilitating the overall cause of the project as to enable exchange of 
ideas in the European situation by making language learning more 
effective. The focus of the attention was on ' to maintain 
themselves in most everyday situations, including situations for 
which they have not been specifically trained'(Van Ek 1975 cited in 
Cunnings worth i983:i5i).The Threshold Level is considered as the 
statement of minimum level of ability expressed- in minimal 
language-learning objectives for the use of English in everyday 
situations. The claimed feature of this level was that it was capable 
of defining all language-learning objectives and these objectives 
were specified in terms of behavior. Thus the behavioral objectives 
were stemmed from an analysis of the learner's needs. The steps 
involved are defining the target group and then the objective is to 
realize as exactly as possible what the learners will need to do with 
a foreign language. The next step is to determine in which the 
target group will need to be able to use English. 
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The following components contribute to the building up situations 
and provide the learner's needs profile. These are: 
1. The social roles which the learner will be able to play; 
2. The psychological roles which the learner will be able to play; 
3- The settings in which the learners will be able to use the 
foreign language; 
4. The topics which the learner will be able to deal with in the 
foreign language 
(Van Ek 1975:10 cited in Ibid: 152) 
2.1.1.2 Munby's Communicative Syllabus Design (1978) 
Munby designed what is known as Communicative Needs Processor 
(CNP). Munby in his Commur)icative Syllabus Design developed a 
*(CNP)' highlighting the variables affecting communication needs in 
terms of behavior and meaning specifications. 
Figure 1 shows the flow of input of raw information about the 
target group while making an important distinction between units 
of behavior and units of meaning to achieve the desired objectives. 
Table 2.2 
Distinction between Units of Behavior and Units of Meaning 
Input 
Behavioural Objectives 
Units of Meaning 
Learner's present command of English 
Purpose, setting, social roles, 
roles. Topic 
Communicative Activities 
Functions Concepts 
psychological 
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Munby's CNP approach to participants' profile works at two levels-
priori and posteriori. At the priori level Munby's includes certain 
variables such as participant, purposive domain, settings, 
interactions and instrumentality. The information about the 
participant should concern the identity and language needs: 
Munby specifies the occupational or educational purpose for which 
the target language is needed; whereas the setting variable 
specifies both physical and psychosocial. 
Interaction variable identifies the participant's interaction with the 
interlocutor .The instrumentality variable is concerned with 
identifying constraints on the input in terms of medium, mode, and 
channel of communication. At the posteriori level ,Munby 
presented variables such as dialect(in terms of British, American or 
any regional dialect), participant's target level of command, 
communicative event(productive or receptive skills of the 
participant)and communicative key(participant's performance 
relating to an event). The theoretical basis of Munby's model was 
based on the nature of communicative competence derived 
basically f rom Hymes (1971 cited in see West, 1994:2). Munby's 
model is fundamentally performance related where the categories 
of communicative activity and communicative event are categories 
of real-world language use rather than features of communicative 
competence (West, 1994). 
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Figure 2.1 
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Munby'sCNP 
Munby's model was considered as an effective approach to Target 
Situation Analysis (TSA).Although Munby model is considered as a 
well developed application of needs analysis, it has been criticised 
for being too mechanistic, and for paying less attention to the 
perception of the learner. Munby's model was considered as 
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complex, impractical, inflexible, also, the needs analysis procedure 
had procedural constraints. Nonetheless, it had implications for 
syllabus design such as "English of Motor Mechanics' and 'English 
for Biological Science'. The rationale for such syllabus design is that 
there are certain aspects of language which are specific to the 
contexts and it is assumed that there are certain structures, 
functions, topics, vocabulary items, conceptual meanings, specific 
to the world of the motor mechanic and which are not found in 
'General English'. Nunan (1988b) notes that different areas of use 
will require different communication skills from the learner, and 
that these need to be prioritized for teaching purposes. 
2.2 Significance of Needs Analysis 
Needs analysis is eventually a highly pragmatic activity based on 
highly contextualized situations (Tarone& Yule, 1989). 
Cunningsworth (1983) reviews needs analysis as the basis of 
designing appropriate syllabuses and adopting effective teaching 
techniques. Ideally speaking, it helps in defining accurately as far as 
possible the present an the future needs of the learners. Therefore, 
it is difficult to imagine how certain decisions concerning curriculum 
planning, instructional design, student streaming, learning 
objectives, course specification, teaching methods and techniques 
and assessment or testing can be taken without proper needs 
analysis of the learners (Boswood,i992). Initially it was used as a 
tool for planning industrial training in a target situation analysis 
(Boydell, 1970 cited in lb/d.:58) and later it was used for language 
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curriculum design through the wori< done by Council of Europe 
Modern Language Projects (Van Ek, 1977; Richterich, 1983). As such 
it not only includes objective information but subjective views of 
the learner concerning their learning and life goals, learning styles 
and methodological preferences and views of others stakeholders. 
The rationale for needs analysis is primarily to identify elements of 
learner's target learning situations using them as basis of 
ESL/ESP/EAP instruction so that the curriculum designers or 
teachers will be able to provide students with the specific language 
they need to succeed in their courses and future careers (Johns, 
1991 cited in Benesch, 1996:723). Thus the aim of Needs analysis is: 
To know learners as people,as language users and as 
language learners;to know how language learning and skills 
learning can be maximized for a given learner group(Dudley-
Evans&St. John,i998:i26). 
Coffey (1984:7-8) selects language categories derived principally 
from the theory of the nature of language. He proposes the six-step 
model of course design. 
1. Selection of theory = nature of language: principles of 
restriction e.g. communicative functions 
2. Needs Analysis = a matching of vocational needs with the 
categories establislied. 
3. Language reaUzation= the transforming of the functions, skills 
previously identified into language items 
4. Course design= the ordering of the language items, by their 
relative importance and their sequencing 
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5- Course construction= the devising of strategies and techniques. 
6. Classroom teaching 
Needs Analysis is viewed as an integral part of language curriculum 
planning (Boswood, 1992) and curriculum development (Balint, 
2005; Richards et al 1992; Watkins et al. 1998) programme. This is 
best illustrated by curriculum model (figure 2) proposed by Brown 
(1995 cited in Balint,2005).lt places needs analysis as the logical 
first step in curriculum approach followed by "goals and 
objectives'V'language testing"," material development", "language 
teaching" and "program evaluation. 
Figure 2.2 
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The systexr\at\c curriculum development model proposed by Brown (1995) 
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2.3 Approaches to Needs Analysis 
2.3.1. Target Situation Analysis (TSA): 
The target situational analysis aims to establishing the learners' 
language requirements in the occupational or academic situation 
(Chambers i98o).This is different from the earliest TSA procedures 
(Mackay, 1978) which did not 'give a clear picture of what the 
language was used for (West, 1994: 9). The English Language 
Teaching Development Unit (ELTDU, 1970) provided a detailed data 
about the exact target language use by different clients. The 
procedure outlined the four language skills and classified 20 
activities to cover all business and commercial situations. 
Munby's (1978) CNP aimed to be systematic and detailed version of 
needs analysis and was well known for 'the most comprehensive' 
approach to needs analysis but later came in for criticism (Swales, 
1980; Davies, 1981b; Hawkey, 1983: 84; Coffey, 1984; Hutchinson& 
Waters, 1987; Colemann, 1988, White, 1988, Nunan, 1988a). As 
discussed earlier in section 2.1.1.2 CNP had certain shortcomings. A 
brief discussion of these shortcomings is attempted in the following 
section2.3.i.i 
2.3.1.1 Criticism of Munby's CNP 
Munby's CNP was getting Inflexible, complex and time consuming 
for large-scale needs analysis rather than becoming simple to use 
(See Coffey, 1984; Frankel, 1983; McDonough, 1984; Carrier, 1983). 
Another important factor was the lack of learner-centered since 
CNP model collects data about the learner rather than from the 
129 
learner. Thus it had shown a limited participant whereas recent 
needs analysis procedures starts with the value of the teacher's 
judgement or involving the learner (SeeTarone & Yule, 1989, 
Allwright & Allwright, 1977). Coleman (1988) observes that Munby 
idealised the factor of individual learner and as such the application 
of this model to the needs of heterogeneous groups were 
problematic. Moreover Munby visualized and classified constraints 
as socio-political, logistical, administrative,psycho-pedagogic and 
methodological after the needs analysis procedures had been 
applied. It was felt that these constraints should be considered at 
the start of the needs-analysis process (Frankel, 1983; Hawkey, 
1983). Later Munby revised his view in the sense that ' political 
factors affecting the target language and the homogeneity of the 
learner should be applied at the needs analysis stage'(i984:64). 
Another criticism is that Munby doesn't mention any procedure to 
convert the learner profile into a language syllabus (Richards,i984). 
2.3.2 Pedagogical Needs Analysis 
To counter the shortcomings of Target situation needs analysis 
,various forms of pedagogic needs have been identified to give 
more information about learner and educational environment( Al 
Humaidi,2009).lt is an umbrella term proposed by West (i998cited 
in Songhori,20o8) to cover three elements of NA i.e. deficiency 
analysis, strategy analysis and means analysis. 
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2.3.3 Deficiency Analysis 
It estimates the 'learning gap' between present needs and target 
needs'(West,i997) and provides the present state of the learners 
language proficiency(/b/d.).It analyses the data about the gap 
between present and target extra linguistic knowledge, mastery of 
General English, language skills and learning strategies 
(Jordan,i997; Songhori,20o8). Other aspect of deficiency analysis 
investigates whether students are required to do something in the 
target language that they cannot do in their native language. Such 
needs have been termed lacks, deficiencies as defined by 
Hutchinson & Waters (1987) or subjective needs (West, 1997). 
Deficiency analysis includes two central components: 
a. an inventory of potential target needs expressed in terms of 
activities 
b. developing scale for assigning priority to be given to each 
activity. 
For example, Allwright and Allwright (1977) listed 12 activities for 
determining potential needs for doctors visiting Britain-reading 
medical textbooks,writing medical papers,giving papers/lectures at 
medical conferences on a 3 point attainment scale. Richards (1990) 
developed a questionnaire where learners are asked to indicate 
how frequently each task should be taught. Bheiss (1988) refines 
Allwright and develops 3 components in establishing syllabus 
priorities: 
a. a list of potential target-situation skills 
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b. a needs questionnaire using 'o= unnecessary to 4= essential' 
scale to establish target situation need for each of the sub-
skills; 
c. a lacks questionnaire using a 'o=no difficulty to 4=very 
difficult' scale to establish the present-situation deficiency of 
each of the sub-skills. 
Each questionnaire is rated by specialist tutors or students so as to 
calculate the overall needs and lacks of the group. The learning 
priorities are then ascertained by multiplying the two scores 
together. 
2.3.4 Strategy Analysis 
Allwright was a pioneer in the field of strategy analysis (Songhori, 
2008; Jordan, 1997; West, 1994). His starting point was the 
students' perceptions of their needs in their own terms and his 
concerns were to help students to identify skill areas and their 
preferred strategies of achieving the skills (Jordan, i997).The main 
concern was to extend the process of needs analysis from 
what(syllabus content) into how (strategies of learning) 
(West,i994). It mainly identifies the learners and establishes 
learners' preferred learning styles, classroom teaching procedures 
and techniques selected by teachers but with student feedback. 
This tries to establish how the learners wish to learn rather than 
what they need to learn (Songhoori, 2008; West, 1994) as it has to 
do with the strategies that learners employ in order to learn 
(Songhoori, 2008). These may include 'preferences in terms of 
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grouping size, extent of homework, learning in/out of class, 
learning styles, correction preference, use of audio/visual sources, 
and methods of assessment'(Brindley,i984 cited in West,i994:io). 
In this context Oxford (1990) developed a detailed strategy 
inventory for language learning' (SILL) followed by diagnostic 
profile. West (1994) suggests that there are range of 
learning/teaching styles selected have implications for teacher-
learner relationships and learner-autonomy. 
2.3.5 Means Analysis 
An important strand in the development of Needs Analysis is to 
adapt language courses to local situations and this approach Is 
called as means analysis Jordan (1997). This approach tries to 
investigate the considerations that were excluded by Munby (1978) 
model i.e. practicalities and constraints in implementing needs -
based language courses, involves a study of the local situation i.e. 
the teachers, teaching methods, students, faculties etc. to see how 
these language course can be implemented and is mainly 
concerned with the logistics, practicalities and constraints of needs-
based language courses (Westi994:ii; Songhori, 2008). West (1994) 
points out that some analysts believe that instead of focusing on 
constraints, it might be better if course designers think about how 
to implement plans in the local situation (Holliday 1984; Cooke, 1982 
cited in West, 1994:11). 
Holliday (1984:45) outlines 4 step means analysis: 
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1. Observe lessons, taking random notes on all significant 
features 
2. Use the notes to construct a report on the lesson to form the 
basis of discussion with the teacher; 
3. Review all the original notes and draw out significant features 
common to all observations; 
4. Construct a communicative device (chart, diagram, etc.) 
which expresses the findings. 
The above procedure forms the basis of realistic negotiations of the 
course which allows sensitivity to the situations and is directly 
opposite to the traditional canons of needs analysis usually carried 
out, where the categories and models are defined before the 
observation and are based on linguistic descriptions and not the 
situation being observed. 
2.3.6 Language Audits 
West (1994) indicates that language audits may simply be used to 
identify and describe the current state of language teaching. They 
have become important as a response to the changing scenario of 
European market, Middle East and south-east Asia. Nevertheless, 
they are larger scale operations may also be used to help a certain 
country or organization to formulate a new strategy based on the 
clients' needs that may take months or even years to implement 
(West, 1994; Jordan, 1997). 
The early literature on language audit defined 
a) Analysis of needs based on the job tasks 
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b) Assessment of current staff capabilities by means of a 
sophisticated placement test 
c) Training specification drawn to bridge the gap between present 
performance and required performance in the target language. 
The scope and analysis of language audits has now been broadened 
to include large scale data about the current state of language 
carried out by or for 
(i) Individual companies 
(2) Professional companies 
(3) Countries 
2.4 Needs Analysis and General English 
Most of the work on needs analysis originally came from the field' 
of ESP, but needs analysis procedures have increasingly come to be 
viewed as fundamental to the planning of general language courses 
too .What distinguishes ESP from General English are not the 
existence of need as such but rather an awareness of the need 
(Yishan, n.d) 
Hutchinson and Waters (1987) also strongly argued against the 
misconception that the needs of the general English learners are 
not specifiable. They believed that although needs analysis started 
mainly in the field of ESP, there should not be any differences 
between ESP and English for General Purposes (EGP) as far as 
needs analysis is concerned.ESP differs from GE in its selection of 
skills, themes, topics, situations, functions, language and 
methodology (ESP. Module).Researches shown that there is often a 
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lack of awareness of the existence of needs analysis specially in GE 
courses where the specific needs of students are difficult 
to determine (Cowling, 2007). Although learners' needs are 
theoretically of prime importance today, with the learner centered 
approaches in focus, needs analysis is rarely carried out in the 
general English classrooms because it was believed that it was not 
possible to specify the needs of general English learners and 
secondly, because of the lack of literature on the practicalities of 
analyzing needs data in the context of general English. NA plays a 
vital role in the process of designing any language programme 
whether it be an ESP course or general English course, and its 
centrality is appreciated by various scholars and authors (Berwick, 
1989; Brindley, 1989; Dudley- Evans & St. John, 1998; Jordan, 1997; 
Hamp-Lyons,200i; Iwai et al. 1999; Seedhouse,i995; Songhori,20o8; 
West, 1994). As Seedhouse (1995) said '.Council of Europe came up 
with the idea of " Common core" which suggests that language 
learners share certain interests despite their different goals in 
learning foreign languages (Al shumaimeri,200i) and provides a 
basis for conducting Needs Analysis in GE classroom. But it is 
argued and Needs Analysis has been neglected in GE classroom and 
was associated with ESP as suggested by Hutchinson & Waters 
(1987 ). ESP/ EAP begins with the learner and the situation whereas 
General English begins with the language, place more focus on 
speaking and listening. General English courses tend to teach 
learners conversational and social genres of the language (Hamp-
Lyons, 200 l ) . 
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Hutchinson and Waters (Op.c/t.) say that there should not be any 
difference between ESP and GE and stated that: It is often argued 
that needs of the general English learner, for example the 
schoolchild, are not specifiable In fact, this is the weakest of all 
arguments, because it is always possible to specify needs, even if it 
is only the need to pass the exam at the end of the year. There is 
always an identifiable need of some sort. What distinguishes ESP 
from General English is not the existence of a need as such but 
rather an awareness of the need (cited in Seedhouse, 1995:59). Also 
Richards (1990) believes that " most of the literature on needs 
analysis originally came from realm of TESP (Teaching English for 
Specific Purposes) but needs analysis procedures have increasingly 
come to seen as fundamental to the planning of general English 
courses". Supporting this idea Seedhouse (1995) presented how 
Needs Analysis procedures can be implemented in General English 
classroom. 
One of the earliest challenges that ESP had to face was the 
distinction between ESP and English for General Purposes (EGP). 
ESP differs from EGP in the sense that the content of ESP courses 
(i.e., words, sentences, and subject matter) relates to a particular 
field or discipline; English for General Purposes (EGP) is, however, 
essentially the English language education in junior and senior high 
schools. In EGP courses, students are introduced to the sounds and 
symbols of English, as well as to the lexical, grammatical, and 
rhetorical elements that compose spoken and written discourse. In 
addition, EGP focuses on applications of English in general 
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situations. Supplementary information about appropriate gestures, 
cultural conventions, and cultural taboos can also be included in 
EGP curricula. EGP conducted in English-speaking countries is 
typically called English as a Second Language (ESL), and EGP 
conducted in non-English-speaking countries is normally called 
English as a Foreign Language (EFL). English for Specific Purposes 
(ESP), however, is research and instruction that builds on EGP; ESP 
is designed to prepare students or working adults for the English 
used in specific disciplines, vocations, or professions to accomplish 
specific purposes. Pedagogically, a solid understanding of basic EGP 
should precede higher-level instruction in ESP if ESP programs are 
to yield satisfactory results (Hutchinson and Waters, 1987). 
According to Hutchinson and Waters 'ESP is an approach to 
language teaching in which all decisions as to content and method 
are based on the learner's reason for learning* (Ibld.ny) .Dudley-
Evans (1998), however, claims that ESP may not always focus on the 
language of one specific discipline or occupation. He argues that 
university instruction that introduces students to common features 
of academic discourse in the sciences or humanities, frequently 
called English for Academic Purposes (EAP), is equally ESP. 
The necessity and impact of NA in language teaching and learning 
has been advocated not only for ESP students but also for SL and FL 
students in generaL The following summarizes the importance of 
NA for General language courses from various prespectives such as 
learner centered curriculum , task based curriculum , performance 
assessment,proficiency oriented curriculum and motivation: 
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1. In a learner centered curriculum, teachers reconcilation in 
content selection tinrough extensive consultation with 
students about their learning needs and interests is critical 
(Brindley,i989).NA helps teachers create in class activities in 
which the students can utilized learned skills and knowledge 
as tools to meet their real life needs in meaningful ways 
(Nunan,i988a). 
2. Needs analysis helps teachers understand 'local needs' of 
students or the needs of a particular group of students and 
make practical decisions in pedagogy and assessment for 
improvement (Iwai, et C1/.1999). 
3. NA has been given considerable attention in making a 
particular course serve a particular group interests which 
serve the learner interests and needs. (Hutchinson & Waters, 
1987; Sysoyev, 2000). 
4. Needs analysis should be a central component of 
performance assessments, whose purposes are to test 
studemnts' ability to perform task in real situations (iwai et 
a/.l999) 
5. Needs analysis is an integral compnnent of task based syllabi; 
real -life target tasks should be identified by a needs analysis 
Obid.) 
6. In proficiency oriented instruction/ curricula , needs analysis 
helps teachers understand the potential differences in 
learning expectations between themselves and their 
students (Ibid.) 
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7- Obtaining input from the students about a planned or 
existing program through a needs analysis is fundamental to 
the design , implementation , evaluation and revision of the 
program (Ibid.) 
8. A program that attempts to meet students percieved needs 
will be more motivating and successful (Ib/d.). 
2.5 Purpose for conducting Needs Analysis 
The purposes of needs analysis is to: 
1. Determine the needs and to identify and investigate the 
causes of the learners needs. 
2. Identify as much relevant information about the learners and 
English language learning programme as possible to guide 
the development of best practice programs and activities 
3. Identify the reasons for the problems like poor resources, 
inadequate facilities, faulty equipment, and cumbersome 
procedures in teaching or learning a language. 
4. Provide a means of obtaining wider input into the content, 
design and implementation of the language programme 
(Richards,i984 cited in Nunan,i992:43) and to provide 
information, concepts and procedures on strategies of 
learning (Nunan,i988). 
5. Demand accountability to justify the material in terms of 
relevance for all parties concerned i.e. teacher, learner, 
administration, parents (Yeneoka 1987). 
6. Account for diversity and differences in learners to learner 
needs and styles (Jb/d.). 
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7- Create an effective syllabus which will meet the needs of the 
learners as fully possible within the context of the situation 
(fbid). 
8. Ensure that programs are planned are as effective as possible 
and are most likely to achieve the goals and objectives goals 
and objectives and content, and to provide data for reviewing 
(Ib/U) 
9. Provide help in evaluation of an existing programme (Jordan, 
1997). 
2.6 Other Approaches to Taxonomies of Needs Analysis: 
Hutchinson and Waters (1987) while drawing the distinction 
between the learning centered and learner-centred approach, they 
make an analysis of target needs and learning needs given below: 
Why is the language needed? 
-How will the language be used? 
-what will the content areas be? 
-Who will the learner use the language with? 
-Where will the language be used? 
-When will the language be used? 
The questions posed by Hutchinson and Waters (1987) concerning 
the learning needs are: 
Why are the learners taking the course? 
-How do the learners learn? 
-What resources are available? 
-Who are the learners? 
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-Where will the ESP course take place? 
-When will the ESP course take place? 
This analysis is subdivided into Necessities, iacl<s and Wants. It was 
Allwright (1982) who first made the distinction between needs, 
wants and lacks necessities also called as objective needs for 
catering to the demands of target learning situation. As discussed 
earlier Lacks refers to the gap between the target proficiency and 
what the learner knows already generally known as deficiency 
analysis. Wants refers to the subjective needs of the learner. 
Generally the necessities that the learner lacks can form the basis of 
the language syllabus that is often referred to as deficiency analysis 
(Jordan, 1997). 
Hutchinson and Waters (1987) claim that it is naive to base a course 
design simply on the target objectives, and that the learning 
situation must also be taken into account. Target situation alone is 
not a reliable indicator, and that the conditions of the learning 
situation, the learners' knowledge, skills, strategies, and motivation 
for learning are of prime importance. The figure given below 
illustrates this distinction: 
Figure 3.3 
Needs 
Target Needs Learning Needs 
Necessities Lacks Wants 
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Dudley-Evans & Jo St John( 1998:125) give a description of needs 
analysis in ESP which encompasses target situation analysis (TSA) 
and objective needs lacks, wants, means and subjective needs, 
Present situation analysis learning needs. Linguistic, discourse and 
genre analysis. A/leans analysis. 
Nunan (igSSatyS) defines two types of needs analyses a learner 
analysis ("what background factors are the learners bringing to the 
classroom?") and task analysis ("for what purposes is the learner 
learning the target language?") in addition a means analysis, or 
analysis of learner styles based on subjective inquiry into how 
students like to learn best (Ib/d.) .This can aid in finding out how to 
approach the material which needs to be learned (cited in Yenoka, 
1987:). Widdowson's (1987) makes a distinction between goal-
oriented (how the language will eventually need to be used) and 
process-oriented (how the language is best acquired). Benesch 
(1996) states that majority of needs analysis in the fields of ESP/EAP 
is mainly descriptive. She offers 'critical needs analysis as an 
alternative approach to examining target situations'. She 
distinguishes between descriptive needs analysis (DNA) and critical 
needs analysis (CNA) .DNA is concerned with the description of the 
targets situation so as to function as a basis for curriculum design 
and / or curriculum development. Thus, no attempt is made in order 
to change the status quo, and the students are trained within the 
current state in order to fulfill the demands of target situation.CNA 
on the other hand, attempts to find ways that may modify the 
existing conditions and consequently, aspire to change the target 
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situation. She considers 'conflicting interests from various levels of 
the academic hierarchy and explores possibilities for modifying the 
target situation' in order to build critical analysis, then discusses 
how to develop EAP (English for Academic Purposes) curriculum 
based on this critical needs analysis by giving an example of what 
she actually did in a paired ESL/psychology course (Benesh, 
1996:730) . Sysoyev (2000) preferred to use the term students' 
analysis rather than needs analysis. He states that students analysis 
does not only provide information about students' current level in 
L2-ESP and field knowledge in L1 and L2 but it also acquaints with 
equally important factors such as motivation ,learning styles, 
methodology of learning, field knowledge in the native / and 
foreign language. Whereas according to him, needs analysis 
informs about the learners' ESP needs (Sysovey, 2000), which helps 
to attain goals and objectives of the learner in learning a second 
language programme. 
2.7 Methodology and Factors in Conducting Needs 
Analysis 
Needs analysis data is gathered through a large number of sources 
and methods that provides with the useful data for conducting 
needs analysis. Jordan (1997) discussed the various steps that are 
involved in NA .They are as follows: 
1. Purpose of analysis 
2. Selection of survey population /delimit student population. 
3. To decide on the approaches 
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4- Acknowledge constraints / limitations 
5. Selection of methods for data collection 
6. Collection of data 
7. Analyzing and interpreting data 
8. Determine objectives 
9. Implement decision (i.e. decide upon syllabus, content, materials, 
methods etc. 
10. Evaluate procedure and results 
Brown (1995:45 as cited in Hyland, 2006) lists 24 different 
procedures for collecting needs data, grouping them into six 
categories i.e. existing information, tests, observations, interviews, 
meetings and questionnaire. Other than the above mentioned 
procedures (Robinson, 1991 cited in Braine, 2005:196) described 
authentic data, which is now regarded as one of the most reliable 
and important method of data collection in NA. Berwick (1989) 
mentioned these procedures as inductive and deductive 
procedures. The former include the use of expert institutions, 
participant and non participant observation and unstructured 
interviews from which the categories of needs are derived and the 
later include use of devices and instruments such as structured 
interviews, questionnaire and criterion referenced performance 
test etc (Berwick, 1989; Long, 2005; West, 1994). 
The most common methods of collecting data for various types of 
analysis (as discussed above) are as follows: 
1. Questionnaire 
a) Open ended 
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b) Closed ended 
2. Interviews 
Unstructured interview 
Structured interview 
Interview schedule 
3. Observations 
Participant and Non-Participant observation 
Classroom observation 
4. Language Audits 
5. Tests 
6. Learners dairies, Journals, Logs 
7. Case studies 
The information about the students' needs, the subjects to be 
studied, and the modification in the syllabus etc. are collected by 
different methods (discussed above) come from a variety of 
sources other than sampling, triangulation and multiple methods. 
Long (2005:24-30) considered sources as one of the important 
factor in performing Needs Analysis .Different sources for Needs 
Analysis in light of various researches are published and 
unpublished literature, learners, teachers, Applied Linguistics and 
Domain Experts. 
2.8 Limitations of Needs Analysis 
Needs analysis plays a crucial role in language teaching through 
meeting learners' needs, course design and evaluation. Yet it was 
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criticized in language teacining (West, 1994) and has certain 
limitations: 
1. In many circumstances it is difficult to predict the future 
needs of the learners (Cunningsworth, 1983). 
2. It is difficult to anticipate the needs in a homogeneous group 
of learners because the needs of the learner in a group may 
not be identical and in many cases may differ considerably 
from one another (Ibid.). 
3. The lack of awareness of the existence of needs analysis as a 
tool in course design tends to occur due to problems of 
familiarity and expertise (West, 1994). 
4. The lack of information on the validity or reliability of the 
instruments used and the results obtained (Cunningsworth, 
1983; West, 1994,). 
5. A needs analysis may come up with a range of functions and 
concepts which, when turned into language forms cannot be 
organized into a coherent teaching sequence 
(Cunningsworth, 1983). 
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CHAPTER-3 
EDUCATIONAL POLICIES IN ASSAM 
3.1. General Introduction 
Assam is one of the northeastern states of India, which has its 
unique cultural values in Indian sub-continent. Both the modern 
education and English language has played vital role in modernizing 
Assamese people and enriching their culture. In terms of education, 
Assam has developed into a top educational destination at the state 
as well as at the national level. To enhance the status of Assam 
education, the state government has introduced many innovative 
educations and English language polices. It's capital city; Guwahati 
is a key destination for higher education for students of the whole 
of north-eastern region. This chapter offers an understanding of 
Assam Education system tracing the evolution pattern from colonial 
period to present time. The chapter would also indicate the impact 
of Assam Education system on English language teaching policies, 
provisions and its status in Assam during post-independence era. 
This discussion is carried forward in chapter 4. 
3.2 Emergence of Modern Education in Assam 
The development of modern education in Assam started with the 
emergence of British rule ini826 in Assam territory. For long Assam 
was having her indigenous system of Imparting elementary 
education through formal intuitions like Pathsalas for Hindus, Tols 
for Brahmins and upper class Hindu, Madrassas for Muslims and 
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Satras for the Vaisnavites. Debi (1897:1-2) notes that 'these 
indigenous systems were largely replaced by modern education 
pattern under British company's patronage. With the expansion of 
British rule in India as a whole, knowledge of English became a 
historic necessity both for administration and increasing 
commercial intercourse. Before the charter act of 1833 there was no 
noticeable progress in the field of education in Assam, but after 
that both government and missionaries actively took part in 
educational field'. It has been very aptly pointed out that the 'aim of 
the English to educate the Indians was either to produce caricatures 
of European characters who would be willing to accept the Gospel 
of Christ or to get a regular supply of cheap clerks to serve them in 
the business organization of the government of India and subsidiary 
undertakings of the British Subjects' (Bose, 1989:90). 
3.3 Development of Education under British Patronage 
During Oriental -Anglicized controversy, David Scott, agent of 
governor general of Eastern frontier favoured the encouragement 
of oriental learning by improving the indigenous system of 
education. Gradually, the need for English education became 
apparent for administrative advantage. Mr Jenking, commissioner 
of Assam (1834-61) urged to government to set up English school. 
As a result Gauhati Jila School opened up in 1935, which was the 
harbinger of modern educational advancement in Assam and the 
forerunner of the Cotton college, the Earl Law college, the Jorhat 
Normal school and Department of Mohammedan education. 
Effective British policy in the field of education had begun with the 
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Macaulay's (President of the committee of Public Instruction) 
downward filtration theory. Later, Educational Dispatch (1854) of 
Charles Wood opened a new era In the history of Indian education 
and provided a comprehension plan of education covering all 
stages from primary school to the university. Accordingly 
government extended grant-in-aid to Assam (Resolution of 1882) 
and this brought in a considerable increase in primary and 
secondary schools. By 1880s there were around 1760 primary 
schools, 98 High schools and several Reading schools. Primary 
schools consisted of Government schools, aided schools and 
indigenous schools. 'Secondary education was imparted in three 
types of intuitions, namely the High schools. Middle schools and 
Vernacular schools. Special schools consisted of Guru training 
classes, and schools devoted professional studies. Scholarships 
were given to the students for college studies' (Chand, 1967: 
135-148). 
3.4 Contribution of Missionaries in the Development of 
Modern Education 
The Christian missionaries also deserved credit for promoting the 
cause of educational progress in Assam. Rev Nothon brown and 
Rev. A.T. Cutter were the pioneers and started their work of 
founding schools to impart modern education through the mother 
tongue. American Baptist mission, Roman Catholic mission & Welsh 
mission set up several schools and they prepared text books and 
translated many articles in English language. They also published 
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the first ever magazine Aronodof in Assam. The wives of the 
missionaries established Zenana^ schools for female education. They 
took the additional task of 'maintaining several government schools 
and at the same time normal"* schools were opened by missionaries 
for teachers trainings (Annual report of American Baptist Mission 
Schools, 1902). Moreover, 'the Zamindars of different localities also 
donated money for the promotion of education. In 1902-03, there 
were 199 private elementary institutions and by 1937 there were 
870 unrecognized schools for 33,197 male & 3,610 female pupils 
(Debi, 1987:59-63)-
3.5 Progress of Primary Education in Post Independence 
Period 
The school level education in Assam consists of primary, secondary 
and higher secondary schools and there are three different^ boards 
to control and run the system. After the proposal of establishing 
local self government in India in 20*^ century a considerable 
development started in Assam education. A fixed amount of 
balance was provided for the promotion of primary and higher 
education. Assam naturally welcomed the all governmental helping 
hand in the direction of educational expansion. In this context, the 
resolution of 1882 made first attempt which laid emphasis on the 
importance of local bodies in the matter of expansion of primary 
education. This resolution of 1882 empowered the local board to 
establish aid, manage and control the primary schools. It also 
authorized the Boards to exercise general supervision and give 
grant-in-aid to the lower middle schools also (Govt. Resolution, 17'^  
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November 1882). Educational policy under resolution of 1913 
provided greater emphasis on the primary education. The Assam 
local self government Act of 1915 gives wider power to local bodies 
to manage all affairs of primary and middle education. In Assam the 
objectives. Afterwards, this policy was changed and by 1930, 
compulsory primary education Acts were passed In all the 
provinces. By this time, government released imperial grants to 
Assam for the promotion of elementary education. As a result, by 
1937 around 6795 primary schools were functioning along with 
313>347 pupils. Side by side, education was also imparted through 
Tois and Madrasses. There were around 162 tols andi20 public 
madrasas in 1935. The Assam primary education Act was passed in 
1947, which removed most of the defects of the 1926 Act. 
Compulsory education was not just to be implemented but 
enforced through various measures. Further repeals of this Act 
came through the Assam Basic Education Act of 1953 and the Assam 
Elementary Education Act of 1962 and 1968. As can be seen from 
the table below, the progress of compulsory primary education was 
not very satisfactory (Barpujari, 1980:308-314). 
Table 3.1 
Progress of Compulsory Primary Education in 1953-54 and 1966-67 
Number of ^. , r .„ ,>, . r •, Number of villages Number of pupils year town under , , r . . . . 
^ under compulsion attending schools 
4,082 2,74,337 
4,683 4,57,718 
1953-54 
1966-67 
compulsion 
11 
19 
(Source: Baruah, 1980) 
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From 1950, there began planed development of primary education 
with the five-year plans. The government undertook development 
schemes in primary schools to provide basic facilities for children 
and salaries of teachers. The number of primary schools and 
teachers increased considerably. By '1973-74 total number of 
schools were 19,595 and the number of teachers were 15, 92, 613. 
The growth rate of primary schools during the period 1975-76 to 
1993-94 was 1.75' (Lais, 2005:173). The National Policy on Education 
(1986) recommended several schemes for improving the reach and 
quality of primary education all over India. One of these schemes 
was called 'Operation Blackboard. This policy was initiated in Assam 
in I987and it provided greater number of teachers to the teacher 
needy schools. The District Primary Education Programme (DPEP)^ 
programme was initiated was in Assam in 1994 to achieve the 
Universalization of Elementary Education with a view to improve 
the quality of education in the government school system. 
School education in Assam after independence was imparted 
through a number of pre-primary, primary, middle, high and higher 
secondary schools. The Directive Principles contained in article 45 
enjoins that 'the state shall endeavor to provide with a period of 
ten years from the commencement of this Constitution, for free 
and compulsory education for all children until they complete the 
age of fourteen years'. Article 29 (i) provides that any citizen having 
a distinct language, scripts, special care of all the economic and 
educational interests of the unprivileged sections, particularly, the 
Scheduled casts and Scheduled tribes Is laid down as an obligation 
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of the state under article 46. Though education is in the concurrent 
list of the constitution, the state governments plays a very 
important role in the development of education particularly in the 
primary and secondary education sectors. 
On the basis of the above constitutional right the Government of 
Assam framed its policy on education which focused on the board 
dimensions and magnitude of the structure, organization and 
progress in education. Further it also highlighted growth and 
priority areas and challenges ahead in the context of education in 
Assam (Debi, Op.c'it. 23, 25, 79). The primary stages consist of 
classes 1-IV. The minimum age for admission to class I of the primary 
stage is generally 5+ or 6+ years, in this stage, pupils are taught only 
compulsory subjects in their mother tongue, as defined in the 
General Curriculum approved by the respective board. The 
Government of Assam has implemented the free and compulsory 
education policy for students up to the age of 14. Schools in Assam 
are either state run or under the management of private 
organizations. The syllabus at primary schools is set up the 
Directorate of Elementary Education, Assam. While most schools 
are affiliated to state boards there are several schools in the state 
affiliated to the Central Board of Secondary Education (CBSE). 
Primary schools are divided into upper primary consisting of two 
classes and lower primary schools. These schools were established 
and maintained by the Education department, local bodies or 
private associations. The scheme of Sarva Siksha Abhiyan (SSA) was 
launched by the Govt, of India in 2001 with the objective of 
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Education for All (EFA) and it gives special focus on elementary 
education of satisfactory quality with emphasis on education for 
life. The World declaration on EFA paved the way for the basic 
education getting the international attention^ (Ojha, 2009 : 312). 
3.6 Secondary Education In Post- Independence Period 
In general, the system of primary and secondary education is rather 
similar to the system of neighboring states in the country. In the 
context of secondary education the Hunter Commission (1882) and 
the resolutions of 1904 andi9i3 provided greater impetus to the 
secondary education. The Sadler Commission of 1919 recommended 
for introduction of diversified courses at this level and asserted that 
university education, cannot improve without improving the 
secondary education. As its aftermath in 1935 there were 213 high 
schools including 28 government High schools and several aided, 
non-aided high schools were running along with various courses. 
Yet, there were weakest links in secondary education (See Zakir 
Hussain Committee Report of 1937, Radhakrishanan Commission 
Report of 1949). To remove these difficulties the post-basic 
education based on the principle of education through craft 
(schemed by Talim Sangh) and multi-propose schools were 
introduced. The primary 'aim of these courses is an all round 
development of the students both as an individual and as a useful 
member of the society and to provide varied types of courses for 
students with diversified abilities and interests' ( Debi, 1987:99). 
Year 
1937 
1945 
Table 3.2 
•-»---»— ^—--^ .^  
Number of Schools in 1937 and 1945 
High School 
100 
203 
M.E. School 
297 
440 
Mid-vernacular 
240 
331 
(Source: Devi, 1986) 
So far as administration was concerned, Gauhati University was 
initially the supervisory authority for secondary school, although 
the Department of Public Instruction ran the administration, till 
1962.In 1962, the Assam Secondary Education Act came into force. 
Henceforth, the High school Leaving Certificate Examination and 
Higher Secondary School Leaving Certificate Examination were 
conducted by a board, called the Secondary Education Board of 
Assam (SEBA), The Kothari Commission (Report, 1965) found that 
post-basic schools as well as the multi-propose schools were not 
able to achieve the desired purposes. The Assam Secondary 
Education Act (1961) schemed a comprehensive pattern of 
education and school administration. The education commission of 
1966 has further emphasized the need to relate education to 
productivity and also to give a strong vocational basis to secondary 
education. To achieve these objectives, Assam Government 
introduced many vocational courses and founded several 
institutions. The Central Advisory Board of education in 1974 lent 
strong support to introduction of Adult and non-formal education 
in the country. Assam Government launched the programme of 
Adult education which has its great significance for the success of 
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universalization of Adult education and the removal of Illiteracy. 
The University of Calcutta had also a jurisdiction in Assam which 
exercises effective supervision over secondary schools. The middle 
stage of education comprises Classes V-VII, and the Secondary 
stage consisted of classes Vlll to X in Assam. The Senior Secondary 
stage consisted of classes from XI-Xll. 
Table 3.3 
Growth In the number of Schools In Assam (1975-1994) 
Year 
1975-76 
1980-81 
1985-90 
1990-93 
1993-94 
No of Primary 
School 
20248 
21727 
25900 
28876 
28876 
No of Upper 
Primary 
Schools 
3533 
4194 
4782 
5703 
6729 
No of High 
Schools 
1838 
2218 
3084 
3072 
No of Higher 
secondary 
schools 
1627 
155 
356 
367 
582 
(Source: Sinha ,1999:21) 
3.7 Progress of Higher Education 
Assam boasts of the most wide-ranging networks of higher 
educational institutions in the whole of North-Eastern region of 
India. Progress of collegiate education in Assam accrued much later. 
By 1901, Cotton College and than Sylhet established. Gradually Earl 
Law college (1915), Jorhat college, the Brindabun college, Edmund's 
college and the St Anthony college founded in Assam territory 
which played important role in promoting higher education before 
Indian independence .The Berry White Medical School was 
established at Dibrugarh in 1900. The Technical and Industrial 
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education also developed in pre independence period through 
Dibrugarh Railway worl<shop, Tezpur-Balipara railway workshop 
and many training institutions. Besides this the state has excellent 
English medium schools, arts and Science colleges. There has been 
a phenomenal expansion in Higher education (Government of 
India's resolution on Indian Education policy of 1913). The most 
recent development in this field is the establishment of IIT at 
Guwahati and two Central Universities, one at Tezpur and the other 
at Silchar. Presence of institutions like the National Institute of 
Technology, Silchar; Indian Institute of Technology, Several others 
private institutions helped to add stature to the higher education 
system of Assam. The state is also home to several elite higher 
education institutions which include nine universities, these are: 
• Assam University 
Gauhati University 
Dibrugarh University 
Assam Medical College (Dibrugarh) 
Guwahati Medical College 
Assam Agricultural University (Jorhat) 
Assam Engineering College (Guwahati) 
K.K. Handique State Open University, 
Jorhat Engineering College (Jorhat) 
(www.indiaedu.com/assam, 2009) 
Assam has one of the most extensive networks of higher 
educational institutions in the entire North-Eastern region of India. 
The Government of Assam introduces innovative education polices 
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to create a center of attention for aspiring students all across the 
country. Assam's largest city, Guwahati is a major destination for 
students of the entire north-eastern region for higher-education. 
Presence of institutions including the Indian Institute of Technology 
(Guwahati), National Institute of Technology (Silchar), Tezpur 
University (a Central University), Assam Central University (Silchar) 
and K.K. Handique State Open University, adds stature to the 
education system of Assam which already encompasses elite higher 
education institutions like the Gauhati University, Dibrugarh 
University, Assam Medical College (Dibrugarh), Guwahati Medical 
College, Assam Agricultural University (Jorhat), Assam Engineering 
College (Guwahati) and Jorhat Engineering College (Jorhat). These 
on the whole, make Assam the top edu-destination both at the 
state level and national level. Today, the state of Assam is home to 
six universities, one deemed university, one institute of national 
importance and several reputed professional institutions. 
The colleges of Assam (including medical, engineering and law 
colleges) are affiliated to Gauhati University, Dibrugarh University, 
Assam University and the Assam Agricultural University. The 
demand of technical education in the state has been well 
understood by the State Government and due attention is being 
paid towards rapid development in this field. The institutions 
offering professional courses are rapidly growing along with the 
other institutions which mean the students of Assam will be 
exposed to newer areas of opportunities. Thus, the whole 
educational scenario of Assam is improving gradually. 
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In Assam around 81,458 enrolments figure in various Universities & 
Colleges in the region, out of which University Grants Commission 
(UGC) estimates states that there are 50% are women students 
(Report of UGC, 2002-03). Higher Education comprises university-
level courses offered by Universities and Academics (such as 
academic of art, music, sports and others). They are providing at 
the following academic levels: undergraduate (Bachelor) studies, 
and post-graduate (Master & Doctoral) studies. 
The total number of higher educational institution in Assam has 
risen significantly since 1974-75, with an annual growth rate of 3.4%. 
By this time there were three universities, one hundred nineteen 
colleges for general educational institutions and five professional 
educational institutions which considerably increased in numbers 
during 1993-84, such as five universities, two hundred thirty-one 
colleges for general educational institutions and twenty-one 
professional educational institutions. The scheme of Integrated 
Education for Disabled Children(IEDC) was launched in 1986, 
providing full funding to schools to provide necessary equipment, 
including allowance for books and stationary, transport, uniforms, 
readers (for blind children), and hostel charges. This scheme was 
launched in Assam ini99i-92, there were about three lakhs 
beneficiaries under this scheme in Assam ( Sinha, 1999). 
3.8 Role of National Policies in Education 
Historically years 1968, 1986 and 1992 have been relevant to the 
formulation of Indian education policy. These policies focused on 
some role of education in increasing productivity, modernization of 
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Indian society promoting social national integration, developing 
democratic values, establishing socialistic pattern of society, 
developing secular outlook, promoting international understanding 
and synthesizing cultural and scientific values. The first national 
policy on education was formulated in India on the 
recommendation of Kothari Commission (1965). Its remarkable 
achievements were noticed as there was considerable expansion of 
education at all levels, particularly in the field of higher and 
technical education, and the acceptance of a common structure for 
education throughout India. 
As proposed in the National policy on Education (1968), the 10+2+3 
structure has been accepted while the policy has been further 
modified in 1986. The same structure of education is applied in the 
state and this structure can be named School Education, Senior 
secondary School and University or Higher education. The NEP 
(1986) provides for a comprehensive policy framework for 
development of education up to the end of the century and a Plan 
of Action (POA), assigning specific responsibilities for organizing, 
implementing and financing its proposals (Ojha, 2009; Aggarwal, 
2004:151-167). 
National Literacy Mission (NLM) was launched in 1988 to impart a 
sense of urgency and seriousness to the education of adult literacy. 
It follows a campaign approach. The campaign is carried out in a 
defined region and it is time bound. Total Literacy Campaign (TLC) 
was launched after NLM scheme of adult education failed. But this 
programme could not achieve much success in Assam (Report on 
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Planning Commission, fromi95i-20O5). The non-formal education 
Programme in Assam (NFP) was introduced in Assam during sixth 
five year plan. Since 1981-82, the scheme of non-formal education 
has been implemented in Assam under the supervision of the 
Director of Elementary education. Through this programme, Non-
formal education centers were established and ran in the existing 
primary schools, villages libraries etc. according to the convenience 
of the community. Free text books and teaching learning material 
have been prepared and distributed. 
3.9 Development of Higher Education in Assam during 
different Plan periods since 1951 
The constitution of India has laid down many priorities in the field of 
education. Article 45 of the constitution directs that the state shall 
endeavor to provide free and compulsory education for all children 
up to the age of 14 years. Through the 42th amendment the subject 
of education has been brought to the concurrent list of the 
constitution for fulfillment of nationally accepted goals. The 73rd 
and 74rd amendments of Indian constitution empowered the 
Panchayati Raj institution to render their contribution to the 
development of education at the grassroots level (Veerappan 
Report, 1993). 
First Five Year Plan (1951-56) 
In 1951-52 the policy for planned development was adopted for the 
first time in the country. Out of the total state allocation of Rs.101.15 
lakhs for the First Five Year Plan and amount of Rs.43 Lakhs was 
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allocated for University Education in Assam. However, the actual 
expenditure was Rs.62 lakhs. During this plan period main emphasis 
was on construction and also reorientation of the education 
system. The construction of Gauhati University building was tal<en 
up during the period and an amount of Rs.43 lakhs was allocated 
for the purpose. 
Second Five Year Plan (1956-61) 
In the Second Five Year Plan period the total state plan allocation 
for General Education was Rs.608.09 Lakhs. Out of this Rs.66.50 
Lakhs was for University Education and the expenditure was 
Rs.54.90 Lakhs. In the second plan improvement rather than 
expansion was the guiding factor in the field of Higher Education. 
The construction of the building of the Gauhati University 
undertaken during the first plan period was completed. To maintain 
the Higher Secondary and Multipurpose Schools with qualified 
teaching staff, schemes like deputation for Post-Graduate courses 
were taken up. For the first time. Govt, approved the regular scale 
of pay to the teachers of non-Government Colleges. A Govt. Post-
Graduate Training College for training of Secondary teachers was 
established at Jorhat. 
Third Five Year Plan (1961-66) 
In the third Five Year Plan total allocation was fixed at Rs.85 Lakhs for 
University Education and the expenditure was Rs.104.80 Lakhs. In this 
Plan emphasis was laid on teaching of Science at the post graduate 
level. The highlights of the third plan were establishment of Board of 
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Secondary Education, State Institute of Education, Dibrugarh 
University, removal of disparity of pay and allowances of Aided 
Institutions with that of Govt. Institutions etc. In other words teachers 
got covered by equal benefits of pay and D.A. at Govt. rate. Sansl<rit^  
Education was also reorganized in the state. This scheme envisaged 
the establishment of 50 reorganized Tols and establishment of a 
Sanskrit College. The scheme was implemented in a phased manner 
and 18 tols were covered during the third plan period. 
Adhoc Annual Plan (1967-69) 
During the three adhoc plan periods the spirit of National 
development that was inherited from the third plan was 
maintained. The allocation for general Education including cultural 
Programmes was Rs. 463.63 Lakhs and the expenditure was Rs. 
444.68 Lakhs. For University Education the provision was Rs. 156.22 
lakhs and expenditure was Rs.138.96 lakhs. During this period 
construction of building of Science College at Jorhat was taken up. 
Fourth Five Year Plan (1969-74) 
The fourth Plan allocation was fixed at Rs.1,575 Lakhs for general 
Education including cultural programmes. The expenditure was 
Rs.1559.46 Lakhs. For University Education Fourth Plan allocation 
was Rs.470.29 Lakhs but the expenditure was only Rs.405.02 Lakhs. 
In the fourth Plan the emphasis was shifted from rapid expansion to 
consolidation and qualitative improvement. Considering the low 
percentage of trained teachers in the secondary stage, necessary 
provision has been made for expansion and strengthening of 
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existing B.T. Colleges and establishment of new B.T. Colleges during 
the Plan period. The main highlights of development during the 4th 
Plan period were the introduction of the new schooling pattern 
with effect from 1973 in the light of the recommendation of the 
Kothari Commission. Subsequently, keeping in line with the 
introdtiction of above schooling pattern in the secondary schools 
the University authority has taken a decision to convert the one 
year Pre-University course into a two year course. In 1969-70, 9 
(Nine) new colleges and one science section of one existing college 
have been brought under deficit system of Grant-in-Aid. During 
1969-70 Post graduate class in Physics was opened in Cotton 
College and a Govt. Science college was established at Jorhat 
during 1971. A Govt. Sanskrit College has been established at 
Guwahati during 1970. 
Fifth Five Year Plan (1974-79) and Annual Plan (1979-80) 
For the Fifth plan and the annual plan 1979-80, an amount of Rs. 
369.18 Lakhs was spent for University and Collegiate Education. In 
the field of Collegiate Education, 61 colleges have been brought 
under deficit system of grant-in-aid and 45 non-Government 
colleges under adhoc recurring system of Grant-in-Aid. During the 
plan period, 250 additional posts of lecturers were created for non-
Government colleges. A Govt. Law College was established during 
1975-76. Post Graduate Classes were opened in selected subjects. 
The Govt, provided assistance to set up the 'Guru-Nanak Chair' and 
to start pre-examination course in Guwahati University. Grant was 
sanctioned to Assam Science Society during 1979-80 for setting up 
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"Institute of Advance Studies". During this period, 27 Madrassas 
and 4 Sansl<rit Tols were brought under full system of grant-in-aid. 
Sixth Five Year Plan (1980-85) 
The plan 6th plan outlay for various sub-sectors under General 
Education in respect of programmes under the erstwhile 
Directorate of Public instruction was Rs.2,199 Lakhs of which Rs. 
901.57 Lakhs was for Higher Education. The expenditure in respect 
of Higher Education during the 6th Plan was Rs. 829.30 Lakhs. An 
amount of Rs.154.99 lakhs was given to the Guwahati University 
and Dibrugarh University for expansion, development of academic 
departments, promotion of research and revision of syllabi and 
curriculum, matching share of U.G.C. grants etc. The remaining 
amount was utilized for giving recurring and non-recurring grants-
in-aid to colleges, taking over of adhoc colleges under deficit 
system of grants-in-aid etc. and giving adhoc grants to new 
colleges. For the schemes- Madrassa Education, Sanskrit Education, 
Assam Publication Board. Rastrabhasa Prachar Samity, Science 
Society and Institution of Advance Studies etc. and 450 additional 
post of lecturers have been sanctioned to the deficit colleges. 
Facilities for opening of P.G. Classes in Cotton College in selected 
subjects (English, Assamese, Chemistry, Mathematics, Physics, 
Botany, Zoology) has also been provided to meet the requirement 
of post graduate education in the state. 
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Seventh Five Year Plan (1985-90) 
The agreed outlay for the Seventh Five Year Plan 1985-90 was Rs.i, 
430 Lakhs for programme under Higher Education. (Selected 
financial statistical reports). 
Table 3.4 
Seventh Five Year Plan (1985-90) 
Year 
1985-86 
1986-87 
1987-88 
1988-89 
1989-90 
Total 
Allocation 
(Rs. Lakh) 
217.44 
273.10 
320.13 
387.00 
386.00 
1583.67 
Expenditure 
(Rs. Lakh) 
217.44 
273.10 
320.13 
374-30 
383.01 
1567.98 
Remarks 
100% 
100% 
100% 
96.71% 
99.26% 
99% 
Annual Plan 
1990-91 
1991-92 
839.00 
633.30 
835.25 
(Provisional) 
1050.50 
(Provisional) 
99% 
99% 
(Source: Planning commission reports, MHRD) 
During the Seventh Plan period 24 colleges 9 part (Stream) Colleges 
were brought under deficit system of Grants-in-Aid and 678 
additional posts of lecturers were created. Non-recurring building 
grants Rs.50,000 each was provided to 116 non-Government 
colleges, 25 M. Phil Scholarships, 5 under graduate Scholarships, 12 
additional P.G. Scholarship were created. The benefit of U.G.C. 
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revised scale of pay has been extended to the teachers of 
Universities and non-government Colleges with effect from 1.1.86. 
Eighth Five Year Plan (1990-95) 
The 8th Five Year Plan (1992-93 to 1996-97) was fixed at Rs. 
12,289.54 Lakh only. The year wise allocation and expenditure 
during 8th Plan period was as follows: 
Table 3.5 
Eighth Five Year Plan 
Year 
1992-93 
1993-94 
1994-95 
1995-96 
1996-97 
Total 
Allocation 
(Rs. Lakh) 
15511.00 
1667.50 
1771.04 
3670.00 
3070.00 
11689.54 
Expenditure 
(Rs. Lakh) 
1498.00 
1653-55 
1754-49 
3607.10 
2958.00 
11471.14 
(Source: Planning Commission reports of different years, MHRD) 
The flow to T.S.P. during 8th Five year Plan was Rs.170 lakhs against 
which an amount of Rs.i68 lakhs was incurred during the 8th Five 
year plan. The flow to S.C.C.P during 8th Five year Plan was fixed at 
Rs. 90 lakh against which an amount of Rs.62.12 lakhs was incurred 
for development of Non-Government Colleges. 
Ninth Five Year Plan (1995-2000) 
The 9th Five year plan outlay was fixed at Rs.29,434 Lakh. The flow 
to T.S.P. and SCCP was Rs. 642 lakh and Rs.336 lakh respectively. 
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The capital outlay was for Rs.372 lakh only. The year wise allocation 
and expenditure was as follows: 
Table 3.6 
Ninth Five Year Plan 
Year 
1997-98 
1998-99 
1999-00 
2000-01 
2001-02 
Total 
Allocation 
3450.00 
3899.05 
3683.55 
6277.00 
7040.00 
34349.0 
Expenditure 
3316-55 
3899.05 
3683.55 
6164.77 
7040.00 
24103.92 
Flow to TSP 
80.00 
81.00 
81.00 
27.00 
30.00 
299.00 
80.00 
80.00 
80.00 
26.00 
30.00 
296.00 
Flow to 
SCCP 
42.00 
42.00 
38.00 
34.00 
47.00 
203.00 
-
-
-
-
-
-
Capital 
64.00 
64.00 
64.00 
40.00 
40.00 
267.00 
64.c 
64.c 
64.c 
40.c 
40.c 
267. 
(Source: Planning commission reports, MHRD) 
Tenth Five Year Plan (2000-2005) 
The year wise allocation and expenditure for the 10th Five Year Plan 
period was as follows: The Tenth Five Year Plan was fixed at 
Rs.30,162 Lakhs. The flow to TSP, SCCP and PWD projects were 
follows: 
1. TSP - i45,Lakhs 
2. SCCP-225 Lakhs 
3. P.W.D. - 200 Lakhs 
During 10th Five Year Plan period the following development works 
was undertaken by the Govt.: 
1. Normalization of Plan Posts. 
2. Establishment of the K.K. Handique Open State University 
3. Introduction of 5 years L.L.B. Courses in B.R.M. Govt. Law 
College. 
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4- Establishment of F.M. Radio Station. 
5. Introduction of Private University Bill. 
6. Sanction of Rs.10 Lakhs to each Provincialised colleges and 
Rs.4 Lakhs to all provincialised Sanskrit Tols under the 
scheme "Buniyad". 
7. Financial assistance to all affiliated Non-Government colleges 
(133 numbers) and 16 Sanskrit tois under "State Priority 
Schemes". 
Eleventh Five Year Plan (2005-2010) 
The draft Xlth Five Year Plan has been proposed for Rs.34,175 lakhs. 
The flow to S.C.C.P proposed for Xlth Five Year Plan is Rs.300 Lakhs. 
During the current financial year an amount of Rs.70 Lakhs has been 
agreed for S.C.C.P for implementation of the above mentioned 
schemes. For the next financial year 2008-09, an amount of Rs.1,831 
Lakhs has been proposed and the flow to S.C.C.P. is proposed for 
Rs.ioo Lakhs. 
(www.dheassam.govt.in/development.asp, 15N0V, 2009) 
3.10 Present Educational Institutions of Assam 
Table 3.7 
Data on Present Educational Institutions in Assam 
Institutions 
Government 
Colleges 
Private Colleges 
Kendriya Vidyalayas 
ason^oth 
September, 2007 
No. 
27 
185 
50 
Total no. of 
students 
18,248 
Total no. of 
students 
[Total no. of 
teachers] 
1,272 
[Total no. of 
teachers] 
Name of the 
Institutions 
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Jawahar Navodaya 
Vidyalaya(JNV) 
affliated to CBSE 
Schools affliated to 
CBSE 
as on 31st December, 
2007 
Under the Sarva 
Shiksha Abhiyan 
(SSA), 
Universities in Assam 
Research Colleges 
27 
sanctioned 
136 
including 69 
unaided 
independent 
private 
schools 
42,667 
schools 
06 
03 
41,94,417 
students 
165 (PGTs) 
i8o(TGTs) 
114 
Miscellaneous 
Category 
Teachers 
1,55,922 
teachers 
Source:[lndia 
Edunews.net,access 
ed 26 june,20io ] 
Assam Agricultural 
University, 
Jorhat,Dibrugarh 
University, 
Dibrugarh,Guwahati 
University, 
Guwahati, Assam 
University, Silchar, 
Indian Institute of 
Technology 
Guwahati, Tezpur 
University, Napaam -
Tezpur, Assam, 
Source: India 
Education, 
26.06.2010 
1.North East 
Institute of Science 
& 
Technology(NEIST) 
2. Institute of Rain & 
Moist Decidoous 
Forest 
Research(IRMDFR) 
3. Centre of Plasma 
Physics Tepsia 
Sonapur 
The Higher Education Department Consists of Universities, 
Colleges, Voluntary and Literary Organisations and Sanskrit 
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Education. The number of institution under the Administrative 
control for Higher Education General Areas at present are as 
follows: 
Table 3.8 
SI. No. 
1. 
2. 
3-
4-
'^ 
6. 
7-
8-
9. 
Total 
Administrative Control for Higher Education 
Institutions 
Universities 
Govt. Colleges 
No. - Govt. (Provincialised) Colleges 
Adhoc Colleges 
Affiliated Colleges 
Adhoc Law Colleges 
Provincialised Sanskrit & Pali Tols 
Adhoc Sanskrit Tols 
Literary & Voluntary Organisations 
1 
Strength 
i 
3 1 
6 
188 
1 
: 
27 I 
117 i 
7 i 
78 ! 
.6 i 
i 
12 i 
i 
! 
454 1 
The enrolment from Higher Secondary to post Graduate level are as 
follows: 
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Table 3.9 
Enrolment from Higher Secondary to post Graduate 
SI. No. 
1. 
2. 
3-
4-
5-
6. 
7-
8. 
9-
10. 
11. 
12. 
Total 
institutions 
H.S. (Arts) 
H.S. (Science) 
H.S. (Commerce) 
Degree (Arts) 
Degree (Science) 
Degree (Commerce) 
Master Degree in Arts 
Master Degree in Science 
Master Degree in Commerce 
Ph.D. 
M.Phil. 
LLB. 
Strength 
256958 
27074 
17965 
133919 
30346 
16051 
7442 
3944 
1077 
744 
756 
7140 
5,03,416 
Source: Directorate of Higher Education, Government of Assam 
The presence of a highly mobile educational network for every 
Academic and professional courses from primary to higher level 
gradually raising the standard of the state education as well as 
improving the condition of students. The result of different 
examinations also improved compared to the previous years. 
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The above figures generally show an improvement in the education 
system in the state. The state Government attributed this 
achievement to the effort made by Department of Education to 
ensure quality at Secondary and Higher Secondary stages. This is 
the result of a number of reforms initiatives in the field of education 
undertaken by the state Government. But it cannot be ignored that 
the enrolment rate and the pass percentage at the university level is 
below satisfactory. The main cause for this poor performance is lack 
of employment in the state. The placement scenario in this state is 
absurdly poor. Prof. Basant Deka , a noted educationalist in the 
state said that, 'Colleges and Universities are no more an attraction 
for most of the brilliant students now. This is mainly because of an 
approach of gradual downgrading the universities and over 
glorification of institutions, like IIT.' 
3.11 Women Education In Assam 
In the context of modern women education the Christian 
missionaries like Mrs. Brown, Cutter, Robinson and Braker had 
initiated for setting up girls schools in Assam. The first girls' school 
opened at Sibsager in 1840 and then at Nawgong and Guwahati 
consequently. By 1870 there were eight girls' schools in Assam 
which in 1889 increased to 187 along with 3144 pupils. Primary girls 
schools also increased in number from 116 in 1904 to 793 in 1937. In 
1936-37 there were 13 girls high schools with an enrolment of 3664 
students. The Hartog Committee recommended that special 
attention must be paid to the removal of various difficulties for the 
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promotion of girls education. During 20^^  century there was 
considerable progress in women education. Dibrugarh Girls Model 
School found in the year of 1929-1930 to be appearing in the B.A. 
Examination. A separate college for women the Lady Keane's 
college was set up in 1936. A native Rajabala Das also founded 
Panbazar Girls High School and Handique Girls college in 1939 at 
Guwahati. The Indian education commission made elaborate 
recommendation for the expansion of women education and the 
government came forward with somewhat larger grants for girls 
schools managed by private and public bodies. After 1950 in Assam, 
a notable development was noticed in women education. A number 
of higher and vocational institutions were opened in Assam for 
girls. (Directorate of Higher Education, Govt, of Assam, Report on 
Women Education, 2000). Women Polytechnic Colleges were also 
established by both governmental as well as private institutions to 
provide a greater vocational network. By 1901, the percentage of 
women literary stood at only 0.59 which in 1939 it was below 2 
percentages. It was only after independence that women's 
education made notable progress. By 1951 the literacy rate in Assam 
rose to 9.48. By 1961 and 1971 this percentage rose to 19.21 and 
23.52 respectively (Debi, 1987:153-163, & Aggarwal, 2004:273-290 ). 
According to 2001 census literacy in Assam rose to 56.03 %. Finally, 
the national policy on empowerment of women 2001 commits that 
equal access to education for women and girls will be ensured. 
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Institution 
Primary schools 
Middle schools 
High schools 
Table 3.10 
Percentage of Girls Enrolled in 1994-95 
Higher secondary schools 
Number of 
Schools 
28876 
6729 
3872 
502 
Number 
Enrolled 
2996132 
1280255 
292862 
607336 
Percentage of Girls 
Enrolled to total 
47.20 
41.00 
49-34 
36.06 
(Source: Annual Report, Department of Education, Govt, of Assam.i9g4-95.) 
3.12 Progress of Teacher Education in Assam 
It is universally accepted that a teacher's personality and 
professional competence has a direct bearing on the growing mind 
of the pupils. The quality of a education basically depends on the 
quality of the teachers. In a nutshell, it can be stated that 
professional competence of a teacher is the most important pre-
requisite without which even the best curriculum, syllabi and 
teaching-learning materials cannot ensure desired learning 
outcomes. Therefore, to be a good teacher and also to ensure the 
desired learning outcome relevant to the target group, professional 
training is a must for every aspiring teacher. Unfortunately, the 
teacher education system is yet to be tuned to adjust with the 
changing educational need of time. The curriculum and syllabi 
review effort being undertaken in the context of child centric, joyful 
and competency based teaching especially at elementary level 
education has not yet been fully supported by the teacher 
education programmes. As a result, there is large gap between 
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what is expected and what is achieved at field level. On the other 
hand, for teaching at Secondary and Sr. Secondary stage B.Ed or 
M.Ed degree has yet not been made compulsory in the state 
(Aggarwal, 2004: 290-307). There is no provision for undergoing 
compulsory in-service teacher training particularly at this stage of 
school education. As different universities of the state control these 
teacher training institutions therefore, there is lack of uniformity 
and continuity in the curriculum and syllabi followed by them. 
Besides, no visible efforts can be seen for establishing linkage 
between various teacher education programmes of pre-primary, 
primary, secondary and higher education level. Lack of adequate 
teachers and up to-date teaching -learning materials especially at 
elementary stage in vernacular medium is also posing as hindrance 
on the path of quality teacher education in the state ( Debi, 1987). 
Unlike other parts of India, educational expansion in the context of 
teacher education could not be started earlier in Assam. It was the 
Christian missionaries who were pioneers in establishment of a few 
Primary Teacher Training Schools in the state as eariy as 1888-89. To 
provide training to Middle Vernacular and Middle English level 
teachers of the state the then government had established a few 
Normal Schools in the eariy part of 20th century. The duration of 
these in-service Normal schools course was for the period of 3 years 
and policy was that teachers were appointed after completion of 
the training in Normal schools. In 1936, the Irish Christian Brothers 
came forward to establish some training classes at the St 
Edmound's college for B.T. degree. The provision for providing 
training to then in service teachers teaching-4\Secondary \$vWoi 
school education was imparted at St Edmund'§*i^^9^gj|l!^Hillong 
which was later shifted to St. Mary's college. In the post 
independent Assam, as per the Basic Education Act of 1954, a 
number of Basic Training Centres were established throughout the 
state to train in-service teachers teaching in primary schools. Pre-
service training along with in-service training for Middle School 
teachers was introduced in the state in the already established 
Normal Schools. But it was discontinued in 1970's because of 
problem related to jobs for such trained teachers. National Council 
for Teacher Education (NCTE) has been established as a national 
level statutory body by the Government of India in 1995 with the 
objectives of achieving planned and co-ordinated development of 
teacher education system. Upon realization of the need for 
providing of pre service teacher education and also to clear the 
huge backlog of untrained teacher the Government of Assam re-
introduced the pre service teacher training for elementary level 
School Teacher of 2 years duration in the year 2000 in the 15 
DIETS. However, this course was discontinued from 2001 onwards. 
Since then no fresh enrolment in this course has been made. For 
training of secondary level teachers Gauhati University as well as 
Government established B.T. colleges under its direct management. 
At present, there are altogether 37 B. Ed. colleges out of which 8 
are Colleges of Teacher Education which belongs to the 
government and the remaining belongs to private parties (Ibid.). 
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3.13 Existing Teacher Training Institutes Of Assam 
1. Basic Training Centre (BTC): There are 19 BTCs whicli provide 
Primary (in-service) programme for 6 months duration having an 
annua! intake of 4500. It was always a one-year course, reduced to 
6 months in 1999 for greater coverage (Ibid: 147-157). 
2. Pre-primary Training Centre (PPTC): There is 1 PPTC. initially, 
it was meant for Pre-primary (pre-service and in-service) but now 
primary (in-service). Initially, Pre-primary Training Centre (1 year) 
now provides Junior Basic Training Course (JBTC) for 6 
months duration with an Intake of 100. At present, the institute is 
imparting J BT course for in-service primary School Teachers. 
3. Normal School: There are 7 Normal schools which caters to 
teachers for Middle (in service) having duration of 1 year with an 
intake of 350. Pre-service training was provided for a few years 
along with in-service training but the former was discontinued 
sometime in the late 1970s.lt is running JBT course of 6 months 
duration. 
4. District Institute of Education and Training (DIET): There are 
18 DIETS which provide (a) Primary (in-service) for 6 months 
duration with intake of 1500 and (b) D.E.Ed. (Pre-service) for 
duration of 2 years with intake of 600. 
5. B Ed. College: There are 57 B.Ed, colleges that provide B.Ed, 
course of 1 year duration with an intake of 3420. Graduate teachers 
are deputed to selected B Ed. College /CTEs for in-service training. 
There are many private B. Ed. colleges of which some are 
recognized by NCTE but others are not. 
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6. College of Teacher Education (CTE): There are 7 CTEs which 
provide Secondary (pre-service and in-service) B Ed. of 1 year 
duration with intai<e of 800. 
7. State Institute of Science Education (SISE), Assam, Guwahati: 
This institute provides (in service) short term course on subjects 
especially science, Mathematics and Environmental Science for 
teachers of Primary, Middle, Secondary schools (Assam Education 
Commission Report, 2000). 
8. State Institute of Education, Assam, Jorhat: This institute 
provides (in-Service) short term courses on school subjects and 
teaching Methodology forteathers of Primary, Middle, Secondary 
schools. 
9. English Language Teaching institute (ELTI) Assam Guwahati: 
This institute provides (in-Service) short term courses on English 
language teaching for teachers of Middle, Secondary and Higher 
Secondary stage. 
10. Board of Secondary Education Council (BSEC), Guwahati: This 
Board provides short term training in school subjects for Middle 
and secondary level (in-service) teachers. 
11. Assam Higher Secondary Education Council (AHSEC) 
Guwahati: This Council provides summer institutes/short-term 
training courses in various +2 level subjects for higher secondary 
school teachers. Besides, there are number of NGOs which 
organize time to time subject based short term in service teacher 
training courses often by themselves or in collaboration with 
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different teacher training institutes of the state. The SSA also 
provides short-term subject specific teacher training programme 
for primary and Upper Primary level teachers. The SCERT as a part 
of their extension service activity provides teacher training to 
various organizations and institutions in addition to AIR 
programmes for the Primary and Upper Primary level teachers on 
many academic issues related to approach, philosophy and 
pedagogy. Dibrugarh University and Gauhati University also 
conduct regular B. Ed and M.Ed, course (pre-service) for secondary 
level teachers (AECR, 2000 & Selected Educational Statistics, 2001, 
MHRD). 
3.14 Vision for Teacher Education 
It has traditionally been practiced that the schools of different 
category were established by the community on the basis of public 
demand. Teachers were also appointed by community. These 
schools were managed and financed by the local community which 
was later on recognized by the government on the basis of terms 
and condition laid down by the later. Therefore, the service of the 
person engaged as teachers in these schools also get absorbed 
without least consideration whether the person concerned has 
ability or interest in the teaching profession. Although at present, 
preference is given for pre-service training at the time of selection 
of teachers. This practice has lead over the year to the 
phenomenon of recruitment of batch after batch of untrained 
persons who lack both competence and commitment to be a 
teacher. As a result, the responsibility of teacher training institutes 
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along with the course have increased manifold because they are 
bound to make the existing teachers professionally competent in a 
given specific context. However, besides reviewing the curriculum 
and syllabi the existing teacher training institutes have lots to do in 
terms of infrastructure development, empowerment of teacher 
educators and in development of teaching-learning materials. To 
address this problem, complete restructuring of entire teacher 
training scenario of the state is the need of the hour. For doing so, a 
state level Core committee comprising of distinguished educationists, 
representatives from universities and teacher training institutions etc 
may be formed with the aims of advising the Govt, to: 
1. Restructure teacher education programmes from pre-primary 
to university level; 2.Establish linkage between various teacher 
education programmes; 
3. Monitor and supervise and to extend support and 
4. Undertake timely need based intervention related to 
implementation of curriculum. In order to overcome problem 
related to appointment of untrained teacher there is an urgent 
need to re-introduce need based context related to Pre-service 
teacher education (PSTE) course especially at elementary level. As 
stated eariier, that the state had introduced PSTE course in 2000 
but could not continue due to many reasons. Problem related to 
this course and its successful implementation in letter and spirit 
may be found out if any, so that it can be introduced again in the 
larger interest of the state. For teaching profession at Secondary 
and Sr. Secondary stage there is an urgent need to introduce 
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compulsory B.Ed course for those who do not have this degree at 
the time of their recruitment. Besides, the practice of organizing 
time to time refresher course of short term duration on various 
emerging educational issues may be continued with renewed vigor. 
This may be made compulsory and for better result may be linked 
with professional incentives. This will go a long way in motivating 
the teachers to undergo training. In order to provide quality 
teacher education there is a need to introduce Integrated Teacher 
Education course of 4 years duration at degree level. This may be 
introduced in some selected colleges or teacher education 
institutes of the state having sufficient infrastructural facility. This 
course is running successfully in some Regional colleges in 
Education of the country. 
As can be observed, to be able to face the challenges of the new 
millennium, the teacher education requires a new approach (Assam 
Education Commission Report, 2000). 
At present teachers are not the mere transmitters of information 
but facilitators in the path of students to enable them to learn and 
grow . If he/she fails to play this role confidently and effectively 
then, the status of the teacher would be eroded in the eyes of the 
students. He/she has to continuously evaluate the activity 
undertaken by him/her to see whether the activity undertaken by 
him/her has achieved the desired result in terms of students' 
performance. Therefore, critical analysis of one's teaching-learning 
methodology, practicability of curriculum in use need to be re-
evaluated time and again till desired objectives are achieved. The 
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existing teacher training institutions of the state has yet lot to do 
for themselves in order to articulate innovations in terms of 
approach, pedagogy for qualitative improvement of school 
education and so that they can respond to the various demands of 
the student community. 
3.15 Medium of Instruction 
The medium of instruction in Assam at the school level is usually 
Assamese, but English still continued as the medium of instruction 
at the high school stage. Facilities for in a medium other than 
regional languages are also available in the state, like the 
establishment of Bengali school at Gauhati with financial aid from 
the Govt. Despite conflicting positions on the use of Assamese or 
Bengali, Bengali occupied an 'important place as the medium of 
instruction in high schools'(Debi, 1987: i03).The Report on 
education in Assam in the year 1935-36 says that the medium of 
government schools would be Assamese (Assam Education 
Department Report, dated 19**^  December, 1936, para.i). Assamese 
as medium of instruction came to be introduced in all high schools 
excepting for the Bengali schools. By I937,the practice of 
instruction was given in a mixture of English and the mother-tongue 
pupils (Debi: Op.c/t,:i04). After Independence in early 1970, Gauhati 
University took a decision to introduce Assamese as the medium of 
instruction in all colleges affiliated to it, with effect from 1972-1973, 
in place of English. This decision would affect not just degree 
classes, but pre-university classes as well. English was to continue 
as the alternative unit of instruction. Academic Council of Guahati 
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University made the following recommendations regarding the 
medium of instruction 
1. Assamese would be the medium of instruction in all colleges 
under the jurisdiction of Guahati University. 
2. English shall continue as the alternative medium of 
instruction for need-based courses. 
3. Students may write their university examinations either in 
Assamese or English. 
4. Council withdrew the option of answering examination 
question papers in Bangali which earlier used for some 
regions.* 
At the higher educational level English Is the medium of instruction. 
There are as few schools in the state that also use English as their 
medium of study at lower level. The Central Board of Secondary 
Education (CBSE) affiliated schools in the state use English as their 
medium of instruction. English is also used to teach at most higher 
educational institutions in Assam. 
3.16 Present Literacy rate in Assam 
Assam has an overall literacy rate of 64.28%. While male literacy rate 
is at 71.93%, the female literacy rate however is only at 56.03 %( 
Statistical Handbook of Assa, 2000), a cause for concern for the 
State Government. The present educational status in the state is 
quite satisfactory in comparison to many of the states in the 
country. In the context of literacy Assam possessing 24^ ^ rank in 
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India. The literacy rate in the state Is increasing day by day. The 
Census 2001 shows a satisfactory result in to the previous one. 
Table 3.11 
1991 
Assam 
India 
Census Results of Literacy Rate 
Total Male Female 2001 Total 
52.89% 61.87% 43.03% Assam 64.28% 
52.21% 64.13% 39.29% India 65.38% 
Male 
71.93% 
75.85% 
Female 
56.03% 
54.16% 
(Source: Census report of 1991 & 2001) 
The most surprising feature of this region is that despite general 
backwardness, this hilly area has recorded higher literacy rates. 
However, there is a poor progress of urbanization in Assam 
territory. 
Table 3.12 
A Comparative view of Literacy In India and Assam, 1991 
Territory 1991 Male Female 
Assam 52.89 61.87 43-03 
India 52.19 64.20 39.19 
(Source: Agarwal, 2004:513.) 
3.15 Limitation of Assam Education System 
India as a developing country acquired a prominent position in post 
modern period. In the field of education, India played a very 
important role in Third World Era of intellectual development. 
Assam as an integral part of our country has been producing highly 
fertile brains and personnel. Though Assam has constructs a proper 
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channel of education system from primary level to university level in 
its own territory, yet a number of difficulties and problems are 
hampering present education system in the state. The 
administrative inefficiency and the lack of resources are the 
immediate problems in all stages of education. 
After Indian independence the all India primary education mission 
could not achieve expected goals. In Assam, the children education 
faced two formidable difficulties in enrolling all the children. The 
major difficulties come from the resistance of the parents to send 
their girls to the school and the creation of infrastructure in the 
rural areas. Among the causes for failure to implement the only 
Directive Principles of state policy in education may be included, the 
large birth-rate and consequent population explosion, the inability 
of the government to raise the required financial resources, the 
apathy of the illiterate masses, the tradition resistance to the 
education of girls, the poverty of the parents which compel them to 
use the labour of children, small and scattered habitations etc. 
(Shekhawat, 2007:15). 
In this context, the Kothari Commission recommends that the step 
should be taken to reduce wastage and stagnation by seeing that 
not less than 80 percent of children who enter class I reach class VII. 
Besides improving the general education of the teachers, steps 
should be taken to see that nobody is recruited who has not 
completed his matriculation, and also provision should be made to 
improve the professional training of the teachers which should be 
at least two years in duration. The commission also recommended 
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ancillary services like midday meal, free supply for text books, 
school uniforms etc. 
The secondary education system is not functioning properly and 
could not fulfil the national objectives. The two main defects are 
that it is academic, without taking into account either the variations 
in the interest of the students or need of the society, and that even 
the academic education that is given by the secondary schools is 
not satisfactory, as it does not enable the students to pursue higher 
education at university level. On the other hand, the secondary 
education is not geared to meet the needs of industrialization. 
For the betterment of secondary education system the diversified 
curriculum has been introduced at this stage which inevitably 
implies development of a strong and effective guidance 
programme. Guidance involves the strategies of helping the boys 
and girls to plan by themselves their own future in the light of the 
personal factors of ability, aptitude, and interest and the availability 
of job opportunities. The Secondary Education Commission 
recommended that Educational Guidance Bureaus should be 
established in every state and attempts should be made to broaden 
the pupil's understanding of the scope, nature and consequences of 
various occupations and industries. The Kothari Commission also 
recommends that and guidance and counseling should be regarded 
as an integral part of education assisting individual to make decision 
and adjustments. (Aggarwal, 2004 : 505-508) 
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CHAPTER 4 
LANGUAGE POLICY AND ELT PROGRAMME 
IN ASSAM 
4.1 Introductory 
There are many languages in India. A total of 1652 mother tongues 
have been recorded in the census of 1971. This multilingual situation 
is the product of India's long history and the basic structure of the 
Indian languages is thus made up of Aryan and Dravidian families. 
Aryans form the biggest of the language groups in India, accounting 
for 75 percent of the entire population. The important languages in 
this group are Assamese, Bengali, Gujarati, Hindi, Marathi, Oriya, 
Punjabi, Sanskrit, Kashmiri, Sindhi and Urdu. The Dravidian families 
of languages account for 25 percent of the entire population and it 
constitutes some important languages such as Telugu, Tamil, 
Kannada and Malayalam. 
English came to India with the British. Since the English had come 
here for the purpose of trade, in the beginning, they focused their 
attention only on trade and did not bother to encourage the 
teaching of English, but with them had come some missionaries 
who started schools where English was taught as one of the 
subjects (Bose, 1989:99). The reason why the English initially did 
not think of encouraging the teaching of English was that they 
feared that they might lose their colonies in India as they did in 
America. This fear was expressed by Randle Jackson, a member of 
the House of Commons, 'We lost our colonies in America by 
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imparting our education there, we need not do so in India too.' 
However, after the battle of Plassey in 1757, the situation began to 
change. The traders found themselves in the position of rulers. In 
order to have full command over the people whom they had begun 
to govern they decide to open educational institutions. Two such 
institutions were Calcutta Madrassa started in 1781 and Benares 
Sanskrit College founded in 1791. They were the institutions of 
classical learning, but they also made a provision for the teaching of 
English. In this way, the teaching of English in India was started by 
the British rulers. The importance of English went on increasing 
with the passage of time. A great demand for the spread of English 
education had begun in the different parts of the country. To meet 
this demand Raja Ram Mohan Roy established the Hindu College in 
1817. Soon, thereafter the missionaries opened a number of schools 
and colleges in which the teaching of English was given utmost 
importance. In 1835, Macaulay, in his famous minute, strongly 
recommends that the spread of western learning could only be 
possible through the medium of English language. Macaulay argued 
that, 'English is better worth knowing than Sanskrit and Arabic' and 
'the natives are desirous to be taught English' and that 'it is possible 
to make natives of this country through good English scholars'. 
Macaulay's recommendation gave an impetus to the study of 
English as a result of which the study of the regional languages got 
marginalized. By 1837, the missionaries had begun to provide a 
significant part of the facilities for teaching English. Not very long 
thereafter, English became the language of administration and 
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judiciary in India even as the vernaculars continued to be used in 
several instances. Almost simultaneously subordinate level 
positions in the judicial and administrative institutions were thrown 
open to Indians by a government resolution (Bose, 1989). 
In 1853, the year when the Company's charter was renewed once 
more, under the pressure of government personnel to manage the 
widening domain of its, "India activities" the company decided to 
open up its highest Civil Service appointments to Indians by 
allowing them to appear for a competitive examination set up for 
this purpose. As a follow up of the Wood's Despatch of 1854, the 
first formalized and formulated education policy statement of the 
East India Company three universities were established in 1857 at 
Calcutta, Bombay and Madras respectively. However, the Indian 
Education Commission (1882) expressed its dissatisfaction at the 
exclusive use of English as the medium of education. The Indian 
Universities Commission (1902) also raised its voice against the 
neglect of regional languages. The Calcutta University Commission 
(1917-1919) tried to strike a balance by observing that, 'The 
educated classes in the various provinces of India will wish to be 
bilingual, to use their mother tongue for those dear and intimate 
things which form part of life and to use English as a means of inter-
communication necessary for the maintenance of the unity of India, 
and of touch with other countries.' 
Favouring the idea of encouraging the teaching of regional 
languages in schools and colleges the commission recommended, 
'We are emphatically of the opinion that there is something 
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unsound in a system of education which leaves a young man, at the 
conclusion of his course, unable to speak or write his own mother 
tongue fluently and correctly. It is thus beyond controversy that a 
systematic effort must henceforth be made to promote the serious 
study of vernaculars in secondary schools, intermediates colleges 
and in the university.' As a result of this recommendation, the 
medium of English was restricted only to the colleges and 
universities from 1920 onwards throughout the country. India got 
independence in 1947. Commissions and Committees and the 
leaders of public opinion took a close at the value of English and 
tried to strike a balance between gains and losses. 
People like C. Rajagopalachari favoured the continuance of English 
language, but there were persons who, under the influence of 
nationalism, advocated that English should go with the English as it 
had come with them. They argued that English being a foreign 
language was responsible for the waste of student's time and 
energy. They declared that students could learn and express their 
ideas more easily in their mother tongue. Consequently, it was 
decided that regional languages should be developed and Hindi 
should replace English. 
The University Education Commission (1949) suggested, among 
other things, that English be replaced, as easily as practicable, by an 
Indian language as the medium of instruction of higher education. 
(UGC Report of 1949 on language policy). The constitution of India, 
adopted in 1950 provided for English to continue as the official 
language of the country for a period of fifteen years to be replaced 
192 
by Hindi at the end of that period. Parliament later decided to allow 
English to continue as the associate official language of the Union 
till such time as Hindi began to be used for administrative purpose 
all over the country. (Chand, Op. cit: 156-163) 
During the fifties the three language formula was formulated. It 
gave due importance to the regional languages and attempted to 
promote national integration and national identity through a 
national link language that could serves as a "Window of the 
World". In 1964 an Education Commission was set up to resolve the 
question of medium. The commission discussed this question and 
proposed that mother tongue should be used up to the highest 
level of instruction, but English should be taught both as a subject 
and as a library language at higher levels. As a result of the 
implementation of this proposal, mother tongue got precedence 
over English language and a state of stability has prevailed for two 
decades afterwards. The trend during the past two decades has 
however remarkably tilted in favour of English. With the result, 
English medium schools have cropped up like mushrooms in urban 
areas with under-qualified teachers. Since the students of such 
schools do not find exposure to mother tongue, their knowledge of 
mother tongue is very poor. They are being subjected to alienation 
from Indian culture and their cognitive development is also being 
blocked. English language teaching deserves an immense weight in 
the present age of globalization, but equal attention has to be paid 
to a multi-dimensional development of children so that they may 
excel in all spheres of life. 
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4.2 Major Scheduled Language Speakers in Assam 
According to the 1901 English speai<er in Assam were 2234, out of 
them 1635 were male and 599 were female and 20549 returned 
themselves as being literate in English (Allen, 1989:93). In 1991 
census of India, the total numbers of speakers of English as a 
second language are 64,602,299 and that of speaker of English as a 
third language are 25,440,188. According to the brochure, 
distribution of languages in India in states and union territories 
which were based on the analysis of the 1961 census data. It 
indicates that out of total 6784271 language speakers, only 2080 
were pure English speakers in Assam. Gradually, according to 2001 
Census, there has been increase in the number of English speakers. 
Table 4.1 
Major Scheduled Language Speakers in Assam 
Languages Percentage 
Assamese 48.81 
Bangali 27.55 
Hindi 5.89 
Bodo 4.86 
Nepali 2.12 
English 0.33 
Others 10.44 
(Source : Census 2001, Central Institute of Indian Languages, Mysore.) 
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4.3 Present Position and Use of English in Assamese 
Society 
In modern Assamese society, English plays an important role in 
several spheres of life. Most official work in Assam is now done in 
English. The language of the court is English. The professional 
education like medical or engineering is all most invariably 
conducted through the medium of English. The importance of 
English has further increased with the proliferation of the use of 
computers and the internet which primarily use the medium of 
English. As in the rest of the India, English is today generally viewed 
as the language of opportunity and upward mobility in Assam. 
There has been concern about the poor performance in English in 
media and what exactly ails English Education in Assam. The Editor 
of The Assam Tribune, pointed out that the lack of practical 
command of the non-literary and non-technical English has created 
obstacles to good communicative skill of the Assamese students at 
school stage. Further he states: 'The few who have done well in 
their examinations also fail to get good jobs as lack of the 
knowledge of English or lack of the skill of communication through 
English stands as the main obstacle on their way. As a result of this, 
the number of unemployed youths has been increasing. The 
present worid is fast-forwarding in science, technology, computer 
and other such advanced studies, and to keep pace with it, 
knowledge of English and ability to communicate well in English has 
become the primary need' (Bordoloi ,2001). 
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English medium schools seem to be an ever-roiling judgment with 
an increasing number of followers not only in Assam, but all over in 
India. (Das, 2001) .Also, the immense importance has been attached 
to the Spoken English Course in Assam to develop speaking skills. 
There are regular advertisements for this in local dailies as well as 
discussion about these in newspapers articles (Lais, 2005:39-40). 
4.4 English Language Teaching in Assam 
ELT in Assam is vibrant and dynamic today. The context of the 
whole teaching paradigm has changed totally. This article traces the 
course of this change, along with the causes and consequences 
while comparing this with the course of ELT in other contexts 
where it has always been a first language. Due to its association 
with the British colonizer, English started life in India as not just a 
foreign language, but as a much-hated language. From the despised 
instrument of oppression to the reluctantly adopted lingua franca 
to the status symbol of the upper classes to its position today as a 
second language, English has come a long way. In fact, it would not 
be an aberration to label it a first language for some echelons of 
Assamese society. Just as the status of the language underwent 
constant reinvention, the whole ELT paradigm also traveled the 
complete gamut of modification. In the closing years of the 
twentieth century when English began to emerge as the global 
language, the Assamese classroom was transformed because of the 
change in the environment of the learner. Whereas the earlier 
surroundings had been acquisition poor with regard to English, 
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suddenly every language user seemed to be jumping upon the 
learn- English- bandwagon (www.eltworld.net/times/2008/09). 
4.5 Development of ELT in Assam in Post Independence 
Period 
The liberalization of the Indian economy ushered in all kinds of 
reasons to learn the language in Assam territory. While earlier in the 
century students who had specialized in English joined either 
teaching or the civil services, now a whole new spectrum of job 
opportunities has opened up. There are now call centers that need 
trainers to equip their employees with communication skills, there 
are multinationals who have been recruiting marketing staff and 
they needed to be taught spoken English, there are medical 
transcription centers which need efficient translators and reporters. 
Those desirous of immigration to the west needed professional 
help for clearing tests like the lELTS, TOEFL etc. Hence, the avenues 
where ELT came to be required in Assam are unlimited today. 
The change was first observed at the social, political and economic 
levels of Assamese life. Suddenly, English ceased to be the badge of 
status for the upper crust. Earlier, only the upper classes and a few 
limited size groups were seen using English in everyday life. The 
middle class reserved it for official purposes or those social 
occasions where they wished to leave an impression. The lower 
classes thought the use of English was beyond them and since the 
government schools of India made no effort to teach any kind of 
spoken English, this category of people had no exposure to it. 
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However, around the year 1995, the whole paradigm began to 
change. The liberalization of the economy led to the advent of 
multinationals resulting in many developments like varied job 
opportunities that demanded a command of English, more English 
channels on the television, an increasing number of English 
publications and international lifestyles becoming a tempting 
option (Lais,2005). 
In a multilingual country like India, the medium of instruction from 
primary to higher education has always been an issue. The 
magnitude of the problem is evident at different stages of 
education. English as a medium of instruction continues to 
dominate over vernacular media in colleges and universities. It 
continues to be an exclusive medium in medical, agricultural and 
engineering courses. And this has often been the subject of 
discussion among academicians in spite of certain policy-decisions 
undertaken at the national level. What decisions have exactly been 
taken by the policy-makers? To what extent have the decisions 
taken so far been successfully implemented? How far are they close 
to the ground reality? The discussion strives to seek answers to 
these questions through an analysis of the language policy and the 
status of English as a medium of instruction at both the levels of 
school education (primary and secondary) and higher education (college and 
university). 
During the period of Assamese- Bengali language controversy in the 
middle of 19*"^  century the Western missionaries who were working 
in Assam were in the forefront of those who opposed the language 
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policy of the Raj. The fought for the introduction of the Assamese 
by replacing Bangla, and they support the teaching of English 
among the masses for spreading Christianity. The process of English 
teaching was started through translation method. The translation 
of English books in Assamese language in American Baptist Mission, 
viz, Nathan Brown translated the New Testament and works like 
Pilgrim's Progress into Assamese. Brown's grammatical notes and a 
vocabulary and phrase book by Miss Cutter were issued in 1848. A 
small vocabulary in English and Assamese was compiled by Mr. 
Wood in 1864. Later on Brown, Brownson and Farwell laid down the 
Christians-Assamese literature and spread English language in 
Assam.( Shekhawat, Op.cit 76-78) 
Another way of ELT progress in Assam was through school 
teaching. Jenkin the first British man recommended to the 
Government of India to set up English schools in each Sadar 
stations in Assam under the supervision of European functionaries, 
in early March 1835, the Governor-General in Council finally resolved 
upon the promotion of European literature and science amongst 
the natives of India through the medium of English language. 
Gradually at Gauhati and Sibsagar English schools were opened 
under the supervision of European Headmaster. General Committee 
of Public Instruction strictly recommended what was so called 
filtration tlieory- that education should spread gradually from the 
higher to lower classes. They desired that the Guahati school should 
produce a class of local instructors expert in English literature and 
science. This in turn will help in dissemination of English Education. 
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Fortunately, on the strong recommendation of Mr. Ross, the 
President of Council , the establishment of an Anglo-vernacular 
school was dropped. In the government schools at Sibsagar and 
Guahati, there existed English as a independent department, in the 
beginning, emphasize was given on the study of English, and the 
chances of getting jobs attracted most of the pupils to the English 
Department. This set the trend of teaching of English (Nag, 1990). 
4.6 Role of University Grants Commission on the 
promotion of English 
University Education Commission of India (1949) made certain 
recommendations in favour of English language. These were: 
1. English is one of the foremost languages of the World. 
2. English is a medium of a international communication. 
3. Scientific Discoveries are quickly available in English. 
4. India has developed considerable measure of linguistic 
competence in English. 
5. It is through English that communication is essential between 
various provinces. 
6. To use English as a medium in Anglo-Indian schools. 
It may be further noted that English is introduced as a subject of 
study in the middle stage in nearly all states either as a compulsory 
or as an optional subject. The Education Commission 1964-66 was 
strongly in favour of reorganization of media at the secondary and 
polytechnic stages. At present, the overall policy consensus with 
regard to the educational medium has been implemented more in 
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the breach than in the observance at both primary and secondary 
stages as is seen from the following. 
1. English dominates over the mother tongue medium in 
different schools and of various groups. 
2. English continues to be the medium in almost all the private 
elitist schools. 
3. English or Hindi remains as the medium for most of the 
majority groups. 
4. English and Hindi are used as the media of instruction in the 
Central Schools and the Navodaya Vidyalayas for the children 
of highly mobile sectors of society and for rural talents 
respectively. 
5. English as a subject of study English happens to be the first 
language and is taught as a subject from Class I in the States 
of Arunachal Pradesh, Nagaland, and Sikkim. Other States, 
namely Assam, Delhi, Haryana, Himachal Pradesh & Kashmir, 
Karnataka, Kerala, Lakshadweep, Meghalaya, Manipur, 
Pondichery, Rajasthan, and Tripura, etc. accept English as the 
only second language (Aggarwai, Op. c i t : 222-231) 
After independence of India the debate in the constitutional 
Assembly regarding English language policy ended with Pt. Nehru's 
(the then Prime Minister of India) assurance that the areas of non-
Hindi speaking would continue English as an alternative language 
as they wished it to be so. The official Language amendment Act in 
1967 again assuring the continuation of English in addition to the 
Hindi as the official language of the country. The Kothari 
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Commission recommend the Three Language Formula in East, West 
and South India, by which English made as a second language after 
mother tongue. This commission also said that the English should 
be the medium of instruction in all major universities and special 
units should be set up for teaching as a language skill. The Assam 
Official Language Bill of i960 gave a blow to the English language 
but in the Assam Legislative Debates (23 September, 1972) it was 
decided that the English should be continued as the medium of 
instruction. All the major Education Commission of India provided 
greater emphasis on English Language Teaching (Kothari 
Commission Report, 1966). 
All India Council for Education (Malllkarjun, 2001) recommended the 
adoption of three language formula in September 1956. The 
Education Policy in 1968 recommended the inclusion of the three 
language formula, which included the study of a modern Indian 
language, preferably one of the southern languages, apart from 
Hindi and English in the Hindi speaking states, and of Hindi along 
with the regional language and English in the non Hindi speaking 
states at the secondary stage. However, the three language 
formula did not come into practice in all the states at the same 
time. The Education Commission of 1964-65 pointed out that, 'the 
medium selected should enable students to acquire knowledge 
with clarity and to think with precision and vigor. Therefore, the 
claim of mother tongue is pre-eminent (Report of Education 
Commission, 1964-66). The act of 1967 (Amendment) assured the 
continuation of English in addition to the Hindi as the official 
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language of the country and continuation of mother tongue In each 
states. (National Educational Policy, 1968). 
Assam fol lows above three language formula. It is in line wi th the 
central government's education policy, though the state has some 
individual power to adopt language policy. The languages are 
Assamese or Bengali, Hindi and English. The framer of the language 
policy of the state government decides the number of languages 
and the stages at which the languages should be studied and the 
medium of instruction at the different of education. Presently 
Assamese or Benqali is the medium of instruction up to the 
graduation level and English at the higher education level. 
According to the National Policy on Education, ' the special 
emphasis should be made on the study of English and other 
international languages. World knowledge is growing at a 
tremendous pace, especially in science and technology. India must 
not only keep up this growth but should also make her own 
significant contribution to it. For this purpose, 'study of English 
deserves to be specially strengthened' (Report of National 
Education Policy, 1968). 
The field of English, like most other areas of intellectual inquiry, has 
made remarkable progress over the last two decades both in 
teaching and learning situation in Assam. Today English 
teaching/learning and use of English in the state has been growing 
very fast. English which was introduced as a compulsory subject in 
the school curriculum for more than one and half century ago got a 
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special place in the education system of Assam. It has been dealt 
with iii<e any other subject in the school curriculum. 
4.7 Status of ELT in Assam 
Presently, English is taught in its general form in public schools 
grade five, while it is taught from kindergarten one in all the private 
schools. It is the medium of instruction in all the private schools and 
higher education throughout the state. It is a medium of instruction 
for many subjects at the tertiary level, such as science, medicine, 
dentistry, engineering and computer studies. The need for English 
language is even greater at higher degree level, it is essential in 
most major courses. The state universities have been organizing 
seminars, conference at the national and international level on the 
teaching of English. Furthermore, book fairs are also organized time 
to time and they promote the selling of ELT text books, teacher's 
reference books, audio-visual materials developed by professional 
scholars and experts. It receives political, economic and legislative 
power from the government, which determines its place on the 
social hierarchy. English is considered as a resource for national 
development and it is an asset for finding a white-collar jobs. Thus, 
parents are seen in sending their children to the English medium 
schools. As a result, English medium schools are growing rapidly in 
the state. Besides, it is used as a medium for inter-state 
communication and also plays a dominant role in media. The English 
press is growing rapidly with the publication of English newspapers, 
journals and magazines. 
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The Assam government in partnership with the centre recognizes 
and stresses the importance and fundamental role of English 
language for its progress in different ways, as It is the language of 
science and technology and considered as an effective tool for 
modernization. In 1985, the Government of India requested the 
government of Assam to put forward proposals for improving the 
quality of English language teaching in the state. On this basis, 
English Language Teaching Institute, Assam (ELTIA) an autonomous 
organization was set up on 4*^  Sept 1986 under the Department of 
Education, Government of Assam. The aims of the institute as 
pointed out in its memorandum are: 
> To promote the teaching and learning of English in Assam. 
> To train all the teachers of English. 
> To improve the syllabus, text books and the examination 
system and related matters in English . 
> To improve the standard of teaching English as a second 
language, an institute of English language teaching should 
urgently be established in Assam 
Decisions were taken for the introduction of a common link 
language as medium of higher education to avoid academic 
destabilization in education and to improve the standard of 
teaching English as a second language and in this regard, institute 
would be established at the earliest possible. 
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4.8 Methodology of English Language Teaching 
Teaching ELT in India had started with the western models of ELT 
methodology. These methods were tried upon and manipulated to 
suit to the need-based requirement of learning English in India. 
There are various methods which were usually manipulated to 
teach ELT in India. The 'Direct Method', an interesting 
development, fostered by the language teaching experts from 1915 
to 1955 was used to teach English through the medium of English. 
The structural syllabus was introduced in India by the British Council 
in 1952 to train 27.000 teachers of English at the primary level. The 
first language teaching institute was founded with the 
collaboration of the British Council, in 1954. In 1958, again in 
collaboration with the British council, the Central institute of 
English and foreign languages (CIEFL) now known as English and 
Foreign Language University (EFLU) was established in Hyderabad. 
This led to the creation of several regional CIEFL centres in the 
Eastern and Northern India. In 1963, the Regional institute of 
English was started in Bangalore, with one more branch at 
Chandigarh, with the aim of making a qualitative improvement in 
ELT innovative techniques and methods. Moreover, special centres 
for English teaching were attached to the Directorates of Education 
in some states, called District Institutes of Education and Training 
(DIETS). On the basis of the Legislative Assembly debate (23rd 
September, 1972) Assam decided that the English should be 
continued as the medium of instruction. The NPE of India also 
sought to strengthen the position of English as 'world knowledge is 
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growing at a tremendous pace, especially in science and 
technology'. With regard to English, the (Report of the Curriculum 
Development Centre (CDC), 1989) report stated that education 
should be made learner-oriented rather than teacher-oriented and 
that the General English course would consist of modules suited to 
the different levels of learners(Lais, Op.dt). The conference of 
Chief Ministers (19610 reiterated the 'three-language formula' in 
schools. It recommended the use of three languages in education, 
namely: 
1. The regional language or the mother tongue when different 
from the regional language. 
2. Hindi, or any other Indian language in Hindi-speaking areas; 
and 
3. English or any other European Language. 
The Kothari Commission (1964-66) also reiterated the 'three-
language formula' and made the following suggestions: 
1. English should be the medium of instruction in all major 
universities. 
2. Special units should be set up for teaching English as a 
language skill. 
The Acharya Ramamurthi Commission (1990) while reviewing the 
National Policy on Education (1968) analysed the three-language 
formula and suggested that CBSE (Central Board of Secondary 
Education) and CIEFL should together suggest measures to ensure 
uniformity in the acquisition of languages.The recommendations of 
the Commission were: 
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1. Regional language to be given option for medium of 
examination to all students at all levels. 
2. Regional language textbooks to be produced for university 
level. 
3. Fresh linguistic survey of India to be done. 
Krisnaswamy and Sriraman (1994) note that whatever be the 
recommendations of national committees, they do not appear to 
have involved any objective needs analyses of learners, therefore 
there exists a considerable mismatch between what learners need, 
and the syllabus-designers or policy-makers conception of those 
needs. 
4.9 English Language Teaching through Academic 
Curriculum 
As the teaching of English underwent significant transformation, 
the state government Universities and the different boards of 
schools have emphasized English Language Teaching for the real 
life situations and functions. As such, the policies and the 
curriculums were designed to meet the learners' needs. Emphasis 
has been made on the teaching of English for the communicative 
purpose (Pattanayak, 1986). 
The Assam school curriculum outlined its objectives in the following 
way: 
1. To develop the ability to understand English when it is spoken. 
2. To enable the students to develop the ability to speak English 
fluently and correctly. 
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3. To enable the students to develop the ability to read and 
understand English. 
4. To enable the students to develop the ability to write English 
correctly, and 
5. To enable the students to develop familiarity with and love for 
rhymes and verses. 
The Higher Secondary English syllabus of Assam includes the prose, 
poetry, grammar exercise, listening and reading comprehensions, 
speech practice and communication and other tasks. The teaching 
of English as a second language at higher secondary level. The basic 
aims are: 
1. To develop the ability of young learner in terms of right 
expression and appropriate communication in English. 
2. To develop appropriateness and fluency in both oral and 
written expression. 
3. To enhance reading and listening comprehension ability, and 
4. To inculcate in the learners mind, a sense of aesthetics, 
appreciation and human values. 
The existing curriculum at the under graduate level has been 
developed to increase proficiency in English of the Assamese 
undergraduate learners. It has given the guidelines and 
recommendation for the syllabus designers, text books writers, 
teachers, students and those who are concerned with the teaching 
and learning of English at the UG level in Assam. The present 
curriculum also emphasized the communicative language teaching 
practice for the improvement of the learners' four languages skills, 
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viz. Reading, Writ ing, Speaking and Listening. Thus, the present 
curriculum stresses the importance of continuous and qualitative 
study of college English. The basic aims are: 
1. To improve the teaching-learning according to the 
communicative syllabus. 
2. To bring about necessary changes in syllabus contents, 
textbooks, and teaching materials and methodology. 
3. To create appropriate environment inside or outside the 
classroom for learners to practice and develop English 
proficiency, and 
4. To adopt appropriate examination system in order to test 
the students' language proficiency. 
Until recently, the syllabus at the under-graduate level was bookish 
and theoretical which was largely based on English literature of the 
different ages. There were no such facilities for the learners from 
the practical point of view. Therefore it was felt that there was the 
need of an innovative curriculum, which spells out the importance 
of teaching the four language skills of English. Unlike the previous 
syllabus, which was over crowded with poor and insignificant 
contents, the new syllabus has been with less concerned with the 
history of English literature rather it included different textbooks to 
practice and develop adequate knowledge of English for all 
practical purpose. The existing syllabus is a combination of several 
types of product syllabus. It is a combination of traditional, 
structural, situational and functional syllabus. The present syllabus 
is traditional in the sense that it has pre-designed content; it sets 
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out what is to be taught and learned. It is also structural because 
the syllabus emphasized teaching of the language structures. 
Besides, the syllabus is also situational as its aims to enable the 
learner to use the language in different social contexts. Thus it 
focused the teaching of reading, writing and oral communication 
(Lais, 2005:35). 
The B.A. (pass) course covers two papers in English for each year's 
including grammar and literature. The paper one for the first year is 
divided into three groups. Group A consist of poems of different 
authors, group B consists of short stories and group C consists of 
grammar and composition which covers essays writing, letter 
writing, precis writing and different component of grammar which 
gives more emphasis on reading comprehension. The paper two for 
the second year course is divided into three groups. Group A consist 
of eight essays, group B consists of novels and play and group C 
comprises grammar, report writing and other topics. 
It is indeed bitter to notice that even though various serious efforts 
have been made by the experts and educationalist for improving 
the state of affairs of English language teaching for the past few 
decades in India and particulariy in Assam. Yet, the state of 
achievements level in linguistic ability is far from adequate. So, it is 
really imperative to unearth real reasons behind the poor 
achievements of the students of English. The University Education 
Commission in 1948-49) suggested that there should be fortnightly, 
monthly , quarteriy and half yeariy examination and the marks of 
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these examinations should be added to final examination held 
annually-
At present different universities in the state conduct examination 
annually for the three years undergraduate courses and offer the 
degree after passing all the three examinations. English is offered 
as a compulsory subject as well as a major subject at the 
undergraduate level. There are two papers, 100 marks for each 
paper for the compulsory English course. The first papers contains 
two sections, the literature section which covers poetry and short 
stories of different writers consisting of 50 and section two 
consisting of English grammar and composition covering 50 marks. 
The second paper is also divided into two parts; the first part covers 
the literature which includes essays, novel and drama. Part two is 
based on English grammar and written comprehension. It includes 
comprehension of unseen passage, sentence correction and change 
of narration consisting of 50 marks each. 
4.10 Fluctuating and Varied Institutional ELT 
Developments in Assam 
The developments that have taken place in ELT methodology in the 
West took some time to reach Indian classrooms. The evolution of 
ELT in Assam, as in any other EFL/ESL country is linked with factors 
that are not pedagogic alone. Today, English cannot be termed a 
foreign language in the Indian context, but in times past, it was a 
foreign language and its teaching had to take cognizance of all 
factors, pedagogic or otherwise. The growth of ELT pedagogy in 
West is primarily different from that of ELT in India. ELT pedagogy 
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developed primarily in the West where political and social realities 
were different and the status of English was fixed whereas, in 
Assam, ELT pedagogy depends upon the subtle and not-so-subtle 
ways in which the status of English keeps changing. No 
diagrammatic representation can be complete without taking into 
account the fluid nature of the position of English in Assam society. 
There are certain difficulties in the process of ELT development in 
Assam in the context of all round languages development. 
1. Only around the year 1980 did English achieve adequate 
attention from policy makers, administrators and teachers. 
Due to its chequered history in the country, its complete 
importance was realized more than three decades after 
independence. 
2. Apart from a One-year course in teacher training for school 
teachers, no formal teacher training is given to new recruits 
or practicing teachers. There are orientation courses and 
refresher courses for teachers in general, but no course deals 
with ELT except MAELT programme at Gauhati University. It 
is only recently that the British Council has introduced CELTA 
and other such programmes; these are quite expensive, 
teachers do not want to spend money on them and their 
institutions rarely sponsor them. 
3. The examination system is more achievement oriented rather 
than performance oriented, leading to an emphasis on grades 
and positions rather than issues of fluency or proficiency. 
Indirectly, the teacher remains in many classrooms even 
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today, the facilitator of examinations rather than of linguistic 
or communicative proficiency (Lais, 2005). 
In spite of the slower rate of evolution, English Language Teaching 
in Assam has been widening in its approach and methods. The 
result is that there is an increasing tendency, scope and intent of 
reaching the end of the ELT cone. At its own eccentric pace, ELT in 
Assam is today in step with the rest of the world today. Where the 
issue of methodology is concerned, ELT seems to be in three 
transient stages according to the different levels of the paradigm 
and its demands: 
1. The first level is that of the institutions run by the 
government, mainly primary, secondary and high schools. Since the 
primary goal of these institutions is to provide education at 
affordable and subsidized levels to the public, ELT teaching cannot 
be placed at the widest end of the cone for the basic reason that 
the teachers there do not have much access to latest research and 
materials for reasons economic as well as geographic. Most of 
these institutions are the sole providers of education in rural and 
remote settings where they can fulfil adequately the basic 
requirements alone. In the urban locales the planning bodies are 
now moving towards up gradation through teacher training, 
syllabus modification and improved resources. In another decade or 
so, this level of ELT should be more communicative in nature with 
language and literature fully integrated. 
2. At the second level are those institutions that are semi-
government or are run by private managing bodies, assisted 
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through government funds. These also include undergraduate 
colleges and postgraduate universities. Growth and development 
can be seen here in spurts. In some classrooms, teachers have 
reached the widest end of the cone, are aware of learner needs and 
adjust methodology accordingly and use a judicious blend of 
interaction and communication in the class. In others, an observer 
feels caught in a time warp with pure talk-chalk lectures that are 
mostly teacher-centered. The positive observation is that there are 
practicing teachers between these two poles, who are trying to 
change their teaching practice and are looking at alternate 
methodology. Just as there is a mixed bag of teaching practice, the 
institutions also range from indifferent to proactive. While there are 
places where even a small audio player is not accessible, there are 
administrators who have invested heavily in state of the art 
language laboratories and multi-media facilities. 
3. The third level comprises pure private sector academies that 
undertake to make learners proficient English users within a 
stipulated period, of course by charging a fixed amount of fee. 
Since time means money for them, they are equipped with the 
latest materials like interactive, multimedia software. Jobs in the 
academic area are few and far between, so an increasing number of 
qualified teachers find their way to these places. The teacher profile 
gets younger and younger, resulting in increasing amounts of 
innovation and experimentation where methodology is concerned. 
While teachers belonging to the first level are content to remain 
followers, the second level is being influenced by the third. When 
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learners are in a rush as they need part-time employment or have 
an lELTS to clear, they often join academies in addition to their 
undergraduate classes. This creates a ripple effect and the ripples 
can be felt in three ways (Lais, 2005): 
I. Young teachers who work in undergraduate colleges work 
part-time at these academies. At the academy, they use the latest 
teaching aids and materials since the purpose is to achieve fluency 
at the earliest. At their regular place of work, their teaching 
methodology undergoes a transformation because they tend to use 
the interactive, task-based and communicative methods more than 
the usual lecture methods used there normally. 
II. On taking into account the roaring business the academies 
are doing, the administrative bodies of undergraduate colleges are 
coming to realize that a whole untapped market needs to be 
explored. Along with their regular degree classes, they are gearing 
up to introduce revenue-earning courses in the field of English 
proficiency, open to the public. This leads to a spill over effect in the 
^undergraduate classes too as some teachers would be common to 
both courses and the same campus sees a lot of innovative 
teaching. 
III. Parents of learners form an important stakeholder of the 
teaching paradigm in Assam. Earlier, any kind of change in 
courseware or teaching methodology would result in stiff 
opposition from them and the administrative body would 
recommend the continuation of age-old practices. Observing the 
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winds of change resulting from the acceptance of the global status 
of English, parents today encourage innovation and 
experimentation in the classroom. After attending interactive 
classes at the academy, learners search such stimulation in their 
regular classes too. This is a radical change, especially if one looks 
into the past. When communicative language teaching was 
introduced In India In the 1980s, It was a dismal failure for the first 
few years because of the lack of the right context. This context 
stands established in India today, so learners are receptive and are 
actively encouraging more learner-centred classes Qbid.). 
The context of the whole teaching situation started changing 
around the year 2000. Socio-economic factors played a major role in 
this change that is dynamic even today. The liberalization of the 
Indian economy led to the entry of many international brands into 
the learners' mindset. Call centers, shopping malls and trade fairs, 
all need young personnel, fluent in English. There is a mushroom 
growth of institutes and academies of the third category above, 
offering the whole range of proficiency in English from clearing the 
lELTS to speaking fluently. The Internet has played a major role in 
creating a resource-rich environment by giving a wide range of 
exposure to English. Becoming web-savvy has emerged as the need 
of the day and this is possible only through English. These are just a 
few of the factors that have created a panacea for the deadlock 
that CLT had found itself in. 
Today, in Assam, a whole new generation is coming up; a 
generation that travels a lot in countries where English is a first 
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language, works in places where English is the lingua franca and as 
a result, carries home to other generations the same English as a 
medium of communication. Hence, the empowerment that looks 
forward to for teachers in times to come has come sooner due to 
changes in the context of the complete teaching paradigm. Unless 
the context is supportive of upgrading English performance of the 
teacher -which should be inclusive of communicative competence-
no teacher training or upgrading of methodology can be productive 
and fruitful. This is a significant conclusion that can be drawn from 
the Indian situation (Ibid.). 
The results of all the changes listed above stand reflected in the 
classrooms where CLT Is still practiced. The whole process of 
curriculum change is riddled with cumbersome and time-consuming 
procedures in Assam, so in spite of the limited success of CLT, it has 
not been removed from courses. This, in the long run, has been for 
the better because while on the one hand, the teachers have been 
able to familiarize themselves with its approach and methodology; 
on the other hand, the changed and changing context has 
encouraged its growing success today. Since learners are a part of 
the whole context, they are aware of the growing need for 
proficiency, both linguistic and communicative, in English. Today, 
more and more students take up part-time work (that requires 
fluency in English) along with their studies, this was earlier an 
aberration, now is the norm (www. eltworld.net/times) 
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4.11 The Road Ahead in Assam: 
ELT in Assam has come a long way from year 1880 when only 60% 
primary schools used English as the medium for teaching. Up to 
1940, the grammar-translation method flourished and the spread of 
English remained confined to education and office circles, yet again 
in a haphazard manner. By 1970, structural linguistics started 
making its presence felt in Indian classrooms in the shape of drills 
and exercises. Around this time, all professional courses began to 
be taught in English, which had also become established as a library 
language and a subject for independent study. As compared to its 
establishment as an autonomous subject in other English-as-first-
language countries around 1940, ELT emerged as an autonomous 
subject in India as late as 1980. 
Similarly, the language laboratory also became a part of the ELT 
paradigm around 1985 as compared to the 1940 of these countries. 
Computer Assisted Language Instruction (CALI) reached most 
classrooms in i960 but it came to the Indian classroom around 1985; 
at present, in some places it has evolved into or Computer Assisted 
Language Learning (CALL). Both CALI and CALL have not been 
adopted widely due to the obvious constraints of finance and the 
typically Indian mindset that learning cannot take place without the 
presence of a human teacher. In the Indian context, Tickoo's 
distinction between CALI and CALL took on special significance. 
While it is true that multinationals, call centers and some private 
institutes are encouraging CALL, it is CALI that has gained wider 
acceptance (Programme of Action, 1986, MHRD). 
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Communicative Language Teac^iing reached both regions (India and 
the West) between the years 1970 -1980, with the difference that 
the Indian context was not ready for CLT. Hence, it took around 
two decades to gain acceptance among learners and teachers. 
Language-literature integration gained recognition among teachers 
around the same time. India after 1995 has made up for the slow 
elephant years by broadening the apex of the ELT cone with a 
generous mix of so many methodologies that come under the 
generic category of CA or the Communicative Approach ( 
Ghosh,i98o). 
It is true that mostly this CA is practiced in the institutes that belong 
to the third category above but the ripple effect created is gradually 
reaching the ELT classroom. Most institutes that target the 
language users who need proficiency in a hurry or who need to 
clear certain examinations invest heavily in teaching materials from 
publishing houses like the Cambridge University Press. Since all 
materials published in such places of repute are state-of-the-art in 
terms of methodology, teachers and learners are in a position of 
maximum benefit. Moreover, teachers at these centers are usually 
young postgraduates who are receptive to novelty and innovation. 
They borrow heavily from their materials and often create a 
methodology of their own by using combinations of audio lingual or 
situational or functional or interactive or task-based or 
communicative -or even the direct method language teaching. All 
these approaches and methods could be spread through a course 
or could even be used in one class, depending upon learner 
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response. This pedagogy is still CA (Communicative Approach) 
oriented even if not restricted to one approach. Again teachers -
especially the younger ones are increasingly moving towards 
increasing the extent to which lessons are centered on CA. 
The most significant impact of this approach is its sensitivity to 
learner needs and response. This sensitivity is what has been lacking 
in the academic aspect of ELT in India. The whole academic process 
is so unwieldy that it fails to respond to learner needs; learner 
response is too often ignored. The ELT cone of India is broadening 
at the base today because of factors that have little to do with the 
ELT classroom in academic institutions. The irony of the situation is 
that while academicians label these learning centers 'shops' or 
'commercial institutes' it is these establishments that are a major 
influence behind the changing face of the ELT paradigm in India ( 
Thriumalai, 2002). 
4.12 Impact and Limitation of Language Policy in Assam 
The impact of West on the East with shattering force in the sphere 
of practical life brought several changes. At the same time the 
impact in the intellectual and moral spheres was no less galvanic. 
The long cherished value system, religious, cultural, ethical, 
aesthetic were changed and India reacted on all these fronts. The 
impact produced, on the one hand the awareness of a gulf between 
the Indian and the non-Indian, on the other, the consciousness of 
belonging to a community different in nature in from the medieval 
order. The impact created the feeling of political unity which 
transcended cast, creed and region and attached to the nation of a 
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common people possessing a common home. The idea of a people 
distinct from other peoples and of a territorial community 
comprehending all groups and communities thus emerged. 
In this context among the cultural factors which made most 
profound impression upon the Assamese mind and fostered the 
development of new attitude towards the problem of life-
intellectual, social and political, a high place has to be given to the 
spread of modern western knowledge through English education. 
Initially teaching of English was imparted under British patronage 
for their own benefit to smooth administration over oriental 
people. They simple wanted to create an educated class who were 
Indians in colour and blood, but English in tastes, in opinions, in 
morals and in intellectual. Gradually these classes became the 
patronisers of English education in all states of our country. After 
the Independence the global requirements support to foster ELT in 
Indian land. The language of Assam went through important 
developments in modern period. This had a significant impact on 
modern Assam language history. During this period there was 
impotent growth in vernacular as well as classical languages. With 
the emergence of British in Assam the uniform printed script and a 
standardized took place. The standardization of and language was 
closely connected with the growth of a printed prose literature 
from around 1800. An increasing number of Indian authors are 
writing in English and finding a market for their writings both in 
India and abroad. On other hand there also appears to be 
glimmerings of a revival of traditional literature through English 
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translations. Some recent example of this in Assam are Ancient 
Gonges, a translation of Assamese poet Nabakanta Barun's poems, 
Ranjita Bezbaruah's Burhi Aair Sadhu and a translation of Lakshmi 
Nath Bezbaruah'poems ( Lais, 2005:54). 
The mouldings of the standard languages fostered the cultural 
leadership of the educated middle class and promoted political and 
social solidarity of a dynamic nature under this influence. 
Paradoxically, however it also produced some social polarization 
that increased the distance between the new middle class and 
lower section of population. 
The modern period in Assamese literature has the influence of 
English literature. The new pattern of prose and novel writing 
started in Assam under the influence of English language. The 
modern language policy of Assam is heading in such a manner so as 
to possess the traditional glory of Assamese language along with an 
open space for proper utilization of English language. The need of 
present global environment largely compelled to Assam 
government as well as Assamese people to follow a liberal policy 
for voice language, which facilitated to create a wide span for 
English Language Teaching in Assam. 
Basically the ongoing state policy, regarding Assam modern education 
and English language teaching programme are a major measurement 
unit of intellectual development which is running simultaneously. As a 
integral part of Indian territory Assam is playing a vital role in enriching 
country's education and learning status through a proper public as 
well as private endeavours and management. 
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CHAPTER 5 
RESEARCH METHODOLOGY: DATA FOR THE STUDY, 
RESULTS AND DISCUSSIONS 
5.1 Objectives 
1. To identify the needs of the first year ESL Undergraduate 
Learners on the basis of Gender. 
2. To identify the needs of the ESL Undergraduate Learners on 
the basis of Faculty-wise distribution; Science, Arts and 
Commerce. 
3. To identify the needs of the ESL Undergraduate Learners on 
the basis of family income. 
4. To explore the relationship between attitudes towards 
English and skill-specific needs. 
5.2 Hypothesis 
1. Lack of information on Needs Analysis in a given second 
language context often leads to unplanned, ambiguous and 
misdirected curriculum development and inadequate 
language teaching. 
2. A proper needs analysis would always help the language 
experts, teachers, educational administrators to know the 
specific as well as general language needs of the target 
group. 
3. There is insufficient data on ESL undergraduate learners' 
attitudes to the use of English in the given context. 
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3.3 Subjects 
For the purpose of this study, 250 first year undergraduate 
students (130 male and 120 female) of 19-23 age group (Mean age 
20 years) were selected from six different colleges affiliated to 
Guwahati University. The procedure used was stratified random 
sampling. The respondents were the native speakers of Assamese 
and were learning English as a second language. The students came 
from different faculties (96 from Bachelor of Arts, 80 from 
Commerce, and 74 from Science). The informants had already 
received English language instruction for 10 years. The samples 
collected for the study were from 5 different colleges affiliated to 
Guwahati University, where English is taught as a compulsory 
subject at the Undergraduate level. 
5.4 Composition of the Sample Size 
A detail structure of the sample size on the basis of faculty-wise 
distribution has been shown in the Table 5.1 
Table 5.1 
Faculty-wfse Distribution of Sample 
COMMERCE 
32.0% 
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Table 5.2 
Break-up of the sample size according to College-wise distribution 
Name of the Colleges 
Morigaon College, Morigaon 
Nowgong College, Nagaon 
Dhing College, Nagaon 
Jagiroad College, Morigaon 
A.D.P.College, Nagaon 
Moirabari College, Morigaon 
6 
Stream 
Arts 
20 
20 
16 
15 
12 
13 
96 
Commerce 
21 
14 
12 
13 
10 
10 
80 
Science 
15 
14 
11 
13 
12 
09 
74 
Total 
56 
48 
39 
41 
34 
32 
250 
Break-up of the sample size according to Income-wise distribution 
Table 5.3 
Sample Size (250) 
F/0 
Arts 
(45) 
Boys (130) 
F/0 
Commerce 
(47) 
F/0 
Science 
(38) 
Higli Income 
(82) 
Low Income 
(66) 
Girls (120) 
F/0 F/0 F/0 
Arts Commerce Science 
(51) (33) (36) 
High Income 
(55) 
Low Income 
(47) 
1126 
5-5 Research Tools: Design of the Needs Analysis 
Questionnaire 
The questionnaire was designed to identify needs of the 
respondents relating to their English language use and exposure. 
The aim was to do the needs analysis according to different 
domains, genres, relative importance of the skills, attitudes to 
learning English in formal and informal settings. The design of the 
Needs Analysis questionnaire was primarily based on 4 broad 
variables as shown in the following sections: 
Section 1: Needs Analysis questionnaire (NAQ) on Socio-
Economic Profile 
Section 1 comprised of 14 items relating to the objective of seeking 
information on participant's brief personal details such as age 
group, rural-urban categories, medium of instruction categories etc. 
Section!: Needs Analysis questionnaire on Motivation to 
study English 
Section 2 comprised of 23 items relating to the objective of seeking 
information on different activities on Reading, Listening 
comprehension skills and exposure to English Media and seeking 
information on Motivational needs for learning English in terms of 
academic English, communication skills, personality factors, current 
events etc. In addition, certain items were designed to ascertain the 
order of rating importance to LSRW skills 
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Section 3: Needs Analysis questionnaire determining 
Attitudes towards Learning Language 
Section 3 comprised of 18 items relating to the objectives of 
determining the attitudes to English in terms of English Teaching, 
Syllabus and course contents, language teaching materials. 
Examination system etc. 
Section 4: Needs Analysis questionnaire Skill-specific 
Needs 
This section comprised of 20 items relating to determining skill-
specific [LSRW] needs. This is bifurcated on two broad 
assumptions; Reading and Listening skills viewed under 
comprehension skills and Writing and Speaking skills grouped under 
conveying information. 
Comprehension skills 
Reading skill needs included items on text comprehension and 
study skills, current events comprehension skills. 
Listening Skill items included the need to understand classroom 
lectures, English Program on media 
Conveying Information 
Writing skills items were designed with a view to ascertaining 
specific needs in terms of the need to improve writing different 
genres such as news report, letters to the editors, business letters, 
letters of complains and job applications. 
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Speaking skills items related to need for speaking English in 
classroom, interacting with the teachers in English, using spoken 
English for facing job interviews, group discussion and for talking to 
friends and relatives. 
Procedure for Needs analysis Questionnaire Administration 
The questionnaire was designed keeping in mind the first year ESL 
undergraduate learners offering compulsory English course 
(as General English). At the beginning of the study, permission was 
obtained from the principals of the respective colleges who showed 
a willingness to participate in this study. To guarantee a positive 
participation, the subjects were informed that there answers would 
be confidential. Moreover, the students were told that their 
answers and opinion would not affect their grades or their 
teachers' impression and their participation would help teachers to 
understand their needs and problems. Students were encouraged 
to ask questions at any time during the process. The survey was 
first piloted to a small sample of 30 students) and then 
administered to 300 students of Arts, Science and Commerce 
stream in 6 Colleges by the researcher in the middle of the 
academic year 2008-09. The students were asked to finish the 
survey within 45 minutes during the normal teaching period. Out of 
the 300 responses received, 250 responses were taken for 
consideration after discarding the incomplete ones. 
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3.6 Tabulation and Data Analysis 
Information collected through the questionnaires was classified 
into different categories; Socio-Economic profile, motivation, 
attitude and language skill-specific needs .Mean and standard 
deviation were used for data analysis. For the purposes of analysis, 
the 12.00, SPSS (a statistical analysis software package) version was 
used with the results tabulated, cross tabulated and analyzed for 
statistical correlation between the various responses. 5 point Likert 
Scale was used in section 2, section 3, 4 point scale was used in 
section 2 and section 4 for determining the order of priorities for 
LSRW skills as well as determining the relative importance of skill-
specific needs, in addition to the open-ended questions used in 
section 1. For the convenience of statistical analysis, attitude 
towards English shown in section 3 and skill-specific needs in 
section 4 have been correlated. 
5.7 Results and Discussions 
Item 15 A (Descriptive Statistics) ^ Table - 5.4 
Activities for Comprehension Skills among Boys 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUS1C 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Mean 
3.40 
3.22 
3.24 
3.17 
2.90 
2.74 
3.03 
21.70 
Std. Deviation 
.98 
1.01 
1.06 
1.13 
1.30 
1.05 
1.06 
5.08 
N 
130 
130 
130 
130 
130 
130 
130 
130 
i 1130 
Table 5.4, reading English Newspaper shows (mean 3.40, SD= .98) 
and it appears to be the highest preference for Boys. This figure is 
followed by reading English books having (mean= 3.24, SD= 1.06), 
reading English magazines (mean= 3.22, SD= 1.01), listening English 
news on radio (mean= 3.17, SD= i.i3).The lowest preferred activity is 
watching TV (mean=2.74, SD= 1.05) preceded by listening English 
music (mean=2.90,1.30). 
Bar diagram showing preference for various activities for 
comprehension skills among Boys 
c 
a 
ENewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZINE E Rad New WATCH TV 
It is very clear from the diagram that reading English newspaper 
appeared as the most preferred activity followed by other related 
activities such as reading English magazines, books, listening radio 
news in English. There is increasing tendency to watch English 
movies, however the least preferred activity remained watching TV. 
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Table !5.5 
inter-correlation" for Comprehension Skills among Boys (N= 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
News 
Pap 
1,000 
** 
** 
** 
** 
** 
** 
EMAG 
ZINE 
.324" 
1.000 
** 
** 
** 
** 
** 
** 
E BO 
OK 
.363" 
.389" 
1.000 
** 
** 
** 
** 
** 
ERad 
New 
-.006 
.367" 
.283" 
1.000 
** 
** 
** 
** 
EN M 
USIC 
.270" 
.400" 
.534" 
.599" 
1.000 
** 
** 
** 
WATC 
H TV 
.353" 
.297" 
.357" 
.235" 
.357" 
1.000 
** 
** 
ENG_ 
MOVI 
.406" 
.267" 
.501" 
.228" 
.479" 
.314" 
1.000 
** 
130) 
TOTAL 
MA 
.559" 
.644*' 
.735" 
.603" 
.806" 
.617" 
.684*' 
1.000 
**• Correlation is significant at the 0.01 level (2-tailed). 
It appears from the table 5.5 that reading English newspaper and 
summation of comprehensive skills showed correlation of these 
items as .559 which is significant at .01 level of significance. There is 
highest correlation between Listening English music and 
summation of comprehension skiIls(r=.8o) followed by reading 
English books(r=.73), watching English movie (r=.68). As a whole, all 
the activities of boys are significantly correlated with the 
summation of comprehension skills. 
I tem 15 B (Descriptive Statistics)'° Table - 5.6 
Needs for Learning English among Boys (N=i3o). 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
Descriptive Statistics 
Mean 
3.67 
3.85 
4.01 
3.67 
3.89 
3.63 
3.73 
3.60 
30.05 
Std. Deviation 
1.22 
1.12 
1.05 
.79 
.88 
1.12 
1.13 
1.29 
3.73 
N 
130 
130 
130 
130 
130 
130 
130 
130 
130 
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It appears from table-5.6 that the highest mean was found to be 
related to the necessity of completing education (mean=4.oi, 
SD=i,05). Boys showed the need to learn English because they 
linked it to their completion of their studies. This is followed by the 
need to read English newspaper, reading novels etc. (m=3.89, 
SD=.88), personality development (m=3.85, SD=1.12), knowing 
about English culture and society (m=3.73, SD=1.13). 
Bar diagram showing needs for 
Learning English among Boys 
0) 
S 3.5 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
DEV_PER PurHEdc COMNASM CumtEvet 
It is very clear from the bar diagram that completing education is 
the highest need for Boys, followed by reading English newspaper, 
need for developing the personality and knowing English culture 
and society whereas least emerged need is to know about the 
current events. 
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Table: 5.7 
Inter-correlation needs for Learning Englisin among Boys 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET_ 
JOB 
1.000 
** 
** 
** 
DEV 
PER 
.371 " 
1.000 
** 
** 
*« 
COMP 
EDU 
.099 
.250" 
1.000 
** 
** 
** 
** 
Pur 
H 
Edc 
-.050 
-.154 
.068 
1.000 
** 
R EN 
PAP 
.032 
-.001 
-.024 
,126 
1.000 
** 
COMN 
ASM 
.126 
.028 
- .293" 
-.086 
.093 
1.000 
** 
** 
EN_C 
ULTR 
.234" 
.304" 
.250" 
.073 
-.068 
- .349" 
1.000 
** 
** 
Curnt 
Evet 
.132 
.059 
.265" 
.127 
.050 
-.247" 
.282" 
1.000 
** 
TOTAL 
MB 
.617*' 
.581*' 
.478" 
.239" 
.291*' 
.080 
.533" 
.532" 
1.000 
**• Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the Table- 5.7 that getting job and total needs 
shows significant correiation(r=.6i) which is significant at .01 level 
of significance. The results suggest that the need for getting good 
jobs depends on English learning. The next significant figures are 
r=.58, r=.53 as they correspond to personality development and 
knowing English culture and Society respectively. The lowest 
correlation shown is the need to communicate with non-Assamese 
and total learning Needs(r=.o8), preceded by learning English for 
higher education(r=.23). 
Item 16 Table- 5.8 
Preference for LSRW Skills among Boys 
READING 
WRITING 
Listening 
SPEAKING 
Descriptive Statistics 
Mean 
2.52 
2.68 
2.37 
2.45 
Std. Deviation 
1.16 
1.07 
1.08 
1.11 
N 
130 
130 
130 
130 
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Table- 5.8 shows preference for LSRW skills and the result shows 
that writing skills appeared as the most preferred skill (mean= 
2.68,SD=i.07) followed by reading skills (mean=2.52, SD=i.i6), 
speaking skills (mean= 2.45,SD=1.11) and listening skill. The least 
preferred skill among boys is listening skill, although listening to 
radio news is relatively higher compared to watching English TV and 
listening to English news. 
Bar diagram showing preference for LSRW skills. 
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It is quite clear that the listening skill is the least preferred whereas 
the writing is the highest preferred one. 
Table- 5.9 
Response categories in percentage for LSRW skills among Boys 
Response 
Categories 
Undecided 
Least impor tan t 
Impor tan t 
Most impor tan t 
Reading skills 
f req 
34 
33 
24 
39 
% 
26.20 
25.40 
18.50 
30.00 
Wr i t ing skills 
Freq 
29 
17 
52 
32 
% 
22.30 
13.10 
40.00 
24.60 
Listening skills 
Freq 
38 
29 
41 
22 
% 
29.20 
22.30 
31.50 
16.90 
Speaking skills 
Freq 
28 
52 
14 
36 
% 
21.50 
40.00 
10.80 
27.70 
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The result of the table 5.9 shows that 30% boys think that in order 
to improve English, reading is the most important sl<ill followed by 
speaking skill (27.70%), writing (24.60%) and listening skill (16.90%), 
whereas (25.4%) of the population considered reading skill is the 
least important and 40% of population consider speaking skill as the 
least important. Writing skill shows a higher turn out since only 
13.10% consider it as the least important while 22.30% of population 
considers listening skills as the least important. 
Item 18-19 Table - 5.10 
Correlation^^ between Attitude towards English and 
Skill-specific Needs among Boys (N=i3o) 
Correlations 
Attit Engl 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
Attit Engl 
1.000 
** 
** 
TOTALRN 
-.044 
1.000 
* 
* 
TOTAL WN 
.070 
.082 
1.000 
** 
** 
TOTALLN 
.295" 
.208* 
. 2 3 1 " 
1.000 
*« 
TOTALSN 
.234*' 
.174* 
227*' 
.350" 
1 000 
Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level (2-tailed). 
It is clear from the table 5.10 that attitude towards learning English 
and reading needs showed insignificant inverse relationship(r= -.04) 
whereas attitude towards learning English and writing needs 
showed weak correlation(r=.07).Similarly attitude towards learning 
English and listening needs revealed significant 
relationship(r=.295).Finally, boys having attitude towards learning 
English and its relationship with speaking needs showed significant 
correlation(r=.234) at .01 level of significance. The analysis reveals 
that listening and speaking are the important indicators for the 
need for learning English. 
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Item 15 A Table- 5.11 
Activities for Comprehension Skills among Boys 
[Faculty of Arts (N = 45)] 
Descriptive Statistics 
ENewsPap 
EMAGZINE 
E BOOK 
ERadNew 
EN MUSIC 
WATCH TV 
ENG MOVI 
TOTAL MA 
Mean 
304 
296 
2.87 
3.11 
284 
2.18 
280 
19.80 
Std. Deviation 
90 
.71 
.89 
1.03 
1.13 
.83 
92 
3.45 
N 
45 
45 
45 
45 
45 
45 
45 
45 
It is evident from the result shown in the table 5.11 that listening 
English radio news emerged the most important preferred activity 
(mean= 3.11 and SD= 1.03 respectively). This figure is followed by 
reading English newspaper (mean = 3.04 and SD= .90), reading 
English magazine, reading English books having (mean=2.87 and 
SD= .89). The lowest activity preferred is watching TV (mean=2,i8 
and SD= .83), watching English movie (mean =2.80 and SD= .92) 
preceded by listening English music (mean=2.84 and SD= 1.13). 
Bar diagram showing preference for various activities for 
comprehension skills among Boys 
2 20 
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It is very clear from the diagram that listening radio news in English, 
reading English newspaper appeared as the most preferred 
activities followed by other related activities such as reading English 
magazines, books. However, least preferred activity remained 
watching TV. 
Table: 5.12 
Inter-correlation for Comprehension Skills among Boys 
[Faculty of Arts (N= 45)] 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUS1C 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
News 
Pap 
1.000 
* 
** 
" 
EMA 
GZIN 
E 
.288 
1.000 
* 
E BO 
OK 
.233 
.134 
1.000 
** 
** 
ERad 
New 
-.177 
-.118 
.041 
1.000 
•k* 
* • 
EN_M 
USIC 
-.082 
.048 
.137 
.722" 
1.000 
* 
*• 
WATC 
H TV 
.321* 
.168 
.002 
.056 
.078 
1.000 
** 
ENG 
MOV 
1 
.421" 
.021 
.492" 
.144 
.298* 
.136 
1.000 
** 
TOT 
AL_ 
MA 
492*' 
342* 
536" 
.526*' 
.664*' 
.440*' 
682*' 
1.000 
*• Correlation is significant at the 0.05 level (2-tailed). 
Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the table 5.12 that the preferred individual activity 
and summation of comprehensive skills showed significant 
correlation at .01 level. There is highest correlation between 
watching English movie and summation of comprehension skills 
(r=.68) followed by listening English music (r=.66). As a whole, all 
the activities of boys are significantly correlated with the 
summation of comprehension skills. 
P a g e 1138 
Item 15 B Table 5.13 
Needs for Learning English among Boys 
GET_JOB 
DEV PER 
COMP_EDU 
Pur H Edc 
R EN PAP 
COMNASM 
EN CULTR 
Cumt Evet 
TOTAL MB 
[Faculty of Arts (N= 45)] 
Descriptive Statistics 
Mean 
3.53 
3.56 
3.91 
3.60 
3.89 
3.60 
3.78 
3.60 
29.47 
Std. Deviation 
1.06 
1.01 
1.20 
.91 
.83 
.86 
1.08 
1.18 
3.23 
N 
45 
45 
45 
45 
45 
45 
45 
45 
45 
It appears from table- 5.13 that the highest mean was found to be 
related to the necessity of completing Education (mean=3.9i, 
SD=i.2o). Boys of Arts faculty showed the need to learn English 
because they linked it to their completion of their studies. This is 
followed by the need to read English newspaper (mean = 3.89, SD= 
.83) reading novels etc. (m=3.89, SD=.88), personality development 
(m=3.85, SD=1.12). Knowing about English culture and society, 
current event, purpose of higher education got similar weight with 
mean score 3.60. Though getting good job was seen as the least 
preferred need (mean = 3.56 and SD = 1.06). 
Bar diagram showing needs for Learning English among Boys 
[Faculty of Arts] 
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It is very clear from the bar diagram tinat completing education is 
tine highest need followed by reading English newspaper, need for 
developing the personality and knowing English culture and society 
whereas least emerged need is getting good job. It means they 
learn English to know about the English culture and society. 
Table: 5.14 
Inter-correlatlon needs for Learning English among Boys 
[Faculty of Arts] 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET 
_J0 
B 
1.000 
* 
*• 
** 
DEV 
R 
.333* 
1.000 
" 
* 
COMP 
EDU 
-.087 
.023 
1.000 
* 
** 
* 
** 
PurH 
Edc 
-.150 
- .564" 
-.116 
1.000 
* 
R E 
N_PA 
P 
.121 
.048 
.331* 
.030 
1.000 
* 
** 
COM 
NASM 
.115 
.000 
-.429** 
.225 
-.348* 
1.000 
EN_C 
ULTR 
.403** 
.239 
-.033 
-.092 
.174 
-.049 
1.000 
*« 
Cum 
t 
Evet 
.121 
-.191 
.360* 
.376* 
.070 
-.273 
.089 
1.000 
** 
TOTAL 
MB 
.597*' 
.294* 
.409" 
.188 
.434" 
.003 
.569*' 
.559*' 
1.000 
* Correlation is significant at the 0.05 level {2-tailed). 
Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the Table- 5.14 that need for getting job and total 
needs shows significant correlation(r=.59) which is significant at 
.oilevel of significance. The results suggest that the need for 
getting good jobs depends on English learning. The next significant 
figures are r=.56, r=.55 as they correspond to knowing about 
English culture and society, and knowing about national and 
international events. The lowest correlation shown between need 
to communicate with non-Assamese and total learning 
Needs(r=.oo3) is preceded by learning English for higher 
education(r=.i8). 
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Item 16 Table: 5.15 
Preference for LSRW Skills among Boys 
READING 
WRITING 
Listening 
SPEAKING 
[Faculty of Arts (N=45)] 
Descriptive Statistics 
Mean 
2.42 
2.76 
1.82 
2.98 
Std. Deviation 
.87 
.93 
1.01 
1.29 
N 
45 
45 
45 
45 
It is quite clear from the Table- 5.15 and bar diagram that speaking 
skills appeared the most preferred skill (mean= 2.98, SD=1.29) 
followed by writing skills (mean=2.76, SD=.93),reading skills(mean= 
2.42, SD=.87) and listening skill (1.82, SD =1.01). The least preferred 
skill is listening skill although listening to radio news as discussed in 
table 1 is relatively higher compared to watching English TV and 
listening to English news. 
Bar diagram showing preference for LSRW skills. 
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Table- 5.16 
Response categories in percentage for LSRW skills among Boys 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading skills 
freq 
5 
22 
12 
6 
% 
11.10 
48.90 
26.70 
13.30 
Writing skills 
freq 
7 
5 
25 
8 
% 
15.60 
11.10 
55.60 
17.80 
Listening skills 
freq 
23 
11 
7 
4 
% 
51.10 
24.40 
15.60 
8.90 
Speaking skills 
freq 
10 
7 
2 
26 
% 
22.20 
15.60 
4.40 
57.80 
It evident from the results shown in the table 5.16 that 57.80% boys 
of Arts faculty are of the view that speaking is the most important 
skill to improve English followed by writing skills 17.80%, reading 
13.30% and listening 8.90% whereas 48.90% of the population 
considered reading skill is the least important and 24.40% 
population viewed listening as the least important skill. Though 
55.60% boys of Arts faculty think that writing skill is the important 
skill for improving English. 
Item 18-19 Table- 5.17 
Correlation Between Attitude towards English and 
Skill-specific Needs among Boys [Faculty of Arts (N=45)] 
Correlations 
Total Attitude 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
Total 
Attitud 
e 
1.000 
TOTAL 
RN 
.095 
1.000 
TOTAL_ 
WN 
-.037 
.236 
1.000 
TOTAL 
LN 
.175 
.191 
.291 
1.000 
TOTAL 
SN 
.173 
.182 
.208 
.025 
1.000 
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It is clear from the table 5.17 that attitude towards learning English 
and reading needs showed weak correlation (r= .09) whereas 
attitude towards learning English and writing needs showed 
insignificant inverse correlation(r= -.03). Similarly attitude towards 
learning English and listening needs revealed significant 
relationship(r=. 175). Finally they have favourable attitude towards 
learning English and its relationship with speaking needs showed 
insignificant correlation (r=.i7). 
Item 15 A Table- 5.18 
Activities for Comprehension Sl<ills among Boys 
[ Faculty of Commerce (N = 47)] 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_I\/IUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Mean 
3.51 
3.66 
3.66 
3.36 
3.09 
3.23 
3.23 
23.74 
Std. Deviation 
.95 
1.15 
1.17 
1.36 
1.52 
.84 
1.09 
6.08 
N 
47 
47 
47 
47 
47 
47 
47 
47 
On the basis of data analysis, results shown in the Table 5.18 
suggests that reading English magazines and books appeared to 
the highest preference for boys of commerce faculty. These figures 
are followed by reading English news papers, books with mean 3.66 
respectively and listening English radio news (mean = 3.36). The 
lowest preferred activity is listening English music (mean = 3.09) 
preceded by watching TV, reading English magazines and books. 
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Bar diagram showing preference for various activities for 
comprehiension skills among Boys [Faculty of Commerce Faculty 
( N= 47)] 
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ENewsPap E BOOK EN MUSIC ENG hlOVI 
EMAGZINE ERadNew WATCH TV 
It is very clear from the diagram that reading English magazines and 
books appeared as the important preferred activity followed by 
other related activities such as reading English news papers, 
listening radio news in English, However, the least preferred activity 
is listening English music. 
Table- 5.19 
Inter-correlation for Comprehension Skills among Boys 
[Faculty of Commerce (N= 47)] 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
NewsP 
ap 
1.000 
* 
** 
* 
*« 
EMAGZI 
NE 
.282 
1.000 
** 
** 
** 
** 
* 
** 
E BOO 
K 
.356* 
.529" 
1.000 
** 
** 
** 
** 
** 
ERad 
New 
.207 
.722"" 
.546"" 
1.000 
** 
** 
** 
EN MU 
SIC 
.526" 
eso" 
.755" 
.703** 
1.000 
** 
** 
** 
WATCH 
TV 
.255 
.446" 
.416" 
.572" 
.531" 
1.000 
* 
** 
ENG 
MOVI 
.323* 
.292* 
.544" 
.280 
.528" 
.367* 
1.000 
** 
TOTAL 
MA 
.548* 
.766* 
.812* 
.801* 
.920* 
.668* 
.634* 
1.000 
Correlation is significant at the 0.05 level (2-tailed). 
'• Correlation is significant at the 0.01 level (2-tailed). 
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On the basis of the table 5.19 inter correlations among preferred 
individual activity and summation of comprehension skills showed 
significant correlation at .01 level. There is highest correlation 
between listening English music and summation of comprehension 
skills (r=.92) followed by reading English books, listening English 
radio news. In general all the activities of male boys are significantly 
correlated with the summation of comprehension skills. 
Item 15 B Table: 5.20 
Needs for Learning English among Boys 
[Faculty of Commerce (N= 47)] 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
Mean 
3.77 
4.04 
4.15 
3.74 
3.66 
3.28 
3.91 
3.89 
30.45 
Std. Deviation 
1.18 
1.22 
1.00 
.74 
.94 
1.26 
1.08 
1.32 
3.62 
N 
47 
47 
47 
47 
47 
47 
47 
47 
47 
It appears from table- 5.20 and following bar diagram, the highest 
mean was found to be related to the necessity of completing 
education (mean=4.i5, SD=i.oo). Boys of Commerce faculty showed 
the need to learn English because they linked it to completion of 
their studies. This is followed by the need to develop personality, 
knowing about English culture and society, updating themselves 
with current events, getting good jobs, higher education and so on. 
The least preference is given to maintaining communication with 
non Assamese. 
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Bar diagram showing needs for Learning English among Boys 
[ Faculty of Commerce] 
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It is very clear from the bar diagram that completing education is 
the highest need for boys, followed by reading English newspaper, 
need for developing the personality and knowing English culture 
and society whereas least emerged need is communicating with 
non Assamese. 
Table: 5.21 
Inter- correlation of needs for Learning English among Boys 
[Faculty of Commerce] 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Cumt Evet 
TOTAL_MB 
GET 
JOB 
1.000 
* 
*« 
DEV 
PER 
,188 
1.000 
* 
** 
COMP 
EDU 
.104 
.281 
1.000 
* 
** 
** 
* 
PurH 
Edc 
.179 
.110 
.260 
1.000 
** 
** 
R_EN_ 
PAP 
.044 
-.082 
-.362* 
.123 
1.000 
** 
COMN 
ASM 
-.087 
-.164 
-.670" 
-.180 
.521" 
1.000 
" 
* 
EN C 
ULTR 
.256 
.351* 
.515" 
.409" 
-286 
-.604" 
1.000 
** 
** 
Cumt 
Evet 
,289* 
.152 
.127 
.061 
.005 
-.359* 
.450" 
1.000 
** 
TOTAL 
MB 
.619*' 
.579*' 
.330* 
.485* 
.270 
-132 
,605*' 
569* 
1.000 
Correlation is significant at the 0.05 level (2-tailed). 
' Correlation is significant at the 0.01 level (2-tailed). 
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It is evident from the Table- 5.21 that need for getting job and total 
needs shows significant correlation(r=.6i) which is significant at 
.oilevel. The results suggest that the need for getting good jobs 
depends on English learning. This is followed by knowing English 
culture and society (r= .60) and developing personality (r=.57). But 
communicating with non Assamese revealed inverse correlation 
with summation of need ( r= -.13) preceded by learning English for 
reading English newspaper (r=.27). 
Item 16 Table-5.22 
Preference for LSRW Skills among Boys 
[Faculty of Commerce (N=47)] 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKINC 
Mean 
2.28 
2.83 
2.77 
2.15 
3td. Deviation 
1.28 
1.17 
.96 
.88 
N 
47 
47 
47 
47 
It is clear from Tabie-5.22 and bar diagram that writing skills 
appeared as the most preferred skill (mean= 2.83, SD=i.i7) followed 
by listening skills (mean=2.77, SD=.96), reading skills(mean= 2.28, 
SD=1.28) and speaking skills (mean =1.15, SD =.88). The least 
preferred skill among them is speaking skills and this might be due 
to hesitation and shyness of boys that they face before others at 
the time of communication. 
Bar diagram showing preference for LSRW skills. 
P a g e 1147 
Bar diagram showing preference for LSRW sicills. 
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Tabie-5.23 
Response categories in percentage for LSRW sicills among Boys 
[ Faculty of Commerce] 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading skills 
fre 
20 
7 
7 
13 
% 
42.55 
14.90 
14.90 
27.65 
Writing skills 
Fre 
10 
6 
13 
18 
% 
21.29 
12.80 
27.70 
38.30 
Listening skills 
fre 
7 
7 
23 
10 
% 
14.90 
14.90 
48.93 
21.29 
Speaking skills 
fre 
9 
28 
4 
6 
% 
19.14 
59.57 
8.51 
12.76 
The results shown In the Table 5.23 suggests that 38.30% boys of 
Commerce faculty are of the view that in order to improve English, 
writing is the most important skills followed by reading skills 27.65%, 
listening 21.27% and speaking skills 12.76%. 59.57% of the population 
considered speaking skill is the least Important and 14.90% 
population viewed reading as well as listening as the least 
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important skills and only 12,80% population viewed writing as the 
least important skills. 
Item 18-19 Table: 5.24 
Inter-correlation between Attitude towards English and 
Skill-specific Needs among Boys [Faculty of Commerce (N=47)] 
Correlations 
Total Attit 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
Total Attit 
1.000 
* • 
** 
TOTALRN 
-.160 
1.000 
TOTAL WN 
.216 
-.056 
1.000 
TOTALLN 
.507** 
.097 
.193 
1.000 
** 
TOTALSN 
.420*^  
.210 
.105 
,612*' 
1.000 
*• Correlation is significant at the 0.01 level (2-tailed). 
It is apparent from the table 5.24 that attitude towards learning 
English and reading needs showed insignificant inverse correlation 
(r= -.16) whereas attitude towards learning English and writing 
needs showed insignificant positive correlation (r= .21). Similarly, 
attitude towards learning English and listening needs revealed 
strong significant relationship(r=. 50). It might be interpreted that 
they attached importance to listening skills. There is a significant 
correlation between attitude towards learning English and speaking 
skills (r= .42). One important aspect emerged is that listening skills 
and speaking skills are found highly associated with each other (r = 
.61). Result suggests that students of commerce faculty viewed 
listening and speaking skills as important indicators of learning 
English. 
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Item 15A Table: 5.25 
Activities for Compreliension Skills among Boys 
[Faculty of Science (N = 38)] 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Mean 
3.68 
3.00 
3.16 
3.00 
2.74 
2.79 
3.05 
21.42 
Std. Deviation 
.99 
.99 
.95 
.90 
1.20 
1.19 
1.16 
4.48 
N 
38 
38 
38 
38 
38 
38 
38 
38 
On the basis of obtained results shown in the table 5.25, reading 
English News paper appeared as the highest preference for boys of 
Science faculty ( mean= 3.68, SD= .99). Other important 
preferences are reading English book, watching English movie, 
listening English news on radio. The lowest activities preferred are 
listening English music and watching TV. 
Bar diagram showing preference for various activities for 
comprehension sicills among Boys [Faculty of Science (N = 38)] 
3.8 
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It Is very clear from the diagram that reading English newspaper is 
the most preferred activity among students of science faculty 
followed by other related activities such as reading English books, 
watching movie, listening radio news in English. However, least 
preferred activity is listening English music preceded by watching TV. 
Table: 3.26 
Inter-correlatlon for Comprehension Skills 
[Faculty of Science (N = 38)] 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_M1JSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
NewsF 
ap 
1.000 
" 
** 
* 
" 
** 
EMAG 
ZINE 
.415" 
1.000 
** 
E BO 
OK 
.431" 
.116 
1.000 
*« 
-
*« 
ERad 
New 
-.182 
.000 
-.095 
1.000 
EN M 
USIC 
.292 
.228 
.538" 
.175 
1.000 
** 
** 
•• 
among Boys 
WATC 
H_TV 
.333* 
.000 
.319 
-.050 
.433" 
1.000 
** 
ENG 
MOVI 
.438" 
.307 
.386* 
.207 
.572" 
.282 
1.000 
** 
TOTAL 
MA 
.647" 
.477" 
642" 
.228 
.795" 
.586" 
.776" 
1.000 
**• Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level (2-tailed). 
It appears from the table 5.26 that intercorrelations among 
preferred individual activity and summation of comprehension 
skills showed significant correlation at .01 level. There is highest 
correlation between listening English music and summation of 
comprehension skills(r=.79) followed by watching English movie(r = 
.77). Reading English news papers and English books showed 
significant correlation (r= .64) with summation of comprehension 
skills among male students of science faculty. In general all 
activities are significantly correlated with total of comprehension 
skills. The results may be interpreted that all activities account for 
significant contribution to English. 
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Item 15 B Table: 5. 27 
Needs for Learning English among Boys 
[Faculty of Science (N = 38)] 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN CULTR 
Cumt Evet 
TOTAL MB 
Mean 
3.71 
3.95 
3.95 
3.66 
4.18 
4.11 
3.45 
3.24 
30.24 
Std. Deviation 
1.43 
1.09 
.93 
.71 
.80 
1,06 
1.20 
1.32 
4.38 
N 
38 
38 
38 
38 
38 
38 
38 
38 
38 
It evident from table-5.27 and following bar diagram that the 
highest mean was found to be related to the necessity of reading 
English news papers (mean = 4.18, SD = .80). On the other hand, 
they felt the necessity to communicate with non Assamese ( mean 
= 4.11). This is followed by the need to complete education (mean= 
3.95, SD= .93), to develop personality, to get good job, and to 
pursue higher education. The least dominant need for which they 
learn English is to know about current events, English culture and 
society. 
Bar diagram showing needs for Learning English among Boys 
[faculty of Science (N = 38)] 
1 
42 
4.0 
3.8 
3.6 
3.4 
3.2 
3.0. 
l l l r l l KE jiy ^fl^H^H GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
DEV_PER Pur H Edc COMNASM Cumt Evet 
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It is very clear from the bar diagram that reading English news 
paper, communicating non Assamese, completing Education, 
developing personality are the important emerging needs for the 
students whereas least important need is knowing English culture 
and society. 
Table :5.28 
Inter- correlation of needs for Learning English among Boys 
[Faculty of Science (N = 38)] 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET 
JOB 
1.000 
** 
** 
** 
DEV 
PER 
.597*' 
1.000 
** 
* 
* 
** 
COMP 
EDU 
.293 
.505*' 
1.000 
** 
** 
PurH 
Edc 
-.207 
-.024 
.136 
1.000 
* 
R_EN_ 
PAP 
-.047 
.104 
,013 
.353* 
1.000 
** 
COM 
NASM 
,430*' 
.403* 
.473*' 
-.311 
-.469*' 
1.000 
W W 
EN_C 
ULTR 
.093 
.349* 
.312 
-.101 
.081 
-.187 
1.000 
* • 
Curnt 
Evet 
-.020 
.159 
.296 
-.142 
.289 
.097 
.203 
1,000 
* • 
TOTAL 
MB 
.619* 
.808* 
.748* 
.036 
.249 
.426* 
.473* 
.508* 
1.000 
"• Correlation is significant at the 0,01 level (2-tailed), 
*• Correlation is significant at the 0.05 level (2-tailed). 
It is evident from the Table-5.28 that the need for getting job and 
total needs shows significant correlation(r=.6i). Developing 
personality, completing education are highly correlated with 
summation of needs among students of science faculty. Boys of 
Science faculty felt the need for getting good jobs and depended 
on English learning. Over all analysis indicated that needs are 
significantly correlated with summation. 
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Item 16 Table: 5.29 
Preference for LSRW Skills among Boys 
[Faculty of Science (N = 38)] 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKING 
Mean 
2.95 
2.37 
2.50 
2.18 
Std. Deviation 
1.27 
1.10 
1.06 
.93 
N 
38 
38 
38 
38 
It is clear from the Table 5.29 and bar diagram that reading skills 
appeared as the most preferred skill (mean= 2.95, SD=i.27) followed 
by listening skills(mean=2.50, SD=i.o6), writing skills(mean=2.37, 
SD=i.io) and speaking is the least preferred skills (mean=2.i8, 
SD =.93). 
Bar diagram showing preference for LSRW skills Boys 
[ Faculty of Science (N = 38)] 
c 
(B 
<D 
READING WRITING Listening SPEAKING 
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Table: 5.30 
Response categories in percentage for LSRW siciils among Boys 
[ Faculty of Science (N = 38)] 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading skills 
fre 
9 
4 
5 
20 
% 
23.70 
10.50 
13.20 
52.60 
Writing skills 
Fre 
12 
6 
14 
6 
% 
31.60 
15.80 
36.80 
15.80 
Listening skills 
fre 
8 
11 
11 
8 
% 
21.10 
28.90 
28.90 
21.10 
Speaking skills 
Fre 
9 
17 
8 
4 
% 
23.70 
44.70 
21.10 
10.50 
The results presented in the Table 5.30 that 52.60% boys of science 
faculty are of the view that in order to improve English, reading is 
the most important skills followed by listening 21.10%, reading skills 
15.80%, and speaking skills 10.50%. 44.70% of the population 
considered speaking skill as the least important and 28.90% 
population viewed listening skills as the least important whereas 
15.80% population viewed writing as the least important skills and 
only 10.50% population considered reading as the least important 
skills for improving English. 
Item 18-19 Table: 5.31 
Correlation between Attitude towards English and Skill-specific 
Needs among Boys [Faculty of Science (N = 38)] 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
TOTAL 
1.000 
TOTALRN 
-.052 
1.000 
* 
TOTAL WN 
.024 
.093 
1.000 
* 
TOTALLN 
.019 
.356* 
.210 
1.000 
TOTALSN 
-.009 
.014 
,355* 
-.101 
1.000 
Correlation is significant at the 0.05 level (2-tailed). 
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It is clear from the table 5,31 that attitude towards learning English 
and reading needs showed very weak inverse correlation (r= -.05) 
whereas attitude towards learning English and writing needs 
showed insignificant positive correlation (r= .02). Similarly attitude 
towards learning English and listening needs revealed insignificant 
positive correlation(r= .01). Students of Science Faculty consider 
listening skills played an important role in learning English. 
Insignificant inverse correlation between attitude towards learning 
English and speaking skills has been observed, in the case of inter-
correlation need specific skills there is significant correlation 
between reading need, listening need and speaking need. 
Item 15 A Tabie-5.32 
Activities for Comprehension Skills among Boys of 
High Income Family (N = 78) 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Mean 
3.19 
2.79 
2.91 
2.95 
2.56 
2.64 
2.92 
19.97 
Std. Deviation 
.98 
.81 
1.00 
1.04 
1.15 
1.07 
1.02 
3.78 
N 
78 
78 
78 
78 
78 
78 
78 
78 
On the basis of the results shown in the table 5.32 and following bar 
diagram, reading English newspaper appeared as the highest 
preference for boys of high income family( mean= 3.19, SD= .98). 
Because of high income, they involve themselves more in this 
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activity for learning English. Listening English news on radio is the 
next preferred activity followed by watching English movie. The 
lowest preferred activity is listening English music and watching TV. 
Though reading English books and magazines are moderately 
preferred activity. They adopted audio visual media for learning 
English. 
Bar diagram showing preference for various activities for 
comprehension sicilis among Boys of High Income Family (N = 78) 
ENewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZINE ERadNew WATCH TV 
It is very clear from the diagram that reading English newspaper is 
the most preferred activity among students of high income family 
followed by other related activities such as listening radio news in 
English. However, the least preferred activity is listening English 
music preceded by watching TV. 
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Table: 5.33 
Inter-correlatlon for Comprehension Skills among Boys 
High Income Family (N = 78) 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
NewsP 
ap 
1.000 
• 
" 
•• 
•• 
EMAG 
ZINE 
.066 
1.000 
" 
E BO 
OK 
.231* 
-007 
1.000 
* 
• • 
" 
ERad 
New 
-.054 
.049 
-029 
1.000 
" 
" 
EN MU 
SIC 
.099 
.056 
.261* 
.492** 
1.000 
" 
WATCH 
.352** 
.213 
.177 
-.005 
.157 
1.000 
" 
ENG M 
OVI 
.341** 
.122 
.340** 
.143 
.194 
.166 
1.000 
** 
TOTAL 
MA 
.541*' 
.354*' 
.534" 
.451*" 
.642** 
.557*' 
.618" 
*• Correlation is significant at the 0.05 level (2-tailed) 
Correlation is significant at the 0.01 level {2-tailed). 
It appears from the table 5.33 that intercorrelations among preferred 
individual activity and summation of comprehension skills showed 
significant correlation at .01 level. There is highest correlation 
between listening English music and summation of comprehension 
skills(r=.64) followed by watching English movie(r = .61), watching TV ( 
r= .55). In general, all activities of boys of high income family 
significantly correlated with summation of comprehension skills 
among male students of high income family. The results indicate that 
there is close relationship between comprehension skills that might 
be instrumental for them to learn English. 
Item 15B Table-5.34 
Needs for Learning English among Boys of 
High Income Family (N = 78) 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Cumt Evet 
TOTAL M3 
Mean 
3.45 
3.53 
3.85 
3.73 
4.03 
3.62 
374 
3.46 
29.40 
Std. Deviation 
1.18 
1.12 
1.13 
.86 
.90 
1.05 
1.06 
1.23 
3.91 
N 
78 
78 
78 
78 
78 
78 
78 
78 
78 
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It is dear from table- 5.34 and following bar diagram that the 
highest mean found was related to the necessity of reading English 
news papers (mean = 4.03, SD = .90) followed by the need to 
complete Education (mean= 3.85, SD= 1.13), knowing about English 
culture and society (mean = 3.74). They linked it to their completion 
of studies and for the purpose of pursuing higher education. They 
did not learn English for getting job as it has been lowest in this 
category of students. They learn English for the sake of higher 
education and knowing about English culture and society. 
Bar diagram showing needs for Learning English among Boys of 
High Income Family (N = 78) 
c 
CD 
0) 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
DEV PER Pur H Edc COMNASM Cumt Evet 
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Table :5.35 
Inter- correlation of needs for Learning English among Boys of 
High Income Family (N = 78) 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET 
JOB 
1.000 
* 
** 
DEV 
PER 
.211 
1.000 
* 
** 
COMP 
EDU 
-.045 
.095 
1.000 
* 
** 
PurH 
Edc 
.056 
-.133 
-.003 
1.000 
* 
** 
R EN 
PAP 
.124 
.115 
.081 
.277* 
1.000 
* 
** 
COM 
NASM 
.225* 
.152 
-.193 
-.030 
-.072 
1.000 
** 
EN C 
ULTR 
.217 
.245* 
.227* 
.136 
.089 
-.008 
1.000 
** 
Curnt 
Evet 
.159 
-.083 
.154 
.167 
.259* 
.059 
.141 
1.000 
•* 
TOTA 
L MB 
.560* 
.456*' 
.379*' 
.344" 
.471*' 
.317*' 
,565*" 
.534*' 
1.000 
*• Correlation is significant at tlie 0.05 level (2-tailed). 
** Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the Table-5.35 that need for getting job and total 
needs shows significant correiation(r=.56).The result suggests that 
getting good jobs depends on English learning but has been given 
the least priority. The next significant needs are knowing English 
culture and society and reading English news papers. The lowest 
correlation shown is the need to communicate with non Assamese 
and total learning needs (r=.3i). In general, all levels of needs are 
significantly correlated with summation of needs. 
Item 16 Table 5.36 
Preference for LSRW Skills among Boys of 
High Income Family (N = 78) 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKING 
Mean 
2.58 
2.64 
2.31 
2.47 
Std. Deviation 
1.06 
1.03 
1.11 
1.24 
N 
78 
78 
78 
78 
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It can be observed from the Table 5.36 and following bar diagram 
that the most preferred LSRW skills is writing followed by reading, 
speaking and listening. 
Bar diagram showing preference for LSRW sl^ ills Boys 
High Income Family (N = 78) 
•LI-
2 6 
2 5 
2.4 
2.3 
72 
READING WRITING Listening SPEAKING 
Table- 5.37 
Response categories in percentage for LSRW skills among Boys of 
High Income Family (N = 78). 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading sl<ills 
fre 
14 
25 
19 
20 
% 
17-94 
32.05 
24-35 
25.64 
Writing si<iils 
Fre 
16 
12 
34 
16 
7 
20.51 
15.40 
43-58 
20.51 
Listening skills 
fre 
23 
24 
15 
16 
% 
29.48 
30.80 
19.20 
20.51 
Speaking skills 
Fre 
24 
18 
11 
25 
% 
30.80 
23.10 
14.10 
32.00 
The results presented in the Table 5.37 suggests that 32.00% boys of 
high Income family are of the view that in order to improve English, 
speaking is the most important skills followed by reading skills 
25.64%, writing and listening 20.51%. 32.05% of the population 
consider reading skill as the least important and 30.80% population 
viewed listening skills as the least important whereas only 15.40% 
population viewed writing as the least important skills. 
1161 
Item 18-19 Table: 5.38 
Correlation between Attitude towards English and Skill-specific 
Needs among Boys of High Income Family (N = 78). 
Correlations 
Total Attit 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
Total Attit 
1.000 
TOTALRN 
-.173 
1.000 
* 
TOTAL WN 
-.119 
.136 
1.000 
TOTALLN 
-.030 
.254* 
.091 
1.000 
TOTALSN 
-.085 
.194 
,181 
.073 
1.000 
*• Correlation is significant at the 0.05 level (2-tailecl). 
It is apparent from the table 5.38 that attitude towards learning 
English and reading needs showed weak inverse correlation (r= -.17) 
whereas attitude towards learning English and writing needs 
showed insignificant negative correlation (r= -.19). in general, 
attitude towards learning English skill specific needs are inversely 
correlated. But listening skills and reading skills showed significant 
correlation. 
Item 15 A Table: 5.39 
Activities for Comprehension Skills among Boys of 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Low Income Family (N = 78) 
Descriptive Statistics 
Mean 
3.71 
3.87 
3.73 
3.50 
3.40 
2.88 
3.19 
24.29 
Std. Deviation 
.89 
.95 
.97 
1.18 
1.36 
1.00 
1.12 
5.68 
N 
52 
52 
52 
52 
52 
52 
52 
52 
On the basis of the results shown in the table 5.39 and following bar 
diagram, Reading English magazine showed mean 3.87 and this 
appeared as the highest preference for boys of low income family. 
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This activity is followed by reading English books ( mean= 3.73 and 
SD= .97), reading English news papers ( mean= 3.71 and SD= .89), 
listening English news on radio( mean = 3.50 and SD= 1.18). The 
lowest preferred activity is TV (mean = 2.88 and SD= 1.00), preceded 
by watching English movie and listening English music. 
Bar diagram showing preference for various activities for 
comprehension skills among Boys of Low Income Family (N = 52). 
ENewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZINE ERadNew WATCH TV 
It is very clear from the diagram that reading English magazine is 
the most preferred activity and watching TV is the least preferred 
activity among students of low income family followed by other 
related activities. 
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Table: 5.40 
Inter-correlation for Comprehension Skills among Boys of Low 
Income Family (N = 52). 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
NewsP 
ap 
1.000 
** 
** 
** 
* 
** 
** 
EMAGZI 
NE 
.462" 
1.000 
** 
** 
** 
** 
** 
** 
E BO 
OK 
.406** 
.575** 
1.000 
** 
** 
** 
«* 
** 
ERad 
New 
-.102 
.568** 
.547** 
1.000 
** 
** 
* 
** 
EN.MU 
SIC 
.356** 
.543** 
.750** 
.653** 
1.000 
** 
** 
** 
WATC 
H TV 
.312* 
.374** 
.611** 
.530** 
.595** 
1.000 
" 
** 
ENG 
MOV! 
.468** 
.375** 
.714** 
.282* 
.783** 
.508** 
1.000 
*« 
TOTAL_ 
MA 
.515*' 
.726*' 
.873*' 
686*' 
910*' 
.746*' 
792*' 
1.000 
" • Correlation is significant at tlie 0.01 level (2-tailed). 
'• Correlation is significant at the 0.05 level (2-tailed). 
It clear from the Table 5.40 that inter-correlations among preferred 
individual activity and summation of comprehension skills showed 
significant correlation at .01 level. There is highest correlation 
between listening English music and summation of comprehension 
skills(r=.9i) followed by reading English books (r= .87), watching 
English movie(r = .79), watching TV (r= .74). In general, all activities 
of students of low income family significantly correlated with 
summation of comprehension skills. 
Item 15 B Table: 5.41 
Needs for Learning English among Boys of Low 
GET_JOB 
DEV PER 
COMP EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN CULTR 
Curnt Evet 
TOTAL MB 
Income Family (N = 52). 
Descriptive Statistics 
Mean 
4.00 
4.33 
4.25 
3.58 
3.69 
3.65 
3.71 
3.81 
31.02 
Std. Deviation 
1.20 
.94 
.88 
.67 
.83 
1.23 
1.23 
1.36 
3.23 
N 
52 
52 
52 
52 
52 
52 
52 
52 
52 
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It becomes clear from table-5.41 and following bar diagram that the 
highest mean found was related to the necessity of developing 
personality (mean =4.33, SD= .94), completing education (mean = 
4.25, SD= .88) and getting good jobs (mean = 4.00, SD= 1.20). Boys 
of low income family linked learning English for getting job. They 
learn English for the sake of completing education and knowing 
current events to improve themselves and for getting good jobs. 
Bar diagram showing needs for Learning English among 
Boys of Low Income Family (N = 52). 
5 3.4 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
OEV.PER PurHEdc COMNASM CintlEvM 
Table :5*42 
Inter- correlation of needs for Learning 
Boys of Low Income Family (N 
Correlations 
6ET_J6B 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Cumt Evet 
TOTAL_MB 
GET J 
OB 
1,000 
** 
* 
* 4 
DEV 
PER 
.517" 
1.000 
** 
** 
** 
COMP 
EDU 
.258 
.441** 
1,000 
* 
** 
* 
** 
** 
PurH 
Edc 
-.195 
-.119 
.316* 
1.000 
R_EN 
PAP 
.000 
-.019 
-.134 
-.240 
1.000 
* 
* 
English among 
= 52). 
COMN 
ASM 
.000 
-.170 
-.495** 
-.181 
.334* 
1.000 
** 
*« 
* 
EN_C 
ULTR 
.279* 
.473** 
.322* 
-.032 
-.301* 
-.728** 
1.000 
** 
I t * 
Cumt 
Evet 
.036 
.172 
.417** 
.103 
-.193 
-.613** 
.461** 
1.000 
** 
TOTA 
L MB 
,675*' 
.763*-
.637" 
.086 
.097 
-.288* 
.541" 
.510" 
1.000 
** Correlation is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2-tailed). 
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It Is evident from the Table- 5.42 that need for getting job and total 
needs shows significant correlation(r=.67).The result suggests that 
boys felt the need of learning English to get good jobs but they did 
not consider learning English for pursuing higher education ( r=.o8). 
The highest correlation observed between personality 
development and summation of needs is (r=.76). 
Item 16 Table-5.43 
Preference for LSRW Skills among Boys of Low 
Income Family (N = 52). 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKING 
Mean 
2.44 
2.71 
2.44 
2.40 
Std. Deviation 
1.33 
1.16 
1.04 
.91 
N 
52 
52 
52 
52 
It can be observed from the Table- 5.43 and following bar diagram 
that writing skill appeared as the most preferred one ( mean =2.71, 
SD= 1.16) followed by reading skills ( mean = 2.44, SD= 1,33), 
listening skills ( mean =2.44, SD= 1.04) and speaking shows (M= 
2.40, SD= .91. 
Bar diagram showing preference for LSRW skills Boys of 
Low Income Family (N = 32). 
2 8 
2.7 
2.6. 
2.5-
2.4-
c (* 0 
S 2.3 
READING WRITING Ustening SPEAKING 
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Table :3.44 
Response categories in percentage for LSRW skills among 
Boys of Low Income Family (N = 52). 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading skills 
fre 
14 
25 
19 
20 
% 
17-94 
32.05 
24-35 
25.64 
Writing skills 
Fre 
16 
12 
34 
16 
% 
20.51 
15.40 
43-58 
20.51 
Listening skills 
fre 
23 
24 
15 
16 
% 
29.48 
30.80 
19.20 
20.51 
Speaking skills 
Fre 
24 
18 
11 
25 
% 
30.80 
23.10 
14.10 
32.00 
The results shown in the Table 5.44 that 32.00% boys of low family 
income consider speaking skill as the most important skill followed 
by reading skill 25.65%. 20.51% population are undecided about 
writing skill whereas 43.58% consider it important followed by 
20.51% going for the most important category. 32.05% population 
considered reading skill as the least important skill. Writing skill 
showed a higher turn out since only 15.40% population considered it 
as the least important skill for learning English while 43.58% 
population viewed as important skill for learning English and 23.10% 
population considered speaking as the least important skill. 
Item 18-19 Table: 5.45 
Correlation between Attitude towards English and 
Sklll-speclfic Needs among Boys of Low Income Family (N = 52). 
Correlations 
Total Attit 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
Total Attit 
1.000 
** 
** 
** 
TOTALRN 
.121 
1.000 
TOTAL WN 
.390** 
-.023 
1.000 
** 
* 
TOTALLN 
.620** 
.213 
.491** 
1.000 
** 
TOTALSN 
.627*' 
.157 
.324* 
.674*' 
1.000 
*'• Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level {2-tailed). 
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It is clear from the table 5.45 that attitude towards learning English 
and reading as skill specific needs shows insignificant correlation (r= 
.12) whereas attitude towards learning English and writing needs 
shows significant correlation (r= .39). Similarly attitude towards 
learning English and listening needs reveals significant correlation 
(r= .62). Finally boys of low income family show favourable attitude 
towards learning English Speaking as skill specific need revealed 
strong significant correlation (r = .62). The result might be 
interpreted that boys of low income family viewed writing, listening 
and speaking as important skills for learning English. They show 
favourable attitude towards these skills in terms of specific need for 
learning English. 
Item 15 A Table-5.46 
Activities for Comprehension Skills among Girls 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Mean 
3.37 
3.15 
3.02 
2.94 
2.69 
2.78 
2.96 
20.91 
Std. Deviation 
1.10 
.98 
1.12 
1.13 
1.24 
1.00 
1.10 
4.86 
N 
120 
120 
120 
120 
120 
120 
120 
120 
It Is evident from the Table 5.46 reading English Newspaper 
emerged as the most dominant activity (mean 3.37) and it appears 
to be the highest preference for girls. This figure is followed by 
reading English magazines (mean= 3.15), reading English books 
(mean =3.02), watching English movie. The lowest activity preferred 
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is listening English music (mean = 2.69) preceded by watching TV 
(mean=2.78). 
One important aspect that appeared in this analysis is that girls 
preferred to read English news paper and watch English movie for 
improving English. 
Bar diagram showing preference for various activities for 
comprehension skills among Girls 
s 2.4 
ENewsPap E_B0OK EN_MUSIC ENG_MOVI 
EMAGZINE ERadNew WATCH TV 
It Is very clear from the bar diagram that reading English newspaper 
appeared as the most preferred activity among girls followed by 
other related activities such as reading English magazines, books, 
watching English movie. However, there is Increasing tendency to 
listen English radio news. The least preferred activity for girls 
remained listening English music and watching TV. 
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Table: 5.47 
Inter-correlatlon for Comprehension Skills among Girls (N= 120) 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL.MA 
E 
News 
Pap 
1.000 
** 
** 
** 
** 
** 
EMAG 
ZINE 
.246" 
1.000 
* 
** 
** 
** 
** 
E BO 
OK 
.440** 
.229* 
1.000 
** 
** 
** 
ERad 
New 
.004 
.152 
.160 
1.000 
** 
** 
•k* 
EN M 
USIC 
.399** 
.255** 
.486** 
.462**^ 
1.000 
** 
** 
** 
WATC 
H TV 
.065 
.275*' 
.177 
.257** 
.252** 
1.000 
** 
** 
ENG_ 
MOVI 
.491** 
.264*' 
.595** 
,139 
.552*" 
.313** 
1.000 
** 
TOTA 
L MA 
.604*' 
.525" 
.707*' 
.503*' 
.791" 
.510*' 
.764" 
1.000 
** Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level (2-tailed). 
It is apparent from the result shown in the Table 5,47 that reading 
English newspaper and summation of comprehensive skills showed 
correlation r = .559 which is significant at .01 level of significance. There is 
highest correlation between Listening English music and summation of 
comprehension skills(r=.79) followed by watching English movie (r=.76). 
As a whole, all the activities of girls are significantly correlated with the 
summation of comprehension skills. 
Item 15 B Table- 5.48 
Needs for Learning English among Girls (N=i2o). 
GET_JOB 
DEV_PER 
C0MP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL MB 
Descriptive Statistics 
Mean 
3.61 
3.83 
3.89 
3.73 
3.97 
3.69 
3.53 
3.47 
29.72 
Std. Deviation 
1.29 
1.13 
1.05 
.86 
.92 
1.15 
1.27 
1.35 
4.00 
N 
120 
120 
120 
120 
120 
120 
120 
120 
120 
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It appears from table- 5.48 that the highest mean was related to the 
necessity of reading English new paper (Mean = 3.97, SD = .92) 
followed by the need for completing Education (mean= 3.89, 
SD=1.05). Girls showed the need to learn English primarily for 
completion of their studies. Other important needs are personality 
development (m=3.83, SD=1.12), the need for pursuing of higher 
education (mean = 3.73), communicating with non- Assamese ( 
mean = 3.69) and getting good job ( mean = 3.61). The least 
important need for girls is learning current events preceded by 
knowing about English culture and society (m=3.53, SD=1.27). 
Bar diagram showing needs for Learning English among Girls 
I 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
DEV_PER PurHEdc COMNASM Cumt Evet 
It is very clear from the bar diagram that reading English news 
paper Is the highest need for Assamese girls students followed by 
completion of education, developing personality, pursuing higher 
education and communicating with non- Assamese whereas least 
emerged need among girls Is to know about the current events and 
knowing about English culture and society. 
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Table: 5.49 
Inter-correlation needs for Learning English among Girls ( N =120) 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET_ 
JOB 
1.000 
** 
«* 
DEV_ 
PER 
.401" 
1.000 
** 
** 
COMP 
EDU 
.007 
-.112 
1.000 
« 
** 
PurH 
Edc 
.072 
-.448" 
.025 
1.000 
R_EN 
PAP 
.171 
.251 
.153 
-.235 
1.000 
** 
** 
COM 
NASM 
.144 
.174 
-.047 
.269 
-.070 
1.000 
* 
* 
EN 
CULT 
R 
.186 
.194 
-.168 
-.178 
.447" 
-.287* 
1.000 
* 
** 
Curnt 
Evet 
-.115 
-.045 
.310* 
,046 
.008 
-.346* 
.337* 
1.000 
** 
TOTA 
L_M 
B 
.529*" 
.427*' 
.396*' 
.090 
.555*' 
.134 
.552*' 
.482*' 
1.000 
**• Correlation is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2-tailed). 
It is evident from the Table- 5.49 that getting job and total needs 
shows significant correlation(r= .52) which is significant at .oilevei 
of significance. The results suggests that girls need for getting good 
jobs depends on English learning. The next significant figures are 
r=.42, r=:.36, r=. 55, r =. .42 as they correspond to personality 
development, completing education, reading English news paper, 
and knowing English culture and society respectively. The lowest 
correlation shown is the need to pursue higher education and in 
communicating with non-Assamese whereas total learning needs 
show the figure (r=.i3). 
Item 16 Table: 5.50 
Preference for LSRW Skills among Girls (N = 120) 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKING 
Mean 
2.70 
2.73 
2.14 
2.42 
Std. Deviation 
1.11 
1.03 
1.07 
1.14 
N 
120 
120 
120 
120 
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Table- 5.50 shows preference for LSRW skills and the result shows 
that writing skills appeared as the most preferred skill (mean= 2.73, 
SD=1.03) followed by reading skills (mean=2.70, SD=1.11), speaking 
skills(mean= 2.42,50=1.14) and listening skills. The least preferred 
skill among Assamese girls is listening skill listening to radio news 
whereas writing is the highest preferred one. 
Bar diagram showing preference for LSRW sicills. 
c 
CO 
a> 
READING WRITING Ustening SPEAKING 
Table- 5.51 
Response categories in percentage for LSRW 
skills among Girls ( N = 120). 
Response 
Categories 
Undecided 
Least 
important 
Important 
IV\ost important 
Reading si<ills 
freq 
23 
28 
31 
38 
% 
19.20 
23.30 
25.80 
31.70 
Writing skills 
fre 
20 
23 
46 
31 
% 
16.70 
19.20 
38.30 
25.80 
Listening skills 
fre 
44 
32 
27 
17 
% 
36.70 
26.70 
22.50 
14.20 
Speaking skills 
Fre 
31 
39 
18 
32 
% 
25.80 
32.50 
15.00 
26.70 
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The result shown in the Table 5.51 that 31.70 % girls think that in 
order to improve English, reading is the most important skill 
followed by speaking skill 26.70%, writing 25.80% and listening 
skill(i4.20%). 19.20 % of the population considered Reading skill is 
the least important and 25.80% of population consider speaking 
skill as the least Important. Writing skill shows a higher turn out 
since only 16.70% consider it as the least important while 36.70% of 
population consider listening skills as the least important. 
Item 18-19 Table: 5.52 
Correlation between Attitude towards 
English and Skill-specific Needs among Girls (N=i2o). 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
TOTAL 
1.000 
TOTALRN 
,170 
1.000 
* 
* 
** 
T0TAL_WN 
.131 
.188* 
1.000 
*» 
** 
TOTALLN 
.139 
.192* 
.278** 
1.000 
TOTALSN 
.120 
.391*' 
.311*' 
.122 
1.000 
*• Correlation is significant at the 0.05 level (2-tailed). 
"• Correlation is significant at the 0.01 level (2-tailecl). 
it is clear from the table 5.52 that attitude towards learning English 
and reading needs showed insignificant relationship (r= .13) 
whereas attitude towards learning English and writing needs 
showed positive but insignificant correlation (r=.i3). Similarly, 
attitude towards learning English and listening needs revealed 
correlation (r=.i3). Finally girls having attitude towards learning 
English and its relationship with speaking needs showed 
insignificant correlation but in general, they showed favourable 
attitude towards learning English. 
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Item 15 A Table-5.53 
Activities for Comprelienslon Skills among Girls 
[Faculty of Arts (N = 51)] 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
Mean 
3.39 
3.02 
2.98 
2.78 
2.71 
2.59 
3.02 
20.49 
Std. Deviation 
1.04 
.81 
.99 
1.10 
1.22 
.96 
1.05 
4.20 
N 
51 
51 
51 
51 
51 
51 
51 
51 
Table 5.53 revealed the fact that reading English newspaper 
emerged as the most dominant activity with mean 3.39. This 
appears to be the highest preference for girls. This figure is 
followed by reading English magazines (mean= 3.02) and watching 
English movie ( mean = 3.02), reading English books (mean =2.98), 
listening English news on radio ( mean = 2.78). The lowest activity 
preferred is watching TV (mean = 2.59) preceded by listening 
English music (mean=2.7i). The girls prefer equally reading English 
magazines and watching English movie Consistency has been 
observed more in reading English magazines in comparison to 
watching English movie since the variation of scores is less in 
reading English magazine (mean= 3.02, SD = .81) than watching 
English movie (mean= 3.02, SD = 1.05). 
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Bar diagram showing preference for various activities for 
comprehension sicilis among Girls [Faculty of Arts] 
2 24 
ENewsPap E_BOOK EN_MUS1C ENG_MOVl 
EMAGZINE E Rad New WATCH_TV 
It is very clear from the diagram that reading English newspaper 
appeared as the most preferred activity among girls followed by 
other related activities such as reading English magazines, watching 
English movie, books, listen English radio news. The least preferred 
activity for girls remained watching TV and listening English music. 
Table : 5-54 
Intercorrelation for Comprehension Skills among Girls 
[Faculty of Arts (N=5i)] 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
News 
Pap 
1.000 
** 
* 
** 
** 
EMAG 
ZINE 
.251 
1.000 
• 
** 
OOK 
.396" 
.125 
1.000 
** 
4 * 
** 
E 
Rad 
New 
-.186 
-.040 
.033 
1.000 
** 
** 
EN_M 
ustc 
.329* 
.107 
.574" 
.413" 
1.000 
** 
** 
WAT 
CH_T 
V 
.045 
-343* 
.033 
.198 
.116 
1.000 
** 
ENG_ 
MOVI 
.561" 
.117 
.636" 
-.031 
.551" 
.087 
1.000 
** 
TOTA 
L MA 
.586** 
.413" 
.700** 
.373" 
.800" 
.422*^  
.733*' 
1.000 
** Correlation Is significant at the 0.01 level (2-tailed). 
* Correlation is significant at the 0.05 level (2-tailed). 
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It is observed from the Table 5.54 that reading English newspaper 
and sumnnation of connprehensive skills showed correlation r - .586 
which is significant at .01 level of significance. There is highest 
correlation between listening English music and summation of 
comprehension skills(r=.8o) followed by watching English movie 
(r=.73) and reading English books (r= .70). All the activities girls are 
significantly correlated with the summation of comprehension 
skills. It might be interpreted that all the activities of 
comprehension skills among girls shows favorable attitude to 
improve English. 
Item 15 B Table: 5.55 
Needs for Learning English among Girls 
GET_JOB 
DEV PER 
COMP_EDU 
Pur H Edc 
R EN PAP 
COMNASM 
EN_CULTR 
Cumt Evet 
TOTAL MB 
;FacuItyof Arts(N=5i)] 
Descriptive Statistics 
Mean 
3.88 
3.90 
3.90 
3.84 
3.84 
3.73 
3.61 
3.20 
29.90 
Std. Deviation 
1.01 
1.01 
1.15 
.83 
1.05 
.87 
1.23 
1.34 
3.52 
N 
51 
51 
51 
51 
51 
51 
51 
51 
51 
It appears from table 5.55 that the highest mean observed was 
related to the necessity of completing education (mean = 3.90, SD 
=1.15). Girls showed the need to learn English because they linked It 
to completion of their studies and they gave equal weight to 
personality development (m=3.90, SD=1.12). This is followed by the 
need to get good job ( mean = 3.88, SD=i.oi) to pursue of higher 
education ( mean = 3.84, SD= .83) and In communicating with non-
Assamese ( mean = 3.73). Girls attach less importance to learning 
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current events preceded by knowing about English culture and 
society (m=3.53, SD=1.27). 
Bar diagram showing needs for Learning English among 
Girls [Faculty of Arts] 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
DEV PER Pur H Edc COMNASM Curnt Evet 
It is very clear from the bar diagram that most of the needs are 
important for girls except learning current event and knowing 
English culture and society. 
Table: 5.56 
lnter<orrelation of needs for Learning English among Girls 
[Faculty of Arts ( N =51)] 
Correlations 
(5ET_J6B 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET_ 
JOB 
1.000 
** 
** 
DEV 
PER 
• W l " 
1.000 
** 
** 
COMP 
EDU 
.007 
-.112 
1.000 
* 
** 
PurH 
Edc 
.072 
.448** 
.025 
1.000 
R EN 
PAP 
.171 
.251 
.153 
.235 
1.000 
*• 
** 
COM 
NASM 
.144 
.174 
-.047 
.269 
-.070 
1.000 
* 
* 
EN 
CULT 
R 
.186 
.194 
-.168 
-.178 
.447-
-.287* 
1.000 
* 
*« 
Curnt 
Evet 
-.115 
-.045 
.310* 
.046 
.008 
-.346* 
.337* 
1.000 
*« 
TOTA 
L M 
B 
.529" 
.427" 
.396** 
.090 
.555" 
.134 
.552" 
.482" 
1.000 
' Correlatjon is significant at ttie 0.01 level (2-tailed). 
Correlation is significant at the 0.05 level (2-tailed). 
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It is evident from the TabIe-5.56 that getting job and total needs 
shows significant correlation(r= .52) which is significant at .oilevel 
of significance. The results suggest that the girls felt the need for 
getting good jobs depends on English learning. The next significant 
figures are r=.42, r=.36, r=. 55, r =. .42 as they correspond to 
personality development, completing education, reading English 
news paper, and knowing English culture and Society respectively. 
The lowest correlation shown is the need to pursue higher 
education and in communicating with non-Assamese and the total 
learning needs relate to r=.i3. 
item 16 Table: 5.57 
Preference for LSRW Skills among Gfrls 
READING 
WRITING 
Listening 
SPEAKING 
[Faculty of Arts ( N = 51)] 
Descriptive Statistics 
Mean 
2.75 
2.92 
1.92 
2.39 
Std. Deviation 
.93 
.82 
1.06 
1.34 
N 
51 
51 
51 
51 
Table-5.57 shows preference for LSRW skills and the result shows 
that writing skills emerged as the most preferred skill (mean= 2.92, 
SD= .93) followed by reading skills (mean=2.75, SD=.82), speaking 
skills(mean= 2.39, SD=1.34) and listening skill (mean = 1.92, SD = 
1.09). The least preferred skill among Assamese girls is listening skill 
where as writing is highest preferred skill. 
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Bar diagram showing preference for LSRW sl^ ills among Girls 
[Faculty of Arts (N = 51)] 
READING WRITING Ustening SPEAKING 
Table: 5.58 
Response categories in percentage for LSRW skills among Girls 
[Faculty of Arts (N = 51)] 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading sicills 
freq 
20 
10 
2 
19 
% 
39.20 
19.60 
3.90 
37-30 
Writing skills 
fre 
4 
18 
16 
13 
% 
7.80 
35-30 
31.40 
25.50 
Listening sl<ills 
fre 
3 
10 
26 
12 
% 
5.90 
19.60 
51.00 
23.50 
Speakir 
Fre 
24 
13 
8 
6 
g skills 
% 
47.10 
25.50 
15.70 
11.80 
Table 5.58, shows that 37.30 % girls of Faculty of Arts think that in 
order to improve English, reading is the most important skill. This 
is followed by writing skill (25.50 %), listening (23.50 %) and speaking 
skill (11.80%) whereas 13.20 % of the population considered reading 
skill as the least important and 47.10% of population consider 
speaking skill as the least important. Listening skill shows a higher 
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turn out since only 5.90% consider it as the least important while 
7.80% of population consider writing skills as the least important. 
Item 18-19 Table: 5.59 
Correlation between Attitude towards English and Skill-specific 
Needs among Girls [Faculty of Arts (N=5i)] 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
TOTAL 
1.000 
• * 
* 
TOTALRN 
.435** 
1.000 
** 
TOTAL WN 
.029 
.256 
1.000 
** 
TOTALLN 
-.102 
-.096 
.235 
1.000 
TOTALSN 
.299* 
.495*' 
.520*' 
-.149 
1.000 
**• Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level (2-tailed). 
it is evident from the Table 5.59 that attitude towards learning 
English and reading needs showed highest correlation (r= 43) 
which is significant at .01 level of significance whereas attitude 
towards learning English and writing needs showed weak but 
positive correlation (r=.02). Similarly attitude towards learning 
English and listening needs revealed insignificant inverse 
relationship (r= -. 10). Finally girls show a positive attitude towards 
learning English and the relationship with speaking needs showed 
significant correlation (r = .29) at .01 level of significance. On the 
basis of this analysis, we presume that writing and speaking are 
important indicators for the need for learning English among girls 
of this stream but over all, they showed favourable attitude 
towards learning English. 
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Item 15 A Table: 5.60 
Activities for Comprehension Skills among Girls 
[ Faculty of Commerce (N = 33)] 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BCX)K 
ERadNew 
EN MUSIC 
WATCH_TV 
ENG MOVI 
TOTAL_MA 
Mean 
3.58 
3.42 
3.33 
3.48 
2.94 
3.30 
3.00 
23.06 
Std. Deviation 
1.03 
1.20 
1.29 
1.09 
1.43 
.85 
1.25 
6.22 
N 
33 
33 
33 
33 
33 
33 
33 
33 
On the basis of the Table 5.60 It is evident that reading English 
Newspaper showed mean 3.58 .It appears to be the highest 
preference for girls of Commerce faculty. This figure is followed by 
listening English news on radio (mean= 3.48, SD= 1.09), reading 
English magazines (mean= 3.42, SD= 1.20), reading English books 
(mean= 3.33, SD= 1.29), watching TV (mean=3.30, SD= .85). The 
lowest activity preferred is listening music (mean=2.94, $0=1.43) 
preceded by watching English movie. 
Bar diagram showing preference for various activities for 
comprehension skills among Girls [Faculty of commerce] 
3.8 
3 6 -
c (0 
<•> 
E NewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZINE E Rad New WATCH_TV 
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It is very clear from the above diagram that reading English 
newspaper appeared as the most preferred activity among girls 
followed by other related activities such as listening English radio 
news ,reading English magazines, reading books, watching English 
movie and listening English music. 
Table :5.6i 
Intercorrelatlon for Comprehension Skills among Girls 
[Faculty of Commerce (N= 33)] 
Correlations 
E NewsPap 
EMAGZINE 
E_B00K 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
News 
Pap 
1.000 
* 
** 
** 
** 
EMAG 
ZINE 
.301 
1.000 
** 
* 
** 
* 
** 
** 
E BO 
OK 
.415* 
.632" 
1.000 
** 
** 
** 
** 
** 
ERad 
New 
.160 
.362* 
.657** 
1.000 
** 
** 
** 
EN_M 
USIC 
.552** 
.506** 
.720** 
.677** 
1.000 
** 
** 
** 
WATC 
H TV 
.080 
.392* 
.533** 
.477** 
.478** 
1.000 
** 
** 
ENG_ 
MOVI 
.485** 
.521** 
.775** 
.320 
.575** 
.679*^ 
1.000 
** 
TOTAL 
MA 
.574*' 
.713*' 
.908*' 
.694*' 
.869*' 
.667*' 
.824*' 
1.000 
Correlation is significant at the 0.05 level (2-tailed). 
'• Correlation is significant at the 0.01 level (2-tailed). 
It is observed from Table 5.61 that all activities of comprehension 
skills showed significant correlation with total comprehension skills 
among girls of commerce faculty. The highest correlation was 
observed between reading English books and sum of comprehension 
skills(r=.9o) and it showed a favorable attitude towards learning 
English. 
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Item 15 B Table: 5.62 
Needs for Learning English among Girls 
[Faculty of Commerce (N=33)] 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Cumt Evet 
TOTAL MB 
Mean 
3.55 
3.88 
4.06 
3.55 
3.88 
3.88 
3.73 
4.00 
30.52 
Std. Deviation 
1.42 
1.32 
1.03 
.94 
.86 
1.19 
1.26 
1.15 
4.47 
N 
33 
33 
33 
33 
33 
33 
33 
33 
33 
It appears from the Table-5.62 that the highest mean relates to the 
necessity of completing education (mean = 4.06, SD =1.03) .Girls of 
commerce faculty showed the need to learn English because they 
linked it to completion of their studies. This is followed by the need 
to learn current event, read English newspaper, develop personality 
and to know about English culture and society. Completion of 
Education emerged the dominant need for girls and getting job is 
the least important need as it is evident from the table 5.63 and the 
bar diagram given below: 
Bar diagram showing needs for Learning English among Girls 
[Faculty of Commerce] 
4.1 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
OEV_PER Pur H Edc COMMASM Cumt Evet 
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Table: 5.63 
Inter-correlation needs for Learning English a 
[Faculty of Commerce (N =33)] 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET_ 
JOB 
1.000 
* 
* 
** 
DEV_ 
PER 
.422* 
1.000 
** 
* 
** 
** 
COMP_ 
EDU 
.320 
.513" 
1.000 
* 
** 
** 
Pur 
H 
Edc 
.169 
.409* 
.191 
1.000 
** 
* 
** 
R_EN 
PAP 
.133 
.236 
.044 
.201 
1.000 
" 
** 
COM 
NASM 
-.126 
-.209 
-.350* 
-.470** 
.535** 
1.000 
** 
** 
mong Girls 
EN_C 
ULTR 
.385* 
.508** 
.569** 
.422* 
.055 
-.544** 
1.000 
* 
** 
Curnt 
Evet 
.231 
-.021 
.053 
,087 
-255 
-.503** 
.347* 
1.000 
TOTA 
L MB 
.710*' 
.760" 
.612*' 
.483" 
.449*' 
-.193 
.727*' 
.269 
1.000 
*• Correlation is significant at the 0.05 level (2-tailed). 
**• Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the Table- 5.63 that getting job and total needs 
shows significant correlation (r= .71) which is significant at .01 level 
of significance. The results suggest the need for getting good jobs 
depends on English learning. The next significant figures are r=.76, 
r=.6i, r=. 48, r =. .44 and r=.72 as they correspond to personality 
development, completing education, reading English news paper, 
and knowing English culture and society respectively. The lowest 
correlation shown is the need to communicate with non-Assamese 
and the total learning needs relate to r= .19). 
Item 16 Table: 5.64 
Preference for LSRW Skills among Girls 
[Faculty of Commerce ( N = 33)] 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKING 
IVIean 
2.58 
2.88 
2.18 
2.39 
Std. Deviation 
1.15 
1.02 
1.07 
1.09 
N 
33 
33 
33 
33 
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Table- 5.64 shows preference for LSRW skills and the result shows 
that writing skills emerged as the most preferred skill (mean= 2.88, 
SD= 1.02) followed by reading skills (mean=2.58, SD=i.i5), speaking 
skills (mean= 2.39, SD=i.09) and listening skill (mean = 2.18, SD = 
1.07). 
Bar diagram showing preference for LSRW skills among Girls 
[Faculty of Commerce (N = 33)] 
READING WRITING Listening SPEAKING 
Table: 5.65 
Response categories in percentage for LSRW skills among Girls 
[Faculty of Commerce ( N = 33)] 
Response 
Categories 
Undecided 
Least important 
Important 
Most important 
Reading skills 
freq 
4 
7 
9 
9 
% 
24.20 
21.20 
27.30 
27.30 
Writing skills 
fre 
4 
7 
11 
11 
% 
12.10 
21.20 
33-30 
33-30 
Listening skills 
fre 
12 
07 
10 
0 4 
% 
36.40 
21.20 
30.30 
12.10 
Speaking skills 
Fre 
7 
14 
4 
8 
% 
21.20 
42.20 
12.10 
24.20 
It is observed from the Table 5.65 that 36.40 % girls think that in 
order to improve English, listening is the most important skill 
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followed by reading skill (24.20 %), speaking (21.20 %) and writing 
skill (12.10%). 33.30 % of the population considered writing skill as 
the least important whereas 24.20% of the population consider 
speaking skill as the least important. Writing skill shows a lower 
turn out since only 27.3% consider it as the least important while 
12.10% of population consider listening skills as the least important.. 
Item 18-19 Table: 5.66 
Correlation between Attitude towards English and Skill-specific 
Needs among Girls [Faculty of Commerce (N=33)] 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
TOTAL 
1.000 
* 
TOTALRN 
.027 
1.000 
* 
* 
TOTAL WN 
.150 
.061 
1.000 
i 
** 
TOTALLN 
.349* 
.353* 
.294 
1.000 
* 
TOTALSN 
.061 
.389* 
.460*' 
.374* 
1.000 
*• Correlation is significant at the 0.05 level (2-tailed). 
**• Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the Table 5.66 that attitude towards learning 
English and reading needs shows insignificant relationship (r= .027) 
whereas attitude towards learning English and writing needs 
showed weak but positive correlation (r=.i5). Similarly attitude 
towards learning English and listening needs revealed significant 
positive relationship (r=.349). Finally girls attitude towards learning 
English and its relationship with speaking needs showed weak 
correlation (r = .06) . On the basis of this analysis, listening skill 
appeared as an important indicator for the need for learning 
English. 
P a g e 1187 
Item 15 A Table-5.67 
Activities for Comprehension Skills among Girls 
[Faculty of Science (N = 36)] 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL MA 
Mean 
3.28 
3.08 
2.97 
2.72 
2.44 
2.61 
2.86 
19.97 
Std. Deviation 
1.16 
1.02 
1.03 
1.11 
1.08 
1.05 
1.07 
4.12 
N 
36 
36 
36 
36 
36 
36 
36 
36 
Table 5.67 and the bar diagram given below reading English 
newspaper showed (mean 3.28, SD= 1.16) which appears to be the 
highest preference for girls of Science faculty. This figure is 
followed by reading English magazines (mean= 3.08, SD= 1.02), 
reading English books (mean= 2.97, SD= 1.03) watching English 
movie (2.86). The lowest activity preferred is listening English 
music (mean=2.44, SD= 1.08) preceded by watching TV (mean = 
2.61, SD= 1.05). 
Bar diagram showing preference for various activities for 
comprehension skills among Girls [ Faculty of Science (N= 36)] 
E NewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZINE E Rad New WATCH TV 
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Table: 5. 68 
Inter-correlation for Comprehension Skills among 
[Faculty of Science (N= 36)] 
Correlations 
E News Pap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
News 
Pap 
1.000 
* 
• 
• 
•• 
EMAG 
ZINE 
.244 
1.000 
• 
E BO 
OK 
.414* 
-.161 
1.000 
• 
E 
Rad 
New 
.084 
-.029 
-.207 
1.000 
* 
• 
EN_ 
MUSI 
C 
.422* 
.198 
.166 
.344* 
1.000 
•* 
** 
WATC 
H TV 
-.003 
.058 
-.063 
-.022 
.257 
1.000 
• 
* 
Girls 
ENG 
MO 
VI 
.399* 
.193 
.281 
.158 
.646** 
.357* 
1.000 
•• 
TOTA 
L MA 
.683** 
.387* 
.371* 
.361* 
.799** 
.407* 
.795*' 
1.000 
*. Correlation is significant at the 0.05 level (2-tailed). 
**• Correlation is significant at the 0.01 level (2-tailed). 
It apparent from the table 5.65 that reading English news paper 
and summation of comprehension skills showed correlation .68 
which is significant at .01 levels. There is highest correlation 
between listening English music and sum of comprehension 
skills(r=.78) and watching English movie (r= .79) followed by 
watching TV (r = .40). In general, all the activities of girls of science 
faculty are significantly correlated with the summation of 
comprehension skills. 
Item 15 B Table: 5.69 
Needs for Learning English among Girls 
[Faculty of Science (N=36)] 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL MB 
Mean 
3.42 
3.81 
3.78 
3.75 
4.22 
3.61 
3.33 
3.50 
29.42 
Std. Deviation 
1.44 
1.12 
.87 
.77 
.72 
1.38 
1.33 
1.34 
3.99 
N 
36 
36 
36 
36 
36 
36 
36 
36 
36 
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It appears from table- 5.69 and bar diagram given below that the 
highest mean found was related to the necessity of reading English 
news paper (mean =4.22, SD = .72) .Girls shows the need to learn 
English because they considered it as a part of global scenario. This 
is followed by learning English for personality development ( mean 
= 3.81, SD= 1.12) and completing their education ( mean =3.78, SD = 
.87), for higher education , communicating with non - Assamese 
but the lowest need that emerges is learning English in order to 
know about culture and society. 
Bar diagram showing needs for Learning English among Girls 
[Faculty of Science] 
<D 
5 3.2 
GET_JOB COMP_EDU R_EN_PAP EN_CULTR 
DEV PER Pur H Edc COMNASM Cumt Evet 
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Table ': 5.70 
Inter-correlation needs for Learning English among Girls 
[Faculty of Science (N =36)] 
Correlations 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
GET_ 
JOB 
1.000 
** 
** 
** 
DEV_ 
PER 
.620** 
1.000 
** 
* 
** 
COM 
P_ED 
U 
.282 
.545** 
1.000 
*« 
PurH 
Edc 
-.290 
-.357* 
.257 
1.000 
N_PA 
P 
-.174 
-.193 
-.010 
.257 
1.000 
COM 
NAS 
M 
.501** 
.191 
.213 
-.121 
-.169 
1.000 
** 
EN_ 
CUL 
TR 
-.119 
.237 
.240 
.084 
-.079 
-.317 
1.000 
* 
Curn 
tEvet 
-.081 
.067 
.098 
.041 
-.148 
.015 
.192 
1.000 
* 
TOTA 
L MB 
.615** 
686*' 
.706** 
,091 
-.023 
.472** 
.366* 
.398* 
1.000 
Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level {2-tailed). 
It is evident from the Table-5.70 that getting job and total needs 
shows significant correlation(r= .61) which is significant at .01 level. 
The results suggest that the girls of science faculty felt the need for 
completing education. This shows the highest correlation (r = .70) 
followed by developing personality (r = .68). The other significant 
figures are r=. 47, r=. 36, r =. 39 as they correspond to 
communicating with non-Assamese, total learning needs and 
knowing English culture and Society respectively. The lowest 
correlation shown is the need to read English news paper (r=-.02). 
Item 16 Table: 5.71 
Preference for LSRW Skills among Girls 
[ Faculty of Science ( N = 36)] 
Descriptive Statistics 
READING 
WRITING 
Listening 
SPEAKING 
Mean 
2.72 
2.33 
2.47 
2.47 
Std. Deviation 
1.32 
1.20 
1.06 
.88 
N 
36 
36 
36 
36 
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Table- 5.71 and the related bar diagram shows preference for LSRW 
skills and the result shows that reading skills emerged as the most 
preferred skill (mean= 2.72, SD= 1.32) followed by speaking skills 
(mean=2.47, SD=.88), listening skills (mean= 2.47, SD=i.o6) and 
writing skill (mean = 2.33, SD = 1.20). The least preferred skill among 
girls of science faculty is writing skill. 
Bar diagram showing preference for LSRW skills among Girls 
[Faculty of Science (N = 36)] 
READING WRITING Ustening SPEAKING 
Table: 5.72 
Response categories in percentage for LSRW skills among Girls 
[Faculty of Science ( N = 36)] 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading skills 
freq 
11 
4 
15 
16 
% 
30.60 
11.10 
13.90 
44-40 
Writing skills 
fre 
8 
10 
11 
17 
/ o 
22.20 
27.80 
30.60 
19.40 
Listening skills 
fre 
13 
06 
9 
08 
% 
36.10 
16.70 
25.00 
22.20 
Speaking skills 
Fre 
4 
16 
11 
5 
X 
11.10 
44-40 
30.60 
13.90 
It is observed from the Table 5.72 that 44.40 % girls of Faculty of 
science consider that in order to improve English, Reading as the 
most important skill followed by listening skill (22.20 %), 
writing(i9.40 %) and speaking skill (13.90%) whereas 44.40 % of the 
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population considered speal<ing skill as the least important 
followed by writing skill (27.80%). 
Item 18-19 Table: 5.73 
Correlation between Attitude towards English and Skill-specific 
Needs among Girls [Faculty of Science (N=36)] 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
TOTA 
L 
1.000 
TOTAL 
RN 
.077 
1.000 
* 
TOTAL, 
WN 
.257 
.244 
1.000 
»* 
TOTAL 
LN 
.178 
.378* 
.439" 
1.000 
TOTALSN 
-.034 
.256 
.006 
.065 
1.000 
* Correlation is significant at tlie 0.05 level (2-tailed). 
**• Correlation is significant at the 0.01 level (2-tailed). 
It is evident from the Table 5.73 that attitude towards learning 
English and reading needs shows insignificant correlation (r= .07). it 
appeared as the most preferred activity whereas attitude towards 
learning English and writing needs showed positive but insignificant 
correlation (r=.25). Similarly attitude towards learning English and 
listening needs revealed insignificant relationship (r=.i7). Finally 
girls of Science faculty shows favourable attitude towards learning 
English and its relationship with speaking needs showed inverse 
correlation (r = -.03). 
Item 15 A Table : 5.74 
Activities for Comprehension Skills among 
Girls of High Income Family (N = 55). 
Descriptive Statistics 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
T0TAL_MA 
Mean 
3.24 
2.80 
3.09 
2.98 
2.76 
2.75 
3.04 
20.65 
Std. Deviation 
.92 
.78 
.93 
1.19 
1.23 
1.09 
.96 
4.51 
N 
55 
55 
55 
55 
55 
55 
55 
55 
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Table 5.74 and the bar diagram given below revealed the fact that 
Reading English Newspaper showed mean 3.24 which appears to be 
the highest preference for girls of High income Family. This figure is 
followed by reading English books (mean = 3.09), watching English 
movie (mean = 3. 04), listening English on radio (mean = 2.98). The 
lowest activity preferred is watching TV (mean = 2.75) preceded by 
listening English music (mean=2.90). 
Bar diagram showing preference for various activities for 
comprehension skills among Girls of High income family (N= 55) 
ENewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZiNE E Rad New WATCH_TV 
Table: 5.75 
Inter-correlation for Comprehension Skills among Girls of High 
Income Family (N = 55). 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
* Correlation is 
**• Correlation is 
E 
News 
Pap 
1.000 
* 
** 
** 
** 
EMAG 
ZINE 
.119 
1.000 
* 
E BO 
OK 
.320* 
.077 
1.000 
* 
** 
#* 
ERad 
New 
.256 
-.004 
.052 
1.000 
«* 
* 
** 
significant at the 0.05 level (2-tailed). 
i significant at the 0.01 level (2-tailed). 
EN M 
USIC 
.376" 
.085 
.327* 
.715** 
1.000 
* 
*« 
*« 
WATC 
H TV 
.079 
.200 
.242 
.266* 
.326* 
1.000 
** 
*« 
ENG 
MOVT 
.658** 
.232 
.515** 
.259 
.492** 
.397** 
1.000 
** 
TOTA 
L MA 
.621*' 
.333* 
.556" 
.642" 
.805*' 
.587*' 
.793" 
1.000 
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It is apparent from the table 5.75 reading English newspaper and 
summation of comprehension skills showed significant correlation r 
= .62 at .01 level. There is highest correlation between listening 
English music and sum of comprehension skills(r=.8o) and watching 
English movie (r= .79) followed by listening English news on radio (r 
=. 64) watching TV (r = .58). In general, all the activities of girls of 
High income family are significantly correlated with the summation 
of comprehension skills. 
Item 15 B TabIe-5.76 
Needs for Learning English among Girls of 
High Income Family (N=55). 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
Mean 
3,69 
4.05 
4.11 
3.76 
4.16 
3.38 
3.98 
3.51 
30.65 
Std. Deviation 
1.23 
.99 
1.08 
.74 
.92 
.95 
1.08 
1.00 
4.07 
N 
55 
55 
55 
55 
55 
55 
55 
55 
55 
It appears from table- 5.76 and bar diagram given below that the 
highest mean found was related to the necessity of reading English 
news paper (mean =4.16, SD = .92) .Girls of high income family 
showed the need to learn English because they considered English 
is necessary for completing their Education ( mean =4.11, SD = 1.08). 
This is followed by learning English for personality development 
(mean = 4.05) and, learning English culture and society, 
communicating with non-Assamese. 
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Bar diagram showing needs for Learning English among 
Girls of High Income Family 
5 3.2 
GET_JC)B COMP_EDU R_EN_PAP EN_CULTR 
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Table: 5.77 
Inter-correlation needs for Learning English among 
Girls of High income family (N =55) 
Correlations 
gET_J3g" 
DEV PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMr4ASM 
EN_CULTR 
Cumt Evet 
TOTAL_MB 
GET J 
OB 
1.000 
* 
** 
DEV 
PER 
.258 
1.000 
* 
*« 
COMP 
EDU 
.179 
.184 
1.000 
* 
* 
** 
PurH 
Edc 
.101 
-.284* 
.036 
1.000 
R EN 
PAP 
.078 
.173 
.317* 
.139 
1.000 
* 
** 
COM 
NASM 
.103 
.154 
.102 
.025 
.139 
1.000 
* 
EN C 
ULTR 
.205 
.192 
.255 
.202 
.339* 
-.137 
1.000 
** 
** 
Cumt 
Evet 
.281* 
.121 
.308* 
.115 
.029 
-.013 
.404** 
1.000 
** 
TOTAL 
MB 
.595*' 
.473*' 
.596*' 
.253 
530*" 
.326* 
.621*' 
.573-
1.000 
* CorrelatJon is significant at the 005 levet (2-tailecl). 
" Correlation is signilicam at ttie 0.01 level (2-tailed). 
It is evident from the Table- 5,77 that getting job and total needs 
shows significant correlation(r= .59) which is significant at .01 level. 
The results suggest that the girls of high income family felt the need 
for completing education and this has the second highest correlation 
( r = ,59) and the highest correlation was observed with English 
culture and society followed by developing personality ( r = 47). The 
other significant figures relate to maintaining communication with 
non-Assamese. 
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Item 16 Table : 5.78 
Preference for LSRW Skills among 
Girls of High Income (N = 35) 
Descriptive Statistics 
READIN6 
WRITING 
Listening 
SPEAKING 
Mean 
2.58 
2.91 
1.98 
2.53 
Std. Deviation 
1.05 
.87 
1.06 
1.29 
N 
55 
55 
55 
55 
Table- 5.78 and the related bar diagram shows preference for LSRW 
skills and the result shows that writing skills emerged as the most 
preferred skill (mean= 2.91, SD= .87) followed by reading skills 
(mean=2.58, SD=i.05), speaking skills (2.56, SD = 1.29) and listening 
skills (mean= 1.98, SD=i.o6). The least preferred skill among girls of 
high incomes family is listening skill. 
Bar diagram showing preference for LSRW skills among 
Girls of High Income Family (N = 55). 
3.0 
2 4 ' 
2S 
2.4 
22 
2.0 
c 
3 
2 i j READING WRITING LiUMling SPEAKING 
Table-: 5.79 
Response categories in percentage fo 
Girls of High Income Family 
Response 
Categories 
Undecided 
Least 
important 
Important 
Most 
important 
Reading sl<ilis 
freq 
9 
19 
13 
4 
% 
16.40 
34-50 
23.60 
25.50 
Writing skills 
fre 
5 
8 
29 
13 
% 
9.10 
14.50 
52.70 
23.60 
r LSRW skills among 
f (N = 55). 
Listening skills 
fre 
22 
21 
3 
9 
% 
40.00 
38.20 
5.50 
16.40 
Speaking skills 
Fre 
19 
7 
10 
19 
% 
34-50 
12.70 
18.20 
34-50 
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It is observed from the Table 5.79 that 34.50 % girls of high income 
family consider that in order to improve English, speaking is the 
most important skill followed by reading ( 25.50%), writing ( 23.60%) 
and listening skill (16.40 %), whereas 38.20 % of the population 
considered listening as the least important followed by writing 
skill(34.50%). 
Item 18-19 Table: 5.80 
Correlation between Attitude towards English and Sklll-speclfic 
Needs among Girls of High Income family (N=55). 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALS N 
TOTAL 
1.000 
TOTALRN 
.207 
1.000 
** 
* 
** 
TOTAL WN 
.220 
.413*^ 
1.000 
* 
** 
TOTALLN 
.265 
.283* 
.297* 
1.000 
TOTALSN 
.130 
.517*' 
.515*^  
.128 
1.000 
**• Correlation is significant at the 0.01 level (2-tailed). 
*• Correlation is significant at the 0.05 level (2-tailed). 
It is evident from the Table 5.80 that attitude towards learning English 
and reading needs shows insignificant correlation (r= .207). It 
appeared as the most preferred activity whereas attitude towards 
learning English and writing needs showed positive but insignificant 
correlation (r=.22). Similariy attitude towards learning English and 
listening needs revealed insignificant relationship (r=.265). In general, 
giris of high income family shows positive attitude towards learning 
English and also a positive relationship with various skills of learning 
English. 
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Item 15 A Table 5.81 
Activities for Compreliension Slcills among 
Girls of Low Income Family (N = 47). 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUS1C 
WATCH_TV 
ENG_MOVI 
TOTAL MA 
Descriptive Statistics 
Mean 
3.48 
3.45 
2.95 
2.91 
2.63 
2.82 
2.89 
21.12 
Std. Deviation 
1.23 
1.03 
1.26 
1.09 
1.24 
.92 
1.21 
5.17 
N 
47 
47 
47 
47 
47 
47 
47 
47 
Table 5.81 and the bar diagram given below the need for reading 
English newspaper shows mean 3.48. This appears to be the highest 
preference for girls of Low income Family. This figure is followed by 
reading English magazines (mean = 3.45), reading English bool< 
(mean = 2.96) listening English on radio (mean = 2.91). The lowest 
activity preferred is listening English music (mean=2.63) preceded 
by watching TV and English movie. The interesting fact revealed by 
this analysis is that the girls of low income family preferred reading 
as the means to Improve English. 
Bar diagram showing preference for various activities for 
comprehension skills among Girls of Low income family (N= 47) 
3.6 
E NewsPap E_BOOK EN_MUSIC ENG_MOVI 
EMAGZINE E Rad New WATCH_TV 
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Table:' 3.82 
Inter-correlation for Comprehension Skills among Girls of low 
Income Family (N = 47). 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
NewsP 
ap 
1.000 
* 
** 
.. 
** 
•• 
EMAG 
2INE 
.274* 
1.000 
** 
* 
** 
** 
• • 
•• 
E_BO 
OK 
.512** 
.354** 
1.000 
** 
** 
** 
ERad 
New 
-.166 
.303* 
.238 
1.000 
* 
«* 
EN_M 
USIC 
.435** 
.423** 
.589** 
.229 
1.000 
** 
** 
WATC 
H TV 
.052 
.353** 
.142 
.249* 
.186 
1.000 
* 
** 
ENG_ 
MOVI 
.424** 
.339** 
.633** 
.052 
.594** 
.263* 
1.000 
** 
TOTA 
L MA 
,595" 
.658** 
.801*' 
.400*' 
.792*' 
.453*' 
,757** 
1.000 
*• Correlation is significant at the 0.05 level (2-tailed). 
Correlation is significant at the 0.01 level (2-tailed). 
It is clear from the table 5.82 that reading English news paper and 
summation of comprehension skills showed correlation (r = .59) 
which is significant at .01 level. There is highest correlation between 
reading English book and sum of comprehension skills(r=.8o) 
followed by listening English music, watching English movie. In 
general, all the activities of girls are significantly correlated with the 
summation of comprehension skills. It means that the need for 
these activities are perceived for improving English. 
Item 15 B Table: 5.83 
Needs for Learning English among 
Girls of Low Income Family (N=47). 
Descriptive Statistics 
GET_JOB 
DEV_PER 
COMP_EDU 
Pur H Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTAL_MB 
Mean 
3.54 
3.65 
3.71 
3.69 
3.80 
3.95 
3.15 
3.43 
28.92 
Std. Deviation 
1.34 
1.20 
1.00 
.95 
.89 
1.24 
1.30 
1.59 
3.78 
N 
47 
47 
47 
47 
47 
47 
47 
47 
47 
P a g e BOO 
It appears from table-5.83 and bar diagram given below that the 
highest mean = 3.95 was found to be related to the necessity of 
communicating with non - Assamese, among girls of low income 
family. The lowest mean is 3.15 that relates to need for learning 
English for cultural and social reasons. 
Bar diagram showing needs for Learning English among 
Girls of Low income Family 
5 2,4 
ENewsPap E.BOOK EN_MUSIC ENG_MOVI 
EMAGZINE E Rad New WATCH_TV 
Table: 5.84 
Inter-correlation needs for Learning English among 
Girls of Low income family (N =55) 
Correlations 
E NewsPap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENG_MOVI 
TOTAL_MA 
E 
NewsP 
ap 
1.000 
* 
** 
** 
** 
** 
EMAG 
ZINE 
.274* 
1.000 
** 
* 
** 
** 
** 
** 
E BO 
OK 
.512" 
.354** 
1.000 
** 
** 
** 
ERad 
New 
-.166 
.303* 
.238 
1.000 
* 
** 
EN M 
USIC 
.435** 
.423** 
.589** 
.229 
1.000 
** 
** 
WATC 
H TV 
.052 
.353** 
.142 
.249* 
.186 
1.000 
* 
** 
ENG_ 
MovT 
.424** 
.339** 
.633** 
.052 
.594** 
.263* 
1.000 
** 
TOTA 
L MA 
.595*^  
.658*' 
.801*' 
.400*" 
.792*' 
.453*' 
.757" 
1.000 
Correlation is significant at the 0.05 level (2-tailed). 
'• Correlation is significant at the 0.01 level (2-tailed). 
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It is evident from the Table- 5.84 that getting job and total needs shows 
significant con-elation(r= .59) which is significant at .01 level. The results 
suggest that the girls of low income family felt the need for completing 
education. In general, they felt the need to leam English and all aspects 
showed significant correlation with summation. 
Item 16 Table-: 5.85 
Preference for LSRW Skills among 
Girls of Low Income Family (N = 47). 
Descriptive Statistics 
READING 
WRmNG 
Listening 
SPEAKING 
Mean 
2.80 
2.58 
2.28 
2.34 
Std. Deviation 
1.16 
1.13 
1.07 
1.00 
N 
47 
47 
47 
47 
Table-5.85 and the related bar diagram shows preference for LSRW 
skills and the result shows that reading skills emerged the most 
preferred skill (mean= 2.80, SD= 1.16) followed by writing skills 
(mean=2.58, SD=i.i3), speaking skills (2.34, SD = 1.00) and listening 
skills (mean= 2.28, SD=i.07). The least preferred skill among girls of 
low incomes family is listening skill. 
Bar diagram showing preference for LSRW skills among 
Girls of Low Income Family (N = 47). 
READING WRITMG 
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TabIe-5.86 
Response categories in percentage for LSRW skills among Girls of 
Low income Family ( N = 47). 
Response 
Categories 
Undecided 
Least important 
Important 
Most important 
Reading skills 
Fre 
11 
6 
9 
21 
% 
23.40 
12.80 
19.10 
44.70 
Writing skills 
fre 
11 
7 
16 
13 
% 
23.40 
14.90 
34.00 
27.70 
Listening skills 
fre 
19 
6 
17 
5 
% 
40.40 
12.80 
36.20 
10.60 
Speaking skills 
fre 
5 
29 
5 
8 
% 
10.60 
61.70 
10.60 
17.00 
It is observed from the Table 5.86 that 44.70 % girls of low income 
family consider that in order to improve English, reading is the most 
important skill followed by writing (27.70%), speaking (17.00 %o and 
listening skill (10.60 %), whereas 61.70 % of the population of low 
income family considered speaking as the least important for 
improving English followed by listening, reading and writing skills. 
Item 18-19 Table: 5.87 
Correlation between Attitude towards English and Skill-specific 
Needs among Girls of Low income family (N=47). 
Correlations 
TOTAL 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
TOTAL 
1.000 
TOTALRN 
.085 
1.000 
TOTAL WN 
.084 
.058 
1.000 
* 
TOTALLN 
.043 
.122 
.263* 
1.000 
TOTALSN 
.064 
.240 
.152 
.108 
1.000 
Correlation is significant at the 0.05 level (2-tailecl). 
It is clear from the Table 5. 87 that attitude towards learning English 
and reading needs showed insignificant correlation (r- .08). In 
general attitude, of girls belonging to low income family showed 
favourable attitude toward learning English. 
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CHAPTER 6 
CONCLUSION 
In this chapter, the findings and conclusion reached in this study are 
synthesized to form a framework for outlining educational reforms 
conducive to the issue of promoting equity and access in the state. 
The study focussed on the following aspects. 
1. Educational Policies of the state 
2. Learner's needs analysis at the undergraduate level restricting 
to select variables. 
3. Language policies, especially ELT programme in the state 
6.1. Educational Policies of the State 
The purpose behind this study was to analyze the past and present 
status of ELT in the light of modern education and educational 
policies of the state at the same time drawing attention to the 
challenges ahead in the progress of English language teaching in 
Assam. The preceding chapters 3 and 4 provide an overview of 
structural frameworl< of Assam education system, reforms from 
primary to university level and a clear sketch of advent and 
progress of ELT in Assam. 
The present thesis reviews the re-emergence of modern education 
in Assam against the background of colonial history of the nation. 
The progress of education over a century has been discussed in the 
preceding chapters with respect to the development of secondary 
education, higher secondary education, and tertiary education 
during different plan periods. In the context of modern education. 
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after 1950, notable development in Women Education appeared on 
the forefront. 
Through successive 5 year plans in the post-Independence era, and 
in particular in the last two decades, the Govt, of India has made 
attempts to make education accessible to common masses, and to 
build not only a literate, skilled and technologically-abled society 
(National Human Development Report, 2001, Planning 
Commission). Though Education has been a state subject, the 
development of education in Assam has been within the framework 
of the National Education Policy (1986). From 1950 onwards till 
date, the literacy rate in Assam has gone up to 56.03%. 
In addition, visible changes were made in the field of teacher 
education as it started taking turns to adjust to the changing 
educational need of the time. The Govt. Of Assam has reintroduced 
the pre-service teacher training for Elementary and secondary level 
education. Some of the teacher training institutions are BTC (Basic 
Training Centre) & Pre-primary Training Centre (PPTC), DIET 
(District Institute for Educations^ Training), B.Ed & M.Ed colleges, 
college of Teacher education. State Institute of Science Education 
(SIE), Jorhat, English Language Teaching Institute (ELTI), Board of 
Secondary Education Council (BSEC), Assam Higher Secondary 
Education Council (AHSEC), Guwahati. 
However, various levels of training programme organized in the 
state suffer from the lack of linkages and connectivity in teacher 
education programmes. The vision for teacher education can best 
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be outlined in terms of the following factors to restructure the 
entire teacher training scenario, in particular, the ELT programme. 
6.2. Learners' Needs Analysis at the Undergraduate level 
Against this background, a review of needs analysis was attempted 
in Chapter 2. Learners' needs analysis is limited to few variables 
(Please see Chapter 5) such as skill-specific preferences (LSRW), 
attitudes, motivation and certain related activities. The rationale for 
conducting the Learner's needs analysis was to suggest indicators 
of English Language learning development in the regions that were 
familiar to the researcher. The following section takes a brief 
summary of the findings related to learners' needs analysis. 
The findings of the research confirmed the hypothesis of the study 
since there is dearth of baseline data on learner's needs analysis. 
The data for boys and girls suggest that English plays an important 
functional role in career building, seeking employment and even in 
completion of their studies. Table 6.1 and 6.2 present a birds' eye 
view of the most preferred activity under the comprehension skills 
as well as the most preferred language skill (LSRW). 
Table 6.1 
Boys: Summary of findings for the most preferred activity and 
language skill. 
Boys 
Faculty of Arts 
Faculty of Science 
Most Preferred Activity 
[comprehension Skills] 
Listening English Radio 
News 
Reading English 
newspaper 
Most Preferred Skill 
[LSRW] 
Speaking Skills 
Reading Skills 
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Faculty of 
Commerce 
High Income 
Low Income 
Reading English 
Magazines 
Reading English 
newspaper 
Reading English 
newspaper 
Writing skills 
Writing skills 
Writing skills 
Table 6.2 
Girls: Summary of findings for the most preferred activity and 
Language skill. 
GIRLS 
Faculty of Arts 
Faculty of Science 
Faculty of Commerce 
High Income 
Low Income 
Most Preferred Activity 
[comprehension Skills] 
Reading English 
newspaper 
Reading English 
newspaper 
Reading English 
newspaper 
Reading English 
newspaper 
Reading English 
newspaper 
Most Preferred 
Skill[LSRW] 
Writing skills 
Reading Skills 
Writing skills 
Writing skills 
Reading Skills 
The most commonly reported activity in both the groups is reading 
English newspaper whereas writing, reading and speaking skills are 
the most preferred skills. In fairness, it is still early to draw 
conclusion on the basis of overwhelming majority of learners 
showing a very positive response. The state Govt, of Assam and the 
Educational administrators have to die deeo to unearth 3 
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comprehensive needs analysis data. Just on the basis of needs 
analysis data alone would not serve the purpose, since skill-wise 
assessment need to be corroborated with the needs analysis 
findings. The study also indicated that needs analysis data coverage 
would be futile unless district-wise ESL learner's profile of schools 
and colleges is created to suggest future directions for the 
curriculum planning and the much-needed teacher education 
especially where the situation is worse in the rural areas. 
6.3. Language Policies, especially ELT programme in the 
State: Implications for ELT Reforms 
Nilekani (2008) in his book on Imagining India shares the view that 
English came in India as a 'port' and 'foreign' language. A smalt 
section of elite Indians welcomed the coming of English in India and 
associated English with the cultural prestige so as to be a part of 
'upper-crest indians', preferring British dress, tea parties and socials 
and career language. Gradually in the post-independency India, 
English was designated as an 'associate official language' and now 
it is the predominant tongue in business transaction, education, 
board transaction, official meetings, travel and tourism, etc. 
Nilekani's views can be appropriated to draw a corollary that ELT in 
Assam is as much the same phenomenon as ELT in India and Assam 
too underwent a similar phase of making adjustments with 
English.ELT has implications for job opportunities in various sectors 
like education, especially teacher recruitment and in facilitating 
English as a medium of instruction in general, technical, vocational 
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education. The other issue is of more serious concern. A small 
section of elite class in Assam have benefitted from ELT as much as 
a small section of Indians took advantage from the coming of 
English in India during the pre-independence days. The 'upper crest' 
Assamese have more access to ELT and English Education. This gap 
is of serious concern to experts, teacher educators and curriculum 
designers and therefore, ELT in Assam surely needs such undivided 
and focussed attention. 
The trend during the past two decades have been positive in favour 
of ELT, however the amount of attention needed for ELT in the 
wake of globalization is a fact for the educationists and experts to 
look at. In the wake of liberalized economy, there is a huge demand 
for qualified and trained teachers, translators, medical 
transcriptionists, reporters, ELT teacher educators and English 
language professionals needed in print and electronic media. 
6.4 Recommendations for ELT Reforms in the State 
Policies, programs and challenges related to the quality education 
in ELT calls for micro level planning at elementary, secondary and 
higher secondary level. As a matter of fact, concerted efforts are 
needed in this direction. Some of these recommendations could be: 
1. There is a need to streamline the medium of instruction issue 
as this would give a common uniform framework for 
educating the learners in primary and middle schools. Flexible 
alternative strategies for special education to disadvantage 
groups must be initiated. Henceforth, more need-based 
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Bridge courses in ELT from sciiool level to the post school 
level must be launched. ELT summer camps, residential camps 
and vacation camps will ensure the right participation (Assam 
Human Development Report, 2003). 
Teacher recruitment and teacher Education in remote, 
difficult and far-flung areas is of immediate concern. It is 
advisable to recruit local teachers to combat the problem of 
teacher absenteeism (/b/d).As per the recommendations of 
Assam Human Development Report {Op.cit) proper 
infrastructure, adequate facilities, special plans, local 
community involvement will pave the way forward for better 
education. However, the issue of teacher placement requires 
a planned strategy and this actually implies assessing the 
needs of the teacher in the modern context of national 
policies of teacher education. One very significant factor Is 
the accountability of teachers, which is at present not 
'operative' because of ineffective supervision machinery. 
There is an urgent need to involve various stakeholders 
committed to the issue of quality education. The formation of 
effective supervision machinery for school education must 
consitute the involvement of parent, the community and its 
representative organization, like school managing 
committees, Village Education Council and Panchayats. The 
issue of quality education in English Language is certainly not 
divorced from the above mentioned factors. 
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3- Besides teacher accountability, there is an urgent need for 
flexibility in the curriculum and there should be proper space 
and provision for 'incorporation of locally relevant materials 
and activities'. There is a great demand for ELT courses and 
this demand cannot be materialised unless the process of 
preparation and publication of textbooks, workbooks and 
teacher's handbook can be taken up by the practising local 
teachers, experts and the views shared by the local 
community. Institutions like SCERT, DIETs needs 
restructuring .What is needed is effective decentralization to 
mitigate the wide gender gap , the rural-urban divide and the 
gap between elite and deprived groups. 
6.5 Women Education 
The challenges before language education (ELT) reform in Assam 
are many. ELT in Assam calls for dramatic reforms in terms of its 
scope and quality. ELT has to become sensitive to the needs of 
marginalized sections of society, particularly the women section. 
This is more a compelling issue, particularly in the context of 
globalization and the retreat of the state from some of its 
traditional roles. The growth and prospect of Women Education is 
something very essential since the administrative machinery, school 
administration should prepare themselves to face consequent 
challenges. Flexible curricula, improved school and college 
education, continuing education programs for girls need greater 
attention. 
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Women Education has indeed received the attention of several 
expert committees recently including all the recent committees on 
education. In view of the changing socio-economic context, there 
are no clear-cut implementation routes and priorities for promoting 
participation of girls in schools. But surprisingly, this participation 
has already proven track records in a variety of sectors such as 
defence, commerce, education, industry, governance and 
international relations. The demand for women candidates as 
teacher educators in primary section is very high in the target areas 
concerning this study. To meet these demands, the state needs to 
formulate 'policy dialogues' regarding the content, structure and 
regulation to ensure greater participation of women especially 
where women education suffers most. 
Currently, no baseline data on needs analysis are available in this 
region. This has adversely affected curriculum development in 
terms of serving the objectives of Women education and inhibited 
innovation and experimentation that are essential for academic and 
professional growth. In a way, it has alienated women from its 
actual place of education. 
The overall human development index grows when the society or 
the academic community maintains functional interactions with the 
marginalized society and for this to happen, studies in ELT related 
to girls can cater to the liberal, holistic and decentralised approach 
to curriculum planning and development. In other words, the 
overall growth of education will depend on how university, college 
and school teaching focuses on generating baseline Needs Analysis 
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data related to ELT. Whichever way one looks at the situation, one 
thing is clear, the existing mechanism is too weak to chart the 
future course of women education in the target area i.e central part 
of the Assam. 
6.6 Access and Equity 
Access and Equity are important consideration in higher education 
and this is no less true of women education. The efforts of Govt. Of 
Assam over the last 50 years did succeed in making the Women 
Education accessible to all sections, but in this process the quality 
and the focus of Women's education, particular ELT has remained 
far below the satisfactory level. The challenges before teacher 
educators and the regulators of school and higher educators are 
two fold: 
First, the focus should be on exclusive studies related to girl 
education and how to promote language education based on actual 
needs analysis. 
Secondly, how to accommodate socially deprived sections among 
women community and in general, which are too many in number, 
and they suffer continual economic hardships. This would build 
future networks to improve their motivation level with a view to 
fostering a positive attitude for language learning. 
6.7 Managing the Sliortage of Teachers 
The major problem is the underrepresentation of the inadequacy of 
resources and competent teachers. Non-elitist private managed 
schools too suffer from the lack of informed supervision and 
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monitoring whereas govt, institutions suffer from red-tapism and 
unnecessary interventions. The shortage of teachers in this region 
can be addressed through a flexible approach: inviting visiting and 
adjunct teachers, partnership arrangements, contractual 
engagements of professionals and support institutions. There is 
need to activate the University extension services, if at all they 
exist, and to create school education research centres that can 
attract available talent to plan and develop ELT and to promote 
ELT research. Above all, a state level coordinated action will serve 
the purpose. 
The current system of state education in Assam must formulate 
effective ELT methodologies when ELT methods at secondary level 
remain archaic and learner's response is often passive. 
Expropriating the views of Williams (2010) the following questions 
need to be addressed: 
1. Can we get all the learners into school? 
2. What will they learn when they get there? 
As Williams {Op. cit) puts it succinctly: 
If quality English Teaching can permeate the Indian School 
system,the economic and social benefits for the country will 
be incalculable. India will be able to capitalise on its youthful 
population, and leave the rest of the world behind in its 
tracks, gasping for breath (11). 
6.8 Delimitations of the study 
1. The study is a small scale project undertaken primarily to focus on 
the undergraduate learners in the few colleges of Assam. This was 
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possible since the investigator's has a native familiarity with the 
local surroundings. The various approaches to needs analysis 
involving triangulation of sources, various methods that specifically 
relates to wants, lacks and necessities both at the level of the 
learner and the teacher, as discussed in chapter 2 need further 
research enquiry. 
2. This study is limited to Undergraduate learners of the select 
regions of the central part of Assam; henceforth proper needs 
analysis is needed to establish the linkages and connectivity from 
Primary to University level language Education. 
Notes 
1. Human Development Index (HDI), measures overall progress In a country in achieving 
human development 
2. Aronodoi served as the mouthpiece of Assamese language and literature. The American 
Baptist Mission is given the credit of publishing this first ever magazine in Assamese. The 
magazine dealt with matters relating to news and views, history, literature, science, 
religion etc. 
3. The wives of the missionaries took the initiatives in opening Zenana classes at 
Cauhati.Colaghat, Sibsagar, North Lakhimpur, Tura, Shillong and other places for 
educating young women. 
4. Normal schools were established by missionaries , one in each district,in Khasi and Jaintia 
Hills,Nowgong and Coalparafor the purpose of training primary school teachers. 
5. The Resolution of 1882 played an important role in developing education from primary to 
higher level. 
6. Assam was one of the 22 states covered under DPEP programme. The districts covered 
under DPEP are-Dhubri, Kokra/har, Bongaigon, Coalpara, Barpeta, Darrang, Sonitpur, 
Morigaon and KarbiAnglong. 
7. Assam Sarba Siksha Abhijan Mission(ASSAM) is the implementing agency in Assam of the 
Sarva Siksha Abhiyan(SSA) programme started by the Govt, of India to achieve 
Universalization of Elementary Education. 
8. Reports of the Ministry of Human Resource Development provide detailed accounts of 
financial assistances towards educational development in Independent India. 
9. Abbreviations used in Chapter 5 relates to Item 15 A (Please see description statistics 
shown in the table given below: 
Abbreviations used in Descriptive 
Statistics (15 A) 
E News Pap 
EMACZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH _TV 
ENG_MOVI 
TOTAL_MA 
Full Form 
Read English News Paper 
Read English Magazines 
Read English Books 
Listen English Radio programme 
Listen English Music 
Watch English Programme on TV 
Watch English Movie 
Total Mean Analysis 
10. Abbreviations used in Chapter 5 relates to Item 15 B (Please see description statistics 
shown in the table given below 
Abbreviations used in Descriptive 
Statistics Item 15 A 
CET_JOB 
DEV_PER 
COMP_EDU 
PurH Edc 
R_EN_PAP 
COMNASM 
EN_CULTR 
Curnt Evet 
TOTALMB 
Full Form 
To Get a Good Job 
To Develop my Personality 
To complete my Education 
To pursue Higher Education 
To read English News paper, novels, etc. 
To communicate with non Assamese speakers 
To know about English culture and society 
To know about current events 
Total Mean Behaviour 
11. Abbreviations used in Chapter 5 relates to inter- correlations. 
Abbreviations used in Inter-
correlation 
E News Pap 
EMAGZINE 
E_BOOK 
E Rad New 
EN_MUSIC 
WATCH_TV 
ENC MOV! 
TOTAL MA 
Full Form 
Read English News Paper 
Read English Magazines 
Read English Books 
Listen English Radio programme 
Listen English Music 
Watch English Programme on TV 
Watch English Movie 
Total Mean Analysis 
12. Abbreviations used in Chapter 5 relates to correlations. 
Abbreviations used in correlation 
Attit Engl 
TOTALRN 
TOTAL_WN 
TOTALLN 
TOTALSN 
Full Form 
Attitude towards English 
Total Reading 
Total Writing 
Total Listening 
Total Speaking 
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Appendix-II 
Students' Questionnaire 
Dear Recipient, 
This Questionnaire is designed to find out about English language needs of the Under Graduate 
learners in Assam. It would be very kind if you could participate in the study by filling in this 
questionnaire and help the researcher to gather data for his thesis. 
All the replies will remain completely confidential. Thank you for your time. 
Section A: Socio Psychological Data: 
1. Name: 
2. Address: 
(Please tick in the appropriate column below from the item No.3-7) 
3. Rural , Urban 
4. Age Between: 16-19 20-23 , 24+ years. 
5. Sex: Male , Female 
.7. Faculty (please tick): Arts 
8. Class: 9. Medium of Instruction 
6. Caste: ST I I, OBC I I , General 
Science Commerce 
10. What is your mother tongue ( Assamese / Bengali / English/ Hindi/ Any Other) 
1. List (in order of confidence) all other languages you can communicate in: 
I. 2. 3. 4. 
12. In which class have you started to learn English 
13.Supply the following information regarding your parents: 
Parents 
Father 
Mother 
Mother Tongue Education Medium of 
instruction 
!4. What is your father's Occupation? (please tick in the column) 
Private Employee Farmer , Businessman 
Govt. Employee Public sector employee 
13. What is your family income? 
Between 1000-3000 
5000- 10,000 rz], 
3001-5000 
10 001 + 
Section B: Language Use: 
14. Which of the following languages do you use while talking to: 
(Please tick in the appropriate box) 
Languages 
Assamese 
Bengali 
Hindi 
English 
Any Other 
Parents Friends Teachers Relatives Guests 
15. Which of the following languages do you use in different situations: 
Languages 
Assamese 
Bengali 
Hindi 
English 
Any Other 
Market Office Traveling Restaurant College / University 
Section C: Motivation: 
16. A. Do you involve yourself with the following activities in English? ( Please tick in the 
appropriate Box) 
ACTIVITIES 
Read Eng.News 
Paper 
Read Eng. 
Magazines 
Read Eng. Books 
Listen Eng. Radio 
programme 
Listen Eng. Music 
Watch Eng. 
Programme on TV 
Watch Eng.Movie 
Other 
Always Frequently Occasionally Seldom Never 
17. B. Why do you need to learn English? 
(Please tick in the appropriate box) 
To get a good 
job 
To develop my 
personality 
To complete my 
Graduation 
To pursue Higher 
Education 
To read English 
News paper, 
novels, etc. 
To communicate 
with non Assamese 
speakers 
To know about 
English culture and 
society 
To know about 
current events 
Strongly 
Agree 
Agree Uncertain Disagree Strongly Disagree 
18. Ofthe four major skills mentioned below which is the most Important for you? 
Arrange them in order from 1-4 (4= Most Important, 3= Important, 2=Least Important, l=cannot 
say): 
a) Reading _____ 
b) Writing 
c) Listening 
. d) Speaking 
(Please tick in the appropriate column below from the item No. 19-22) 
19 To what extent are you able to cope well with the instruction in English? 
Always Frequently Occasionally Seldom Never 
20. Do you feel that it is necessary to improve your 
Reading comprehension in English? 
Listening comprehension inEnglish? 
Written expression in English? 
Speaking? 
21. If yes, how many hours per week(home work and class time) do you feel it reasonable to 
devote to study English? 
1 D, 3 I I. 4 5+ hrs. 
Section D: Attitudes towards English: 
22. 
a) 1 enjoy English classes at college 
Strongly Agree 
Agree Not sure 
Disagree Strongly Disagree 
b) I understand while teacher explains lesson only in English 
Strongly Agree Agree Not sure 
Disagree Strongly Disagree 
c) The teaching methods adopted by your teachers are very good 
Agree [ ], Not sure \, Strongly Agree 
Disagree Strongly Disagree 
d) The content of my English course is interesting 
Agree I I, Strongly Agree 
Disagree 
Not sure 
Strongly Disagree 
e) The existing course in English can improve my English language 
Strongly Agree , Agree 1 |, Not sure 
Disagree 
ree | |, 
Strongly Disagree 
0 The English text books I am studying at college are Difficult 
Strongly Agree i 1, Agree I I, Not sure 
Disagree , Strongly Disagree | | 
g) A lot of materials in English besides the main course books are always available in the 
college 
Strongly Agree 
Disagree 
Agree Not sure 
Strongly Disagree 
h) The textbooks emphasize sufficient practice in English language 
Agree | [, Strongly Agree 
Disagree 
Not sure • • 
Strongly Disagree 
i) The exercises in English textbooks help me to learn English Language 
Strongly Agree 
Disagree 
Agree Not sure 
Strongly Disagree 
j) If the existing textbooks are taugiit properly I would be able to improve my English 
language proficiency. 
Strongly Agree 
Disagree 
Agree Not sure 
Strongly Disagree 
k) The present English course should stress more on language activities than literature 
Strongly Agree , Agree I I , Not sure 
Disagree 
| | , 
Strongly Disagree 
1) Some changes in the examination system is very urgent for our proficiency in English. 
Strongly Agree Agree Not sure 
Disagree Strongly Disagree 
Section E: English Language Needs 
(Please write 1-4 in order of your priorities in the following options, 
2= Not Sure, 3= Important, 4= Most important) 
Reading Needs 
1 need English for: 
1. Improving my textbooks comprehension skills_ 
2. Improving my study skills 
Least Important. 
3. Improving my news paper comprehension skills 
4. Improving my magazine comprehension skills 
5. Tackling reading comprehension in competitive examinations_ 
Writing Needs 
I need to improve my written English for 
6. Writing news report 
7. Writing letters to the editors of News papers / magazines 
8. Writing business letters 
9. Writing letters of complains 
10. Writing application for job 
Listening Needs 
I need to improve my listening skills for 
11. Understanding public speech 
12. Understanding classroom lectures 
13. Understanding English programmes on T.V. 
14. Understanding English movies 
15. Understanding News_ 
Speaking Needs 
1 need to improve my spoken Englishfor 
16. Speaking English in Classroom 
17. Speaking English with the teacher 
18. Speaking English in meetings. 
19. To prepare for Viva Voce / Job interviews/ Group discussion for different competitive 
examinations 
20. Speaking English with my friends/ relatives etc. 
